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Aim

The Journal of Education Language and Literature (EDE) is a
peer-reviewed e-journal open to international participation,
published in order to deal with original and high quality
articles with a scientific approach. It is a leading journal in its
field and aims to publish quality studies about Turkey. It strives
to collect and disseminate information on matters concerning
Turkey. Journal EDE includes original or compilation articles in
Turkish and English languages that bring innovation to the
field. The journal publishes scientific translations and book
reviews as well as articles. Journal EDE, which is published
regularly twice a year, also issues special issue(s) when it deems
necessary.

Scope

The Journal of Education Language and Literature (EDE)
includes articles that deal with historical and current issues
concerning Turkey in the fields of education, language and
literature from a scientific point of view and offer solutions on
this issue. Therefore, it publishes original and qualified studies
focused on education, language and literature focused on
Turkey. In this context, it accepts original and qualified
scientific studies in the fields of education, language and
literature. It also includes studies conducted by Turkish
researchers in the fields of education, language and literature.
Since Journal EDE has close relations with Turkey, it is also
open to studies dealing with Cyprus and European countries.
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oz

Bu aragtirmamn amaci, animasyon filmlerinin Tiirkge dersinde kullaniminn 5. siuf
Ogrencilerinin yazma becerisine ve motivasyonuna etkisini incelemektir. Aragtirmada,
nicel arastirma yontemlerinden olan deneysel modellerden tek grup on test-son test
desen kullamilmistir. Calismada, seckisiz olmayan érnekleme yontemlerinden uygun
ornekleme segilmistir. Arastirmamn calisma grubunu Istanbul ilinin Bagcilar ilgesinde
bulunan bir devlet okulunda 5. smuf diizeyinde Ogrenim goren 32 &grenci
olugturmaktadir. Uygulama siireci 8 haftay1 kapsayan aragtirmada veriler; Oykii
Yazma Becerisi Olgegi, Yazili Anlatimi Degerlendirme Olgegi, Yazma Motivasyonu
Olgegi ve dgrenci yazili anlatim kagitlart kullanilarak toplanmigtir. Elde edilen veriler
elektronik ortamda analiz edilmis, bulgular tablolar halinde sunulmus ve
yorumlanmugtir. Ogrencilerin yazma motivasyonu 6n test-son test puanlari ve yazma
becerisi on test-son test puanlar1 arasindaki fark: belirleyebilmek icin bagimlh T testi;
cinsiyet degiskeni agisindan karsilastirmak icin ise bagimsiz T testi uygulanmustir.
Aragtirmanin sonucunda, yapilan uygulamalardan elde edilen verilerin istatistiksel
olarak anlamli diizeyde farklilagtigi belirlenmistir. Yapilan 6n test ve son test
sonuglarina gore Tiirkge dersinde animasyon filmlerinin kullaniminimn, dgrencilerin
yazma motivasyonunu olumlu yoénde etkiledigi goriilmiistiir. Bununla birlikte,
animasyon filmlerinin Ogrencilerin Oykiileyici ve bilgilendirici metin yazma
becerilerine de biiytiik dlciide katki sagladig: tespit edilmistir.

Anahtar kelimeler: Yazma Becerisi, Yazma Motivasyonu, Animasyon Filmleri

ABSTRACT

The purpose of this research is to examine the impact of using animation films in
Turkish language classes on the writing skills and motivation of 5th-grade students. The
study utilizes the experimental model of a one group pre-test-post-test design, which is
one of the quantitative research methods. In the study, non-probability sampling
methods were used to select a convenient sample. The research group consists of 32
students attending the 5th grade in a public school located in the Bagcilar district of
Istanbul. The implementation process of the research spans 8 weeks. Data for the study
were collected using the Story Writing Skills Scale, Written Expression Evaluation Scale,
Writing Motivation Scale and student-written narrative papers. The collected data were
electronically analyzed, and the findings were presented and interpreted in tables. The
dependent T-test was applied to determine the difference between students' writing
motivation pre-test and post-test scores, as well as writing skills pre-test and post-test
scores. Additionally, an independent T-test was conducted to compare the results based
on the gender variable. The research results indicate that the data obtained from the
applied practices differed significantly at a statistically significant level. According to
the pre-test and post-test results, the use of animation films in Turkish language classes
positively influenced students' writing motivation. Moreover, it was observed that
animation films significantly contributed to students' narrative and informative writing
skills.

Keywords: Writing Skills, Writing Motivation, Animation Films
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GIRIS

Insan sosyal bir varliktir ve kendini ifade edebilme, baskalariyla iletisim kurabilme ¢abasi
igerisindedir. Insarn1 sosyallestiren, iletisimi saglayan ve ayni zamanda kiiltiirii de olusturan
yegane unsur dildir. Insan ve dil, kiiltiir ve dil, iletisim ve dil birbirinden ayr1 diisiiniilemez. Dil;
gecmisten bugiine, hayatin her alaninda varhigm stirdiirmiis, glicinii hicbir zaman
kaybetmemistir (Ergin, 2013; Aksan, 2015). Barin (2004, s.19), dili toplumlari bir arada tutan ve
yasayis bicimlerini, gelenek ve goreneklerini, inanglarmi, nesilden nesle aktararak milleti
birbirine kaynastiran en giiclii kurum olarak tanimlamistir. Dil, insanlar arasindaki iletisimi
saglayan, kiiltiirii olusturan en temel sistemdir. Bir toplulugu bir millet haline getiren en 6nemli
unsurlardan biri dildir. Ge¢misten giiniimiize siiregelen tiim gelismeleri bilmek ancak dil ile
miimkiin olmustur. Dil, zaman i¢inde siirekli degisen ve gelisen, canl1 bir varliktir. Dilin diinden
bugiine birgok farkli tanimi yapilmistir.

Tiirk Dil Kurumu (TDK) (2023), dili “Insanlarin diisiindiiklerini ve duyduklarmi bildirmek igin
kelimelerle veya isaretlerle yaptiklar1 anlagsma, lisan, zeban.” olarak agiklamaktadir. Vural ve
Boler (2014, s. 21) dili su sekilde tanimlar: “Dil en genis anlamuiyla, giidiileri, duygulari,
diistinceleri dogrudan ya da dolayl olarak aktaran, ileten vasitadir.” Banguoglu'na (2011, s. 9)
gore dil, insanlarm meramlarmi anlatmak icin kullandiklar: bir sesli isaretler sistemidir. Ergin
(2013, s. 3) dili, “Insanlar arasinda anlagsmay: saglayan tabii bir vasita, kendisine mahsus
kanunlar1 olan ve ancak bu kanunlar cercevesinde gelisen canli bir varlik, temeli bilinmeyen
zamanlarda atilmis bir gizli antlasmalar sistemi, seslerden Oriilmiis igtimai bir miiessese”
seklinde tanimlamaktadir. Korkmaz’a (2008) gore dil, insanlar arasinda haberlesme araci olarak
kullanilan; duygu, diigiince ve isteklerin ses, sekil ve anlam bakimindan her toplumun kendi
deger yargilarina gore sekillenmis ortak kurallarinin yardimi ile bagkalarina aktarimasini
saglayan, seslerden ortilii ¢ok yonlii ve gelismis bir sistemdir. Dil ve diisiince i ige gegtigi igin,
dil ve diistinceyi birbirinden ayr diistinmek imkansizdir. Giines (2017, s. 25) dili insanlarin
duygu, diisiince ve gozlemlerini isaret veya kelimelerle paylasmasi olarak ifade etmistir. Dilin
bireylerden baslayarak, bireyin icinde yasadig: aile, toplum, iilke ve diinyanin gelismesinde
onemli bir rolii oldugunu vurgulamigtir. Dilin; iletisim, 6grenme, zihni gelistirme ve sosyal
gelisim arac1 oldugunu belirtmistir.

Tiirkge egitiminin en temel amaglarindan biri Ogrencilerin dort temel dil becerisini
gelistirebilmektir. Dort temel dil becerisi (dinleme, konusma, okuma, yazma) igerisinde ilk
edinilen beceri dinleme, son edinilen beceri ise yazma becerisidir (Karatay, 2014). Insan;
dinlemeye anne karninda baslar, diinyaya geldikten bir miiddet sonra konusur ve okul ¢agina
geldiginde 6nce konugma sonra da yazma becerisini kazanir (Ozkara, 2007). Bireyin ana diline
hakim olmasi, temel dil becerilerini etkin kullanmasin1 da gerektirir. Temel dil becerilerinin
dogru ve etkin bir sekilde kullanilmas: bireyin iletisim yetenegini, sosyal yasantisini, akademik
basarisini olumlu yonde etkilemektedir.

Bir Ogrencinin dili kullanabilme becerisi, dort temel dil becerisi {izerindeki yeterliligiyle
Ol¢lilmektedir. Dil 6gretimi icin dil becerilerinin Ogrencilere kazandirilmas: temel amag
olmustur (Onan, 2019). Ogrencilerin, dil becerilerini kullanmadaki basar1 diizeyleri yalnizca
Tiirkge dersiyle smirli degildir; diger derslerde basarii olmalariyla da dogrudan iligkilidir
(Arslan & Sevim, 2015).

Ogrencilerin okuma ve dinleme becerilerinin gelistirilmesi; 6grenme siirecinde iyi kavrayic
olmalarini ve bilgi edinmelerinin daha kolay olmasmi saglamaktadir. Konusma ve yazma
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becerilerinin gelistirilmesi ise kendilerini daha iyi ifade edebilen bireyler haline gelmelerini
miimkiin kilmaktadir (Karatay, 2014).

Dort temel dil becerisini gelistirebilmek okullarda temel hedef haline gelmistir ¢linkii dil
becerileri yalnizca Tiirkge dersini degil diger tiim dersleri etkilemekte ve ilgilendirmektedir.
Egitim-0gretimin her asamasinda biiyiik énem tasiyan temel dil becerilerinden higbiri bir
digerinden iistiin goriilmemektedir. Her dil becerisi, bir diger dil becerisine ihtiyag
duymaktadir. Dort temel dil becerisi birbirlerini tamamlamaktadir ve 6grencilere biitiinsellik
icerisinde kazandirilmalidir.

Bir dil becerisindeki gelismislik diger dil becerilerinin de gelisimine katki saglamaktadir. Tiirkge
egitiminde, biitiin dil becerilerini kapsayacak ve gelistirecek bir egitim uygulamas: yapilmalidir
(Bagci, 2007).

[letisim kurmanin, duygu ve diisiincelerimizi, goriip yasadiklarimizi, anlatmanin yollarindan
biri yazmadir ve yazma becerisi bir dilin gelismesi i¢in kazandirilmasi gereken en temel alandir.
Yazma becerisi sayesinde birey giindelik yasammi, egitimini siirdiirebilmektedir. Ayrica
anlama anlatma becerisini yiikselttigi i¢in insanlarin birbirine kars1 olan anlayisini, dolayisiyla
iletisimi de gelistirmektedir (Aric1 & Ungan, 2013, s.4).

Dil becerilerini gelistirme asamasinda hem 6grencilerin hem de Tiirkge 6gretmenlerinin en ¢ok
zorlandig: dil becerisi yazma becerisidir. Yazma becerisinin 6gretiminde bir¢ok faktor etkili
oldugu icin 6grenen ve ogretenin ilave bir ¢aba gostermesi gerekmektedir. Yazma, 6grenciler
icin zor bir ugrastir ve bu ugras1 6grencilerin severek, isteyerek yapabilecekleri bir aligkanliga
dontistiirebilmek icin okullarda yazma becerisine yonelik uygulamalara daha ¢ok onem
verilmesi gerekmektedir. Ogrencilerin kendilerini yazili olarak etkili bir sekilde ifade
edebilmeleri, duygu ve diisiincelerini dogru bir sekilde kagida yansitabilmeleri igin 6ncelikle iyi
bir yazma egitimi almalar1 gerekmektedir. Bu dogrultuda 6gretimin ilk yillarindan itibaren
ogrencilere yazma egitimi verilmesi, yazilarinin incelenmesi ve gerekli diizeltmelerin yapilmasi,
ogrencilerin yazmaya motive edilmesi yazma becerilerinin gelismesi i¢in ok 6nemli unsurlardir
(Y1lmaz, 2012).

Yazma becerisinin temelleri ilkokul doneminde atilir. Ortaokulda ise gelisimi icin biiyiik bir
¢aba gosterilmelidir ¢linkii yazma becerisinin gelisimi igin ortaokul dénemi en belirleyici donem
olarak kabul edilmektedir (Wright vd., 2019, s. 65). Yaz1 yazmak igin belli bir bilgi birikiminin
gerekmesi nedeniyle 6grenciler kendilerini yazili olarak ifade ederken ya da bir yazili anlatim
eserini ortaya koymaya calisirken zorlanmaktadir. Bu durumun; 6grencinin bilgi eksikligi,
Ogretmen yaklasimi, siire¢ odakhi bir yaklasim yerine hala geleneksel yazma egitiminin
kullanilmas: gibi birgok nedeni bulunmaktadir fakat en temel nedenlerinden biri 6grencilerin
motivasyonudur. Ogrencilerin yazma becerisinde basariya ulagmalar icin 6ncelikle motive
edilmeleri gerekmektedir. Ogretmen yazma siirecinde grencilere rehberlik etmeli, 5grencilerde
motivasyon olusturmal ve yazma konusuyla ilgili 6n bilgileri grencilere sunmahdir. Isteksiz
bir sekilde yazmaya baslamalar1 yalnizca “Yazmay1 sevmiyorum, yazmak istemiyorum.” gibi
ciimleleri duymaya neden olmaktadir.

Yazma becerisinin gelisiminde, dinleme becerisinin rolii biiyiiktiir. Bireyin yazma becerisinde
basarili olabilmesi i¢in dinleme alaninda da basarili olmas: gerekir. Birey, dinleme becerisinin
gelisimi sayesinde dinlediklerinden hareketle nitelikli yazilar yazabilir. Dinleme becerisi
olmadan konusma, okuma, yazma becerilerinin gelisiminden s6z edilemez (Teksan, 2001, s.11).
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So6z varligy, bireyin kendini yazi aracilifiyla ifade edebilmesi ve yazma becerisinin gelismesi igin
olduk¢a onemlidir. Dinleme becerisi, bireyin ilk edindigi ve en ¢ok kullandig1 dil becerisi
olduguna gore soz varligimin gelisiminde de dinleme becerisi etkili olmaktadir. Dinleme becerisi
s0z varligin gelistirerek yazma becerisine dogrudan katk: saglamaktadir (Calic1 & Aytan, 2020,
s.15).

Cocuklarin gelisiminde ebeveyn, okul, cevre gibi unsurlar ne kadar 6nemliyse kitle iletisim
araclari ve djjital teknoloji de o kadar 6nemli bir hale gelmistir. Giiniimiiz ¢ocuklari, yetiskinlere
ihtiya¢ bile duymadan cep telefonu, bilgisayar, tablet gibi araglar1 etkin bir sekilde
kullanmaktadir. Animasyon filmleri hem gorsel hem de isitsel olarak ¢ocuklara hitap ettigi i¢in
cocuklar bebeklik donemlerinden itibaren animasyon filmleriyle biiyiimektedirler. Bu denli ig
ige olduklar1 bir unsuru egitimle biitiinlestirmek; ¢ocuklarda ilgi, merak ve istek uyandirabilecek
bir giictedir.

Ogrencilerin iyi bir yazili anlatim eseri olusturabilmeleri igin konuyla ilgili n bilgilerinin
bulunmas: ve onlar1 hayal gliclerini kullanmaya iten bir giic olmasi gerekmektedir. Yazma
etkinliklerinde animasyon filmlerinin kullanilmasinda; 6grencilerde motivasyon olusturmasi,
konuyla ilgili 6n bilgi sunmasi, dinleme/izleme becerisini aktif kilarak biitiinciil bir anlayisla
yazma becerisine katki saglamasi amaglanmaktadir.

Arastirmanin amaci, animasyon filmlerinin Tiirkge dersinde kullaniminin 5. sinuf 6grencilerinin
yazma becerisine ve motivasyonuna etkisini incelemektir. Buna gore arastirmanin temel
problem ciimlesi “Animasyon filmlerinin 5. smuf Ogrencilerinin yazma becerisine ve
motivasyonuna etkisi nasildir?” seklinde ifade edilebilir. Bu baglamda asagidaki alt problemlere
cevap aranmuigtir:

*Animasyon filmlerinin 5. simif 6grencilerinin dykiileyici metin yazma becerisine etkisi nasildir?

*Animasyon filmlerinin 5. smif Ogrencilerinin bilgilendirici metin yazma becerisine etkisi
nasildir?

*Animasyon filmlerinin 5. sinif 6grencilerinin yazma motivasyonuna etkisi nasildir?
YONTEM

Bu béliimde arastirmanin deseni, ¢alisma grubu, arastirma nesnesi, verilerin toplanmasi ve
analizine yonelik bilgiler verilmistir.

Aragtirmanin Deseni

Animasyon filmlerinin 5. smif 6grencilerinin yazma becerisine ve motivasyonuna etkisinin
belirlenmesini amaglayan bu ¢alismada, arastirmacinin tek bir grupla ¢alistig1 ve birden fazla 6n
test-son testle yapilan gozlemleri iceren deneysel modellerden “tek grup on test-son test desen”
kullanilmigtir (Creswell, 2020). “Bu desende, deneysel islemin etkisi tek bir grup tizerinde
yapilan ¢alismayla test edilmektedir. Deneklerin bagimli degiskene iliskin dl¢iimleri uygulama
oncesinde On test; sonrasinda son test olarak ayni denekler ve ayni 6lgme araclar1 kullanilarak
elde edilir” (Biiytikoztiirk vd., 2020, s. 208).

Arastirmanin uygulama kismi su sekilde stirdiiriilm{istiir:

Ogrencilerle, 8 hafta siiren bir uygulama yiiriitiilmiistiir. Uygulamada, Anittepe Yaylari
5.5mif Tiirkge Ders Kitabi'nda yer alan “Milli Miicadele ve Atatiirk”, “Doga ve Evren”,
“Erdemler” olmak tlizere ii¢ tema belirlenmistir. Temalarin belirlenmesinde, s6z konusu
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temalarin yalnizca 5. sinif diizeyinde degil diger sinif diizeylerinde de ortak tema olmalari rol
oynamuistir. Temalara uygun olarak biri Tiirk, ikisi yabanci yapimi olmak iizere “Canakkale
Gegilmez”, “Wall-E” ve “Ters Yiiz” isminde {i¢ animasyon filmi belirlenmistir. Bu animasyon
filmlerinin temalara ve Ogrencilerin seviyesine uygunlugunu belirlemek amaciyla Tiirkge
egitimi doktorali {i¢ alan uzmanmin goriisiine basvurulmustur. Animasyon filmlerinin
uzmanlar tarafindan izlenip degerlendirilmesi sonucunda temalara ve 6grencilerin seviyesine
uygun oldugu belirtilmistir. Animasyon filmleri, iki ders saatini agmamas1 amaciyla arastirmaci
tarafindan kisaltilarak izletilmistir.

Her animasyon filmi i¢in bir metin tiirii segilmistir ve Tiirkge Dersi Ogretim Programi'nda (2019)
5. smif diizeyinde yer alan ve ders kitabinda en ¢ok tekrar eden metin tiirlerinin segilmesine
Ozen gosterilmistir. S6z konusu metin tiirleri hikaye, mektup ve deneme olarak belirlenmistir.

Ogrencilerin yazma becerilerini belirlemek amactyla her bir metin tiirii ayn1 konuda, animasyon
filmi izletilmeden 6nce ve sonra olmak {izere dgrencilere iki kez yazdirilmistir. Ogrencilerin
hikaye tiiriinde yazmus olduklar1 kagitlar Temizkan (2011) tarafindan gelistirilen ve Tiirkyilmaz
(2021) tarafindan yeniden diizenlenen “Oykii Yazma Becerisi Olcegi”; mektup ve deneme
tiiriinde yazdiklar kagitlar ise Tiirkge Ogretim Programi'nda (2006) yer alan ve arastirmact
tarafindan diizenlenen “Yazili Anlatimi1 Degerlendirme Olgegi” ile puanlanmaistir. Ogrencilerin
animasyon filmlerini izlemeden o6nce ve izledikten sonra aldiklar1 puanlar yorumlanarak
animasyon filmlerinin 6grencilerin yazma becerisine olan etkileri belirlenmeye calisilmistir.

Ogrencilerin yazma motivasyonlarmni belirlemek amaciyla 6n test ve son test olarak Siigiimlii
(2016) tarafindan gelistirilen “Yazma Motivasyonu Olgegi” uygulanmistir. Animasyon
filmlerinin Ggrencilerin yazma motivasyonuna olan etkisi on test ve son test sonuglari
degerlendirilerek yorumlanmuisgtir.

Uygulama stireci su sekilde 6zetlenebilir:

Tablo 1. Uygulama Siireci

1. Hafta | On Testin Uygulanmas (Yazma Motivasyonu Glgegi)

2. Hafta | “Cevre Kirliligi” Konusunda Hikaye Yazdirilmasi

“Wall-E” Animasyonunun Izletilmesi ve “Cevre Kirliligi” Konusunda Hikaye

3. Hafta Yazdirilmast

4. Hafta | “Canakkale Sehitleri” Konusunda Mektup Yazdirilmasi

“Canakkale Gegilmez” Animasyonunun Izletilmesi ve “Canakkale Sehitleri”

5. Hafta Konusunda Mektup Yazdirilmasi

6. Hafta | “Duygularimiz” Konusunda Deneme Yazdirilmasi

“Ters Yiiz” Animasyonunun Iizletilmesi ve “Duygularimiz”’ Konusunda
Y y

7. Haf
afta Deneme Yazdirilmasi

8. Hafta | Son Testin Uygulanmasi (Yazma Motivasyonu Clgegi)
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Calisma Grubu

Aragtirmanin ¢aligma grubunu, Istanbul ilinin Bagcilar ilcesinde bulunan bir devlet okulunda
2022-2023 Egitim-Ogretim Yil'nda 5. smif diizeyinde Ogrenim gdren 32 Ogrenci
olusturmaktadir. Calismada, seckisiz olmayan 6rnekleme yontemlerinden “uygun 6rnekleme”
secilmistir. Biiylikoztiirk ve digerleri (2020) uygun Orneklemeyi, arastirmacinin kolayca
ulagabilecegi bir 6rneklemden verilerin toplanmasi olarak ifade etmektedir.

Arastirmanin 6rneklemini olusturan 6grencilere yonelik 6zellikler Tablo 2'de yer almaktadir.

Tablo 2. Arastirmaya Katilan Ogrencilerin Cinsiyet Ozelliklerine Iliskin Frekans ve Yiizde Dagilimlar:

f %
Erkek 12 37,50
Cinsiyet Kiz 20 62,50
Toplam 32 100,00
Aragtirmanin Inceleme Nesneleri
Animasyon filmlerine iliskin bilgiler Tablo 3'te yer almaktadur.
Tablo 3. Uygulama Siirecinde Kullamilan Animasyonlara Iliskin Bilgiler
Animasyon Yayin izletilen Ilgili Kullanildig:
Filmi Yili Tiird Stresi Siire Oldugu Metin Tiirii
Tema
Bilim Kurgu
Wall-E 2008 Macera 98dk.  75dk. Doga Ve priave
Evren
Komedi
Canakkale pram Millt
. 2008 Kahramanlk 75 dk. 70 dk. Miicadele  Mektup
Gegilmez ..
S ve Atatiirk
avas
Aile
Ters Yiiz 2015 Dram 94 dk. 70 dk. Erdemler = Deneme
Komedi

“Wall-E” adl1 animasyon 2008 y1l1 Amerika Birlesik Devletleri (ABD) yapimidir. 98 dakika siiren
animasyonda ¢evre kirliliginden dolay1 diinyanin yasanamaz bir hale gelmesi ve insanlarin
diinyay1 terk ederek bir uzay gemisinde yasamalar1 konu edilmistir. Wall-E adl1 temizlik robotu
sayesinde bir bitki filizinin bulunmasiyla diinya tekrar yasanacak duruma getirilmeye
calistimaktadir. Insanlarin dogaya vermis olduklari zararlar ve sonuglar1 6ne ¢ikmaktadir. Film,
“Doga ve Evren” temasiyla iliskilendirilmis ve “hikaye” tiirii igin kullanilmisgtir.
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“Canakkale Gegilmez” adli animasyon 2008 yilinda yaymmlanmustir ve Tiirk yapimidir.
Animasyon, Canakkale Savasi’ma dikkat cekmek ve Ogrencilere ulasabilmek gayesiyle
Umraniye Belediyesi tarafindan yaptirilmistir. 75 dakika siiren animasyonda Canakkale Savast
ve kazanilan zaferin ne denli zorlayici oldugu islenmistir. Canakkale Savasi'nda énemli rol
oynayan tarihi sahsiyetlere yer verilmistir. Film, “Milli Miicadele ve Atatiirk” temasiyla
iliskilendirilmis ve “mektup” tiirii i¢in kullanulmistir.

“Ters Yiiz” adli animasyon 2015 yilit ABD yapimudir. 94 dakika siiren animasyonda kiigiik bir
¢ocugun en Onemli bes duygusunun (nese, tiiziintii, Ofke, korku, tiksinti) hikayesi
anlatilmaktadir. Duygularimizi kontrol etmemizin énemi, her duygunun insanlar i¢in gerekli
oldugu ve her duygunun kendi i¢inde ayr1 bir degeri oldugu, ailenin, arkadasliklarin 6nemi gibi
konular 6ne gikmaktadir. Dogruluk, diiriistliik, sevgi, iyimserlik, yardimlasma gibi erdemlere
yer verilmektedir. Film, “Erdemler” temasiyla iliskilendirilmis ve “deneme” tiiri igin
kullanilmistir.

Veri Toplama Araglar1

Bu aragtirmadaki veriler; Stigiimlii (2016) tarafindan olusturulan “Yazma Motivasyonu Olcegi”,
Temizkan (2011) tarafindan gelistirilen fakat Tiirkyilmaz (2021) tarafindan yeniden diizenlenen
“Oykii Yazma Becerisi Olgegi”, 2006 Tiirkce Ogretim Programi'nda yer alan ve arastirmaci
tarafindan diizenlenen “Yazili Anlatimi Degerlendirme Olgegi” ve dgrenci yazili anlatim
kagitlar1 kullanilarak toplanmusgtir.

Yazma Motivasyonu Olgegi

Yazma becerisi uygulamalari Oncesi ve sonrasinda, Ogrencilerin yazma motivasyonunu
belirlemek amaciyla 6n test ve son test asamasinda, Stigtimlii (2016) tarafindan gelistirilmis olan
“Yazma Motivasyonu Olgegi” kullailmistir. Olgegin kullanim izni yazih olarak alinmustir.

Ogrencilere uygulanan motivasyon dlgegi Likert tipi bir dlgektir ve 28 maddeden olugmaktadir.
Olgekteki son dort madde olumsuz anlam tasidig1 igin ters puanlanmigtir. Olgekteki olumlu
ifadeler “Evet = 3 puan; Bazen = 2 puan; Hayir = 1 puan”; olumsuz ifadeler ise “Evet = 1 puan;
Bazen =2 puan; Hayir = 3 puan” seklinde puanlanmistir. Olgekten alinabilecek en yiiksek puan
84, en diisiik puan 28'dir.

Stigtimlii (2016) tarafindan yapilan arastirma igin kullanilan 6lgegin giivenirligi Cronbach’s
Alpha testiyle incelenmistir. Testin sonucu 0,91 olarak bulunmustur ve 6lgegin giivenilir oldugu
tespit edilmistir. Ayn1 6lgegin bu aragtirmaya katilan 32 6grenci icin olan gilivenirligini tespit
edebilmek amaciyla lgek tekrar Cronbach’s Alpha testiyle incelenmistir. Test sonucu Tablo 4'te
yer almaktadur.

Tablo 4. Calismaya Katilan Ogrencilere Uygulanan Yazma Motivasyonu Olcegi'nin Cronbach’s Alpha
Test Sonucu

Olgek N Cronbach’s Alpha

Motivasyon
N 28 ,75
Olgegi
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Test sonucunda Cronbach’s Alpha katsayisi 0,75 olarak hesaplanmustir. Bulanan katsay1 0,7’ den
biiyiik oldugundan, 6lgegin bu calisma i¢in de giivenilir oldugu tespit edilmistir.

Oykii Yazma Becerisi Olgegi

“Oykii Yazma Becerisi Olgegi” Temizkan (2011) tarafindan lisans 6grencilerine uygulamak
amaciyla gelistirilmistir. Olcek, bes temel boyuttan olugsmustur. Olgekte &grencilerin Sykii
yazma becerileri igerik, planlama, karakter, mekan ve zaman boyutlarinda incelenmistir. Alt
boyutlarda yer alan unsurlar lisans 6grencilerinin seviyesine uygun olarak hazirlandig1 icin
olgek Tiirkyilmaz (2021) tarafindan yapilan ¢alismada ortaokul 6grencilerinin seviyesine uygun
olmasi amaciyla tekrar diizenlenmistir ve baz1 alt boyutlar dlgekten cikarilmigtir. Olgekten
cikarilmasi gereken maddeler uzman goriisii dogrultusunda belirlenmistir. Nihai Olgekte 5
temel, 15 alt boyut kullanilmstir. “Igerik” boyutu ana olay, yan olaylar, tema, ana diisiince, ana
diigiim, ara dugiimler seklinde; “planlama” boyutu serim, diigiim, ¢oziim seklinde;
“karakterler” boyutu ana karakter, yardimc: karakter, karakter tasvirleri seklinde; “mekan”
boyutu mekan, mekan tasvirleri seklinde; “zaman” boyutu zaman seklinde alt boyutlara
ayrilmistir.

Tiirkyilmaz (2021) tarafindan yapilan ¢alismada 6lgegin giivenirlik incelemesi sonucunda simif
i¢in korelasyon degerlerinin 0,51 ile 0,85 arasinda degistigi gozlemlenmistir. Sinif igi korelasyon
degeri 1’e yakin oldugu igin 8lgegin giivenirliginin yiiksek oldugu sonucuna ulagilmstir. Ilgili
olgme aracinin ortaokul seviyesine uygun oldugu belirlenmistir.

Ogrencilere uygulanan “Oykii Yazma Becerisi Olgegi” Likert tipi bir dlgektir ve 15 maddeden
olugsmaktadir. Olgekteki ifadeler “Yeterli = 3 puan; Gelistirilmeli = 2 puan; Yetersiz = 1 puan”
seklinde puanlanmistir. Olgekten alinabilecek en yiiksek puan 45, en diisiik puan 15'tir.

Tiirkyilmaz (2021) tarafindan yapilan arastirma icin kullanilan 6lgegin giivenirligi Cronbach’s
Alpha testiyle incelenmistir. Ayni Olgegin bu aragtirmaya katilan 32 Ogrenci igin olan
glivenirligini tespit edebilmek amaciyla 6lgek tekrar Cronbach’s Alpha testiyle incelenmistir.
Test sonucu Tablo 5'te yer almaktadar.

Tablo 5. Calismaya Katilan Ogrencilere Uygulanan Oykii Yazma Becerisi Olcegi'nin Cronbach’s Alpha
Test Sonucu

Olgek N Cronbach’s Alpha

Oykii Yazma Becerisi

" 1
Olgegi > 59

Test sonucunda Cronbach’s Alpha katsayis1 0,89 olarak hesaplanmustir. Bulanan katsay1 0,7’ den
biiyiik oldugundan, dlgegin bu ¢alisma igin de giivenilir oldugu tespit edilmistir.

Yazili Anlatumi Degerlendirme Olcegi

“Yazili Anlatimi Degerlendirme Olgegi” 2006 Tiirkce Ogretim Programi’'nda yer almaktadir.
Olgek “bicim, dil ve anlatim, yazim ve noktalama” olmak iizere ii¢ ana baghk altinda

planlanmustir. Bi¢im baslig altinda iki, dil ve anlatim baslig1 altinda on ii¢, yazim ve noktalama
baslig1 altinda ise iki maddeye yer verilmistir. Olgekten alinabilecek en yiiksek puan 100'diir.

Olgek, aragtirmaci tarafindan arastirmaya uygun olarak yeniden diizenlenmistir. “Bigim, yazim
ve noktalama” bagliklar1 Ol¢ekten ¢ikarilmistir ¢linkii arastirmada Ol¢iilmek istenen 6zellikler
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icinde s6z konusu bagliklar yer almamaktadir. Olgekteki “dil ve anlatim” baghigi altindaki
maddeler kullanilmistir ve arastirmadaki diger dlgeklerle uygun olabilmesi adina 6lgek Likert
tipi dlgege doniistiiriilmiistiir. Ogrencilere uygulanan “Yazili Anlatimi Degerlendirme Olgegi”
13 maddeden olusmaktadir. Olgekteki ifadeler “Yeterli =3 puan; Gelistirilmeli =2 puan; Yetersiz
= 1 puan” seklinde puanlanmistir. Olgekten alinabilecek en yiiksek puan 39, en diisiik puan
13'tir.

Olgekten hem mektup hem de deneme tiiriinii 6lcmek igin yararlanilmistir.

Olgegin bu aragtirmaya katilan 32 6grenci icin olan giivenirligini tespit edebilmek amaciyla
olgek Cronbach’s Alpha testiyle incelenmistir. Test sonucu Tablo 6’da yer almaktadir.

Tablo 6. Calismaya Katilan Ogrencilere Uygulanan Yazili Anlatimi Degerlendirme Olgcedi'nin
Cronbach’s Alpha Test Sonucu

Olgek N Cronbach’s Alpha

Yazili Anlatim

. ,85
Degerlendirme Olgegi

Test sonucunda Cronbach’s Alpha katsayis1 0,85 olarak hesaplanmistir. Bulanan katsay1 0,70"ten
biiyiik oldugundan, 6lgegin bu ¢alisma igin giivenilir oldugu tespit edilmistir.

Ogrenci Yazili Anlatim Kagitlar:

Ogrencilerin yazma becerilerini belirlemek amaciyla her bir metin tiirii 6grencilere animasyon
filmi izletilmeden 6nce ve izletildikten sonra olmak {izere iki defa yazdirilmistir. Ogrencilere,
uygulamanin ikinci haftasinda “gevre kirliligi” konusunda hikaye yazdirilmis; {i¢tincii haftada
ilgili animasyon izletilmis ve ayn1 konuda tekrar hikaye yazdirilmigtir. Uygulamanimn dordiincii
haftasinda 6grencilerden “Canakkale sehitleri” konusunda bir mektup tiirii yazmalari istenmis;
besinci haftada ilgili animasyon izletildikten sonra ayni konuda tekrar mektup tiirii
yazdirilmistir. Ogrencilere altinci haftada “duygularimiz” konusunda bir deneme yazdirilmis;
yedinci haftada ilgili animasyon izletildikten sonra ayn1 konuda tekrar deneme yazdirilmstir.
Ogrencilerin yazih anlatim kagitlar1 aragtirmaci tarafindan toplanmus, “Oykii Yazma Becerisi

v ey

Olgegi” ve “Yazili Anlatimi Degerlendirme Olgegi” kullarularak degerlendirilmistir.
Verilerin Analizi

“Animasyon filmlerinin 5. smif &grencilerinin yazma becerisine ve motivasyonuna etkisi
nasildir?” sorusuna cevap aramak igin uygulama Oncesi ve sonrasinda “Yazma Motivasyonu
Olgegi, “Oykii Yazma Becerisi Olcegi” ve “Yazili Anlatimi Degerlendirme Olgegi”
kullanilmigtir. SPSS programi kullanilarak oncelikle, dlgeklerin giivenirligi Cronbach’s Alpha
testiyle belirlenmis; 6n ve son testlerin normal dagilim gosterip gostermedigi Shapiro-Wilk
testiyle incelenmistir. Testlerin normal dagilim gostermesi sebebiyle 6n test-son test puanlarmin
analizi i¢in bagimh degisken T testi uygulanmistir. Ayrica cinsiyetin arastirmaya olan etkisinin
varligini incelemek i¢in bagimsiz degisken T testi uygulanmistir. Cohen’s d testi uygulanarak
arastirmanin sonuca olan etki biiytikliigii hesaplanmustir.
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BULGULAR
1. Oykii Yazma Becerisi Olgegi'ne Ait Bulgular

“Animasyon filmlerinin 5. smif Ogrencilerinin Oykiileyici metin yazma becerisine etkisi
nasildir?” sorusuna iliskin analiz sonuglari su sekildedir:

Oykii Yazma Becerisi Olgegi'nin uygulama dncesi ve sonrasi puanlarmin arasindaki farkin
anlamliligina iligkin t-Testi sonuglar1 Tablo 7’de yer almaktadir.

Tablo 7. Uygulama Oncesinde ve Sonrasinda Oykii Yazma Becerisi Olcei Puan Ortalamalarinin t-Testi
Sonuclari

Ol¢iim N X ss sd t p
On test 32 26,66 5,17
31 -6,39 ,00%
Son test 32 34,00 5,26
*p<01

Tablo 7'ye gore, uygulama sonrasinda 6grencilerin 6ykii yazma becerisinde anlaml bir degisim
oldugu tespit edilmistir [t(31)=-6,39, p<,001]. Animasyon filmleri kullanimi sonrasinda yapilan
yazma uygulamalarinin 6grencilerin 0ykii yazma becerisinde onemli bir etki sagladig:
belirlenmigtir. Animasyon filmleri izletilmeden dnce uygulanan Oykii Yazma Becerisi Olgegi
puanlarinin aritmetik ortalamasi 26,66 olarak bulunurken, animasyon filmleri izletildikten sonra
uygulanan Oykii Yazma Becerisi Olgegi puanlarmin aritmetik ortalamasmin 34,00’a yiikseldigi
goriilmiistiir. Ortalamalar incelendiginde animasyon filmleri kullanimmnin 6grencilerin 6ykii
yazma becerisini onemli 6l¢tide ve olumlu yonde degistirdigi belirlenmistir.

Uygulama sonrasinda Oykii Yazma Becerisi Olgegi ortalama puanlarnin cinsiyete gore
incelendigi t-Testi sonuglar1 Tablo 8'de yer almaktadir.

Tablo 8. Uygulama Sonrasimda Oykii Yazma Becerisi Olcegi Puan Ortalamalarimn Cinsiyete Gore t-
Testi Sonuclart

Ol¢iim  Cinsiyet N X ss sd t p
Son Erkek 12 37,08 4,14
Test 30 2,85 ,00%*
€s Kiz 20 32,15 5,06
*p<,01

Tablo 8 incelendiginde, 6grencilerin dykii yazma becerisi ve cinsiyeti arasinda anlamli bir fark
oldugu gorilmistiir [t(30)=2,85, p<01]. Cikan sonuca bakildiginda, 6ykii yazma becerisi
cinsiyete bagh degismektedir. Son test sonucuna gore erkeklerin 6ykii yazma becerisi ortalamasi
(X =37,08) kizlarin dykii yazma becerisi ortalamasindan (X =32,15) daha yiiksektir.

Uygulama 6ncesinde ve sonrasinda uygulanan Oykii Yazma Becerisi Olgegi puanlari Cohen’s d
testine gore incelendiginde uygulamanin kuvvetli bir etki biiytikliigiine (d=1,41; > 0,80) sahip
oldugu belirlenmistir.

10
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2. Yazili Anlatim1 Degerlendirme Olgegi'ne Ait Bulgular

“Animasyon filmlerinin 5. smif 6grencilerinin bilgilendirici metin yazma becerisine etkisi
nasildir?” sorusuna iliskin mektup ve deneme tiirtindeki analiz sonuglari su sekildedir:

Yazili Anlatimi Degerlendirme Olgegi'nin uygulama 6ncesi ve sonrast puanlarinin arasindaki
farkin mektup tiirtindeki anlamliligina iliskin t-Testi sonuclar1 Tablo 9'da yer almaktadir.

Tablo 9. Yazili Anlatimi Degerlendirme Olgegi'nin Uygulama Oncesi ve Sonras: Puanlarmmn
Arasindaki Farkin Mektup Tiiriindeki Anlamliligina Iliskin t-Testi Sonuclar:

Ol¢iim N X ss sd t p
On test 32 22,38 459
31 -12,60 ,00*
Son test 32 30,84 3,76
p<01

Tablo 9’a gore, uygulama sonrasinda 0grencilerin mektup tiirtindeki bilgilendirici metin yazma
becerisinde anlamli bir degisim oldugu tespit edilmistir [t(31)=-12,60, p<,01]. Animasyon filmleri
kullanimi sonrasinda yapilan yazma uygulamalarin oOgrencilerin mektup tiirtindeki
bilgilendirici metin yazma becerisinde énemli bir etki sagladig1 tespit edilmistir. Animasyon
filmleri izletilmeden ©nce uygulanan Yazili Anlatimi Degerlendirme Olgegi puanlarmnin
aritmetik ortalamasi 22,37 olarak bulunurken, animasyon filmleri izletildikten sonra uygulanan
Yazili Anlatimi Degerlendirme Olgegi puanlarinin aritmetik ortalamasimnin 30,84’e yiikseldigi
belirlenmistir. Ortalamalar incelendiginde animasyon filmleri kullamiminin 6grencilerin
mektup tiirtindeki bilgilendirici metin yazma becerisini énemli 6lglide ve olumlu yonde
degistirdigi saptanmstir.

Uygulama sonrasinda mektup tiiriindeki Yazili Anlatmi Degerlendirme Olgegi ortalama
puanlarmin cinsiyete gore incelendigi t-Testi sonuglar1 Tablo 10’da yer almaktadir.

Tablo 10. Uygulama Sonrasinda Mektup Tiiriindeki Yazili Anlatimi Degerlendirme Olcegi Puan
Ortalamalarimin Cinsiyete Gore t-Testi Sonuclar

Ol¢im  Cinsiyet N X ss sd t P

Son Erkek 12 31,00 3,30

Test 30 19 0,86
€s Kiz 20 30,75 4,10

Tablo 10 incelendiginde, 6grencilerin mektup tiirtindeki bilgilendirici metin yazma becerisi ve
cinsiyeti arasinda anlamli bir fark olmadigi goriilmiistiir [t(30)=19, p>05]. Cikan sonuca
bakildiginda, 6grencilerin mektup tiirtindeki bilgilendirici metin yazma becerisi cinsiyete bagl
olarak degismemektedir. Son test sonucuna gore erkeklerin mektup tiirtindeki bilgilendirici
metin yazma becerisi ortalamasi (X =31,00) kizlarin mektup tiirtindeki bilgilendirici metin
yazma becerisi ortalamasindan (X =30,75) daha yiiksektir.
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Uygulama Oncesinde ve sonrasinda uygulanan mektup tiirtindeki Yazili Anlatim
Degerlendirme Olgegi puanlart Cohen'’s d testine gore incelendiginde uygulamamn kuvvetli bir
etki biiytikliigiine (d=2,01; >0,80) sahip oldugu belirlenmistir.

Yazili Anlatimi Degerlendirme Olgegi'nin uygulama 6ncesi ve sonrast puanlarinin arasindaki
farkin deneme tiirtindeki anlamhiligina iligkin t-Testi sonuglar: Tablo 11’de yer almaktadir.

Tablo 11. Yazili Anlatumi Degerlendirme Olcegi'nin Uygulama Oncesi ve Somrast Puanlariun
Arasindaki Farkin Deneme Tiiriindeki Anlamliligina Iliskin t-Testi Sonuclar

Ol¢iim N X ss sd t p
On test 32 23,44 5,05
31 -4.25 ,00*
Son test 32 28,28 4,99
p<01

Tablo 11 incelendiginde, uygulama sonrasinda ogrencilerin deneme tiiriindeki bilgilendirici
metin yazma becerisinde anlamli bir degisim oldugu tespit edilmistir [t(31)=-4,25, p<01].
Animasyon filmleri kullanimi sonrasinda yapilan yazma uygulamalarinin 6grencilerin deneme
tiirtindeki bilgilendirici metin yazma becerisinde 6nemli bir etki sagladig: tespit edilmistir.
Animasyon filmleri izletilmeden once uygulanan Yazili Anlatimi Degerlendirme Olgegi
puanlarinin aritmetik ortalamasi 23,43 olarak bulunurken animasyon filmleri izletildikten sonra
uygulanan Yazili Anlatimi1 Degerlendirme Olgegi puanlarinin aritmetik ortalamasinin 28,28’e
ylikseldigi belirlenmistir. Ortalamalar incelendiginde animasyon filmleri kullaniminin
ogrencilerin deneme tiirtindeki bilgilendirici metin yazma becerisini énemli dl¢tide ve olumlu
yonde degistirdigi saptanmustir.

Uygulama sonrasinda deneme tiiriindeki Yazili Anlatmi Degerlendirme Olgegi ortalama
puanlarmin cinsiyete gore incelendigi t-Testi sonuglar1 Tablo 12’de yer almaktadir.

Tablo 12. Uygulama Sonrasinda Deneme Tiiriindeki Yazili Anlatuim Degerlendirme Olcegi Puan
Ortalamalarimin Cinsiyete Gore t-Testi Sonuclar

Olgim  Cinsiyet N X ss sd t P

Son Erkek 12 29,08 3,55

Test 30 0,70 49
€s Kiz 20 27,80 5,71

Tablo 12'ye gore, Ogrencilerin deneme tiirlindeki bilgilendirici metin yazma becerileri ile
cinsiyetleri arasinda anlaml bir fark olmadig1 goriilmiistiir [t(30)=70, p>,05]. Cikan sonuca
bakildiginda, 6grencilerin deneme tiiriindeki bilgilendirici metin yazma becerisi cinsiyete bagl
degismemektedir. Son test sonucuna gore erkeklerin deneme tiirtindeki bilgilendirici metin
yazma becerisi ortalamasi (X =29,08) kizlarin deneme tiiriindeki bilgilendirici metin yazma
becerisi ortalamasindan (X =27,80) daha ytiksektir.

Uygulama Oncesinde ve sonrasinda uygulanan deneme tiirlindeki Yazili Anlatimi
Degerlendirme Olgegi puanlari Cohen'’s d testine gore incelendiginde uygulamanin kuvvetli bir
etki biiytikliigiine (d=96; >0,80) sahip oldugu belirlenmistir.
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3. Yazma Motivasyonu Olgegi'ne liskin Bulgular

“Animasyon filmlerinin 5. sinif 6grencilerinin yazma motivasyonuna etkisi nasildir?” sorusuna
iliskin analiz sonugclari su sekildedir:

Yazma Motivasyonu Olgegi'nin uygulama oncesi ve sonrasi puanlarinin arasindaki farkin
anlamliligina iliskin t-Testi sonuglar1 Tablo 13'te yer almaktadir.

Tablo 13. Uygulama Oncesinde ve Sonrasinda Yazma Motivasyonu Olgegi Puan Ortalamalarimn t-
Testi Sonuclart

Olgiim N X ss sd t p
On test 32 59,43 7 67
31 -6,04 ,00*
Son test 32 65,50 7,10
“p<,01

Tablo 13’e bakildiginda, uygulama sonrasinda 6grencilerin yazma motivasyonunda anlamli bir
degisim oldugu belirlenmistir [t(31)=-6,04, p<,01]. Animasyon filmleri kullanimi1 sonrasmnda
yapilan yazma uygulamalarinin 6grencilerin yazma motivasyonunda anlamh bir degisim
sagladig1 saptanmustir. Animasyon filmleri izletilmeden 6nce uygulanan Yazma Motivasyonu
Olgegi puanlarmnin aritmetik ortalamasi 59,43 olarak bulunurken, animasyon filmleri
izletildikten sonra uygulanan Yazma Motivasyonu Olgegi puanlarinin aritmetik ortalamasinin
65,50’e yiikseldigi goriilmiistiir. Ortalamalar incelendiginde animasyon filmleri kullaniminin
ogrenciler iizerinde yazma motivasyonunu onemli Olgiide ve olumlu yonde degistirdigi
belirlenmistir.

Uygulama sonrasinda gergeklestirilen Yazma Motivasyonu Olgegi degerlendirmelerinin
cinsiyete gore t-testi sonuglar: Tablo 14'te verilmistir.

Tablo 14. Uygulama Sonrasinda Gergeklestirilen Yazma Motivasyonu Olgegi Degerlendirmelerinin
Cinsiyete Gore t-Testi Sonuglar

Olgim  Cinsiyet N X ss sd t P

Son Erkek 12 63,08 8,20

Test 30 1,52 14
€s Kiz 20 66,95 6,13

Tablo 14’e gore, 0grencilerin yazma motivasyonu ve cinsiyeti arasinda anlamli bir fark olmadig:
goriilmiistiir [t(30)=-1,52, p>,05]. Cikan sonuca bakildiginda, yazma motivasyonu cinsiyete bagl
degismemektedir. Son test sonucuna gore kizlarin yazma motivasyonu ortalamasi (X =66,95)
erkeklerin yazma motivasyonu ortalamasindan (X =63,08) daha yiiksektir.

Uygulama dncesinde ve sonrasinda uygulanan Yazma Motivasyonu Olgegi puanlari Cohen’s d
testine gore incelendiginde uygulamanin kuvvetli bir etki biiytikliigiine (d=0,81; > 0,80) sahip
oldugu saptanmaistir.
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SONUC

Oykii Yazma Becerisi Olgegi'nin uygulama 6ncesi ve sonrasi puanlarmin arasindaki fark
incelendiginde, 6grencilerin animasyon filmlerini izlemeden 6nce ve izledikten sonra yazdiklar1
hikaye tiiriinden aldiklar1 puanlar arasinda anlamh bir fark oldugu goriilmiistiir. Ogrencilerin
oykiileyici metin yazma on test puan ortalamasi 26,66 iken son test puan ortalamas: 34,00'e
yiikselmistir. Bu sonugtan hareketle, animasyon filmlerinin 5. sinif dgrencilerinin Sykiileyici
metin yazma becerisini onemli Olgiide etkiledigi ve olumlu yonde degistirdigi sonucuna
ulagilmigtir. Uygulama sonrasinda gergeklestirilen Oykiileyici Yazma Becerisi Olcegi puanlari
cinsiyete gore degerlendirildiginde, 6grencilerin cinsiyeti ve dykiileyici metin yazma becerileri
arasinda anlaml bir fark oldugu goriilmiistiir. Bulgulardan hareketle, son test sonucuna gore
erkelerin Oykii yazma becerisi olgegi ortalamasi (X =37,08) kizlarin Gykii yazma becerisi
ortalamasindan (X =32,15) daha yiiksektir. Ogrencilerin dykii yazma becerilerinin cinsiyete bagh
olarak degistigi sonucuna ulasilmistir.

Ogrencilerin bilgilendirici metin yazma becerileri, mektup ve deneme olmak iizere iki tiir
kullarilarak Yazili Anlatimi Degerlendirme Olgegi ile belirlenmistir.

Mektup tiiriine iliskin bilgilendirici metin yazma becerileri sonuglari su sekildedir:

Yazili Anlatimi Degerlendirme Olgegi'nin uygulama 6ncesi ve sonrast puanlari arasindaki
farkin mektup tiirtindeki anlamliigina bakildiginda 6grencilerin bilgilendirici metin yazma
becerisinde anlaml bir degisim oldugu goriilmiistiir. Animasyon filmi izletilmeden once
uygulanan Yazili Anlatimi Degerlendirme Olgegi puanlarinin ortalamasi 22,38 iken animasyon
filmi izletildikten sonra uygulanan Yazili Anlatimi Degerlendirme Olgegi puanlarinin
ortalamasinin 30,84’e yiikseldigi tespit edilmistir. Bu sonuglardan hareketle, animasyon filmleri
kullanim1 sonrasinda yapilan yazma uygulamalariin oOgrencilerin mektup tiirtindeki
bilgilendirici metin yazma becerisinde 6nemli bir etki sagladigi sonucuna ulasilmistir.
Uygulama sonrasinda mektup tiiriindeki Yazili Anlatimi Degerlendirme Olgegi puan
ortalamalar cinsiyete gore incelendiginde, 6grencilerin mektup tiiriindeki bilgilendirici metin
yazma becerisi ve cinsiyeti arasinda anlamh bir fark olmadig1 goriilmiistiir. Ogrencilerin
mektup tiiriindeki bilgilendirici metin yazma becerisi cinsiyete bagh degismemektedir.

Yazili Anlatimi Degerlendirme Olgegi'nin uygulama 6ncesi ve sonrasi puanlari arasindaki
farkin deneme tiirtindeki anlamliligma bakildiginda 6grencilerin bilgilendirici metin yazma
becerisinde anlamli bir degisim oldugu tespit edilmistir. Animasyon filmi izletilmeden 6nce
uygulanan Yazili Anlatimi1 Degerlendirme Olgegi puanlarinin ortalamasi 23,44 iken animasyon
filmleri izletildikten sonra uygulanan Yazili Anlatimi Degerlendirme Olgegi puanlarmin
ortalamas1 28,28’e yiikselmistir. Bu bulgudan hareketle, 6grencilerin deneme tiiriindeki
bilgilendirici metin yazma becerisinde anlamli bir degisim oldugu sonucuna ulasilmigtir.
Uygulama sonrasinda deneme tiiriindeki Yazili Anlatimi Degerlendirme Olgegi ortalama
puanlarin cinsiyete gore incelendiginde 6grencilerin deneme tiiriindeki bilgilendirici metin
yazma becerisi ve cinsiyeti arasinda anlamli bir fark olmadig1 tespit edilmistir. Ogrencilerin
deneme tiiriindeki bilgilendirici metin yazma becerisi cinsiyete bagli degismemektedir.

Aragtirmada, animasyon filmlerinin 5. sif Ogrencilerinin yazma motivasyonuna etkisini
incelemek amaciyla n test ve son test olarak Yazma Motivasyonu Olgegi uygulanmis ve cikan
sonuglar birbiriyle karsilastirilmistir. Yazma Motivasyonu élgegi’nin uygulama Oncesi ve
sonrasi puanlarimin arasindaki fark incelendiginde, 6grencilerin animasyon filmlerini izlemeden
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once ve izledikten sonraki motivasyon puanlarinda anlamli bir fark oldugu goriilmiistiir.
Ogrencilerin yazma motivasyonu n test puan ortalamasi 59,44 iken son test puan ortalamast
65,50"a yiikselmistir. Bu sonugtan hareketle, animasyon filmlerinin 5.siif 6grencilerinin yazma
motivasyonunu onemli 6lgiide artirdigl sonucuna ulagilmistir. Uygulama sonrasinda Yazma
Motivasyonu Olgegi puanlari cinsiyete gore degerlendirildiginde, dgrencilerin cinsiyeti ve
motivasyonlar1 arasinda anlamli bir fark olusmadigi goriilmiistiir. Ogrencilerin yazma
motivasyonu, cinsiyete bagli olarak degismemektedir.

Tiim bu sonuglar, animasyon filmlerinin egitim-6gretimde kullanilabilecek yararl bir materyal
oldugunu, 6grenciler iizerinde bircok yonde olumlu bir etki yarattigini gostermektedir.
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ABSTRACT

The United States of America has historically served as a convergence point for diverse
societies, drawing immigrants from numerous countries and facilitating the formation
of distinctive communities. Notably, the Melungeons represent one such community
within the U.S,, characterized by a rich tapestry of ethnicities and identities that trace
back to a wide range of geographical origins, including Spanish and Turkish lineages.
The amalgamation of various ethnicities and communities within the New World has
given rise to the Melungeon identity, an area of interest explored in literature. Author
N. Brent Kennedy's biographical work, "The Melungeons: The Resurrection of a Proud
People" (1994), offers a comprehensive exploration of this community. The text
meticulously dissects the origins of the Melungeons, their acquisition of new ethnic
identities in their adopted homeland, and their ties to ancestral societies. By scrutinizing
the portrayal of these multifaceted ethnic identities within Kennedy's work, we can
glean an in-depth comprehension of the Melungeon identity and glean insight into their
lives as depicted in literature. The analysis will commence by addressing the essential
biographical facets pertinent to understanding the lives of the Melungeons,
subsequently pivoting to an examination of their ethnicity and ethnic identity.
Additionally, the study will provide insights into the diverse ethnic origins of the
Melungeons associated with various countries. Through the synthesis of this
information, the study aims to illuminate the intricacies of Melungeon ethnicity and
ethnic identity, alongside the representation of their diverse ancestral roots within the
biographical narrative. This in-depth analysis seeks to foster a thorough understanding
of the Melungeon identity and their portrayal within literary contexts.

Keywords: Melungeon, Identity, Ethnicity, Biography, Belonging

oz

Amerika Birlesik Devletleri tarihsel olarak cok sayida iilkeden go¢men cekerek ve
kendine 6zgii topluluklarin olusumunu kolaylastirarak farkli toplumlar icin bir
bulugma noktasi olmustur. Ozellikle Melungonlar, ispanyol ve Tiirk soylar da dahil
olmak {izere ¢ok cesitli cografi kokenlere dayanan zengin bir etnik koken ve kimlik
dokusuyla karakterize edilen ABD'deki bu tiir topluluklardan birini temsil etmektedir.
Yeni Diinya'daki gesitli etnik kokenlerin ve topluluklarin bir araya gelmesi, edebiyatta
incelenen bir ilgi alan1 olan Melungeon kimliginin ortaya ¢ikmasina neden olmustur.
Yazar N. Brent Kennedy'nin biyografik ¢alismasi “The Melungeons: Gururlu Bir Halkin
Dirilisi” (1994) adli biyografik calismasi, bu toplulugun kapsamli bir incelemesini
sunmaktadir. Metin, Melungeonlarm kokenlerini, benimsedikleri anavatanlarinda yeni
etnik kimlikler edinmelerini ve atalarmin toplumlaryla olan baglarim titizlikle
incelemektedir. Kennedynin eserindeki bu ¢ok yonlii etnik kimliklerin tasvirini
inceleyerek, Melungeon kimligini derinlemesine kavrayabilir ve edebiyatta tasvir
edildigi gsekliyle hayatlar1 hakkinda fikir edinebiliriz. Analiz, Melungeonlarm
yasamlarim anlamak igin gerekli biyografik unsurlar: ele alarak baslayacak, ardindan
etnik koken ve etnik kimliklerinin incelenmesine gegilecektir. Calisma ayrica, gesitli
iilkelerle iligkilendirilen Melungonlarin farkli etnik kokenlerine dair iggdrii
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saglayacaktir. Bu bilgilerin sentezlenmesi yoluyla calisma, Melungeon etnik kdkeninin
ve etnik kimliginin inceliklerini aydmlatmamn yarm sira, biyografik anlatidaki cesitli
atasal koklerinin temsilini de amaglamaktadir. Bu derinlemesine analiz, Melungeon
kimliginin ve edebi baglamlardaki tasvirlerinin kapsamli bir sekilde anlagilmasin
saglamay1 amaglamaktadir.

Anahtar kelimeler: Meluncan, Kimlik, Etnisite, Biyografi, Aidiyet

INTRODUCTION

The New World, encompassing North America, has been the destination of migrations from
Europe and Asia since the 16th century, resulting in the melding of different ethnicities and the
emergence of new societies. Notably, the Melungeons in the United States have garnered
attention for their diverse ethnic backgrounds and unique identity. In the 20th century, writers
such as N. Brent Kennedy examined the history and identity of the Melungeons. Kennedy's
work "The Melungeons: The Resurrection of a Proud People" (1994) delves into the varied ethnic
origins of the Melungeons, including Spanish and Turkish influences. This biographical work
examines the life stories, ethnicity, and ethnic identity of the Melungeons, offering significant
insights into their representation in literature.

The Melungeons, a unique and historically marginalized community in the United States,
embody a rich tapestry of ethnic identities that reflect the complexities of American heritage.
Emerging from a blend of diverse ancestries, including Iberian, Moorish, Northern European,
and Native American roots, the Melungeons have navigated a multifaceted identity shaped by
cultural intermarriages and historical circumstances. Their story is one of resilience and
reclamation, as they strive to honor their heritage while confronting the challenges of societal
marginalization and collective amnesia regarding their origins. N. Brent Kennedy's influential
work, "The Melungeons: The Resurrection of a Proud People," (1994) serves as a critical
examination of this community, offering insights into their historical context and the ongoing
journey toward self-identity and pride.

Kennedy's narrative not only chronicles the Melungeons' diverse lineage but also emphasizes
the significance of cultural memory in preserving their identity. He reflects on the erosion of this
cultural remembrance due to historical oppression, which has led many within the community
to become disconnected from their Native ancestry. Through personal anecdotes and broader
cultural analysis, Kennedy articulates the importance of rediscovering and celebrating their
roots, highlighting the efforts of groups like the Lumbees in reclaiming their heritage. This
exploration underscores the dynamic nature of ethnicity, suggesting that identity is not a static
concept but rather a fluid and evolving construct shaped by individual experiences and
collective histories.

The aim of the first chapter is to summarize the key points about the author, N. Brent Kennedy,
and his book, "The Melungeons: The Resurrection of a Proud People," (1994) including his
background, the themes of identity and heritage explored in the book, and the advocacy for the
Melungeon community. The aim of the second chapter is to explore the concept of biography in
relation to the Melungeon community, emphasizing the importance of individual narratives in
understanding their identities, roots, and cultural significance. It seeks to elucidate how ethnicity
and ethnic identity play crucial roles in shaping the experiences and social relations of
Melungeons, highlighting the complexities of their cultural framework and the persistence of
their unique identity within a broader societal context. The aim of the third chapter is to provide
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a comprehensive overview of the Melungeons, emphasizing their complex and diverse ethnic
backgrounds, historical origins, and the various definitions associated with them. It seeks to
highlight the significance of understanding the Melungeons' mixed ancestry, which includes
influences from American Indian, African-American, Portuguese, Spanish, and Turkish
heritages, as well as the historical context that shaped their identity. The paragraph underscores
the need for meticulous investigation into the multifaceted aspects of Melungeon heritage and
the implications of their diverse genealogical roots. The aim of the fourth chapter is to examine
the significance of personal narrative in N. Brent Kennedy's exploration of Melungeon identity,
highlighting how his own experiences and reflections on family history contribute to a broader
understanding of the Melungeon community. It seeks to illustrate the emotional complexities
associated with their heritage, including themes of shame, belonging, and the importance of
reclaiming cultural memory, ultimately advocating for pride in their diverse roots and identity.

In examining the Melungeon identity, this manuscript aims to contribute to the broader
discourse on multiculturalism in the United States. By delving into the complexities of belonging
and the significance of ethnic diversity, the study seeks to illuminate the Melungeons' place
within the American narrative. As they navigate their identity within a multi-layered social
framework, the Melungeons exemplify the ongoing struggle for recognition and pride among
marginalized communities. Through Kennedy's work, we gain a deeper understanding of the
intricate interplay between heritage, identity, and the quest for belonging, ultimately enriching
our appreciation of the diverse cultural landscape that defines the United States.

BACKGROUND INFORMATION ABOUT THE AUTHOR AND THE BOOK

In "The Melungeons: The Resurrection of a Proud People" (1994), N. Brent Kennedy, born in
1950 in Wise County, Virginia, a common area where the Melungeons live, claimed to be one of
them. He explained that Melungeons see themselves as partly Ottoman, Native American,
African, Jewish, and European, embodying a modern, inclusive American identity, much like
the ethnic mix found in Turkey. Kennedy held a Ph.D. in law from the University of Tennessee
in Knoxville and had academic positions at several universities. He also founded the Melungeon
Heritage Association and authored several books related to Melungeons, such as "The
Melungeons" (1996) and "From Anatolia to Appalachia: A Turkish-American Dialogue" (2003).
However, in 2005, he suffered a stroke and spent the remainder of his life in Tennessee, passing
away in 2020. Kennedy's book explores the history and identity of the Melungeons, emphasizing
their complex ancestry, historical neglect, and marginalization. He encourages Melungeon
descendants to embrace their heritage and take pride in their unique identity, highlighting that
ethnicity is a dynamic and evolving concept. Overall, the book aims to shed light on the rich
cultural heritage of the Melungeons and advocate for their recognition and pride

THEORIES AND CONCEPTS
Biography

The book "The Melungeons: The Resurrections of a Proud People” (1994) delves into the lives of
the Melungeons. Therefore, to comprehend their identities, roots, and stories, it is important to
elucidate the characteristics of biography. Biographies are non-fiction narratives that focus on
individual lives. The recounting of an individual's life by a writer or narrator must be accurate
and authentic to reveal truths about that person's life.
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In terms of the definition of biography, it could be described as "a relatively full account of a
particular person's life, involving an attempt to portray character and environment, as well as
the subject's activities and experiences" (Abrams, 1999, p.22). Consequently, as the study focuses
on a Melungeon individual, the biography targets that specific person and reveals hidden
aspects of their life. Essentially, a biography outlines an individual's experiences, events, and
significant milestones, offering insight into their character.

Ethnicity

The term "Melungeons" refers to a distinct group of individuals of diverse ethnic origins. It is
crucial to underscore the cultural facets that define the ethnic identity of the Melungeon
community. "Ethnicity" denotes a cultural framework comprising norms, values, beliefs,
symbols, and practices that demarcate the process of cultural boundary formation (Barker, 1981,
p-25). Consequently, ethnicity has been utilized for the purpose of classifying, segregating, and
discriminating against individuals within societies.

The notion of "ethnic root" pertains to the perceived social identity associated with a particular
group, aligned with the concepts of nation and ethnicity. This construct explicates the
categorization of individuals based on their ethnicity, resulting in the establishment of social
distance. As such, ethnic boundaries hold substantial influence on social relations, despite the
ideal of fostering flexibility and dialogue around these boundaries.

Ethnic Identity

Ethnicity is also associated with ethnic identity and understanding the ethnic identity is
significant. The analysis of ethnic identities among Melungeons is crucial. "Social identity" is
defined as the part of an individual's self-concept that derives from their knowledge of
belonging to a social group, along with the value and emotional significance attached to that
membership (Tajfel, 1981, p.255). This suggests that individuals have their own ethnic identities
while also being part of the group's identity. Additionally, an individual's ethnic identity can
encompass multiple facets.

From this viewpoint, ethnic identity is a construct. "The persistence of ethnic groups in contact
implies not only criteria and signals for identification but also a structuring of interaction which
allows the persistence of cultural differences" (Barth, 1969, p.16). Consequently, societal
interaction qualities such as language and culture become paramount. In this context,
individuals define and update their identity and adapt to changes in their surroundings.

DIFFERENT DEFINITIONS, THEORIES AND ROOTS OF MELUNGEONS

The comprehensive analysis of Melungeons requires an in-depth examination of their diverse
definitions, theories, and ethnic roots. It is evident that the Melungeons defy singular definition
due to their varied ethnic backgrounds. Similarly, the discussion of their origins entails a
consideration of diverse theories supported by scientific and theoretical evidence, highlighting
their heterogeneous genealogical backgrounds. Their complex roots, which encompass
ethnicities such as Turks and other diverse groups, necessitate a meticulous investigation of
these multifaceted aspects.

It is crucial to grasp the various definitions of Melungeons. “The term "Melungeon" typically
refers to individuals of mixed racial ancestry, often implying a blend of American Indian and
African-American heritage” (Everett, 1999, p.386). The historical origins of the Melungeons can
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be traced back to the period preceding the arrival of the Mayflower in the 17th century.
According to Starnes and Yates, “there is some validity to the claims of a Melungeon connection
to pirates, Portuguese, and pre-Mayflower settlement” (Starnes, & Yates, 2013, p.5). During the
early 16th century, “North America was predominantly under the influence of Portuguese and
Spanish settlers, with later involvement from the English, French, and Dutch” (Hoffman, 2004,
p. ix). This historical context is crucial for comprehending the origins of the Melungeons and
their diverse racial heritage. The Iberian Peninsula, encompassing the region where Spain and
Portugal converge, has historically served as a convergence point for diverse ethnic groups,
including Moors from Morocco, Berbers from the Sahara, and others. The early origins of the
Melungeons, a group with mixed Spanish, Portuguese, and dark-skinned ancestry, are
intertwined with the arrival of Portuguese and Spanish populations in North America.
Historical narratives posit various ancestral lineages for the Melungeons, including Moors from
Morocco, Berbers from the Sahara, Muslim Rifs, Guineas, and Celts, dating back to the early 16th
century.

The maritime voyages that facilitated the transference of these diverse populations to
North America also extended to the Indian subcontinent, resulting in a blend of
individuals from disparate regions. European powers, notably the Spanish and
Portuguese, orchestrated voyages that comprised individuals from numerous countries.
These diverse cohorts played a pivotal role in shaping Melungeon society throughout
history. The voyages of the 16th century were significantly influenced by the conflicts
between European powers and the Ottoman Empire. The Portuguese and Ottoman
navies engaged in numerous battles, including the Lepanto Battle in 1571, which
resulted in considerable losses for the Ottoman navy. Despite being in frequent conflict
with the West, Ottoman Empire trading ships were often observed carrying mixed crews
and displaying Christian, Islamic, or Judaic symbols (Serjeant, 1994, p.18).

This points to a substantial interchange of people between the Ottoman Empire and European
powers through these maritime routes. N. Brent Kennedy raises “the intriguing possibility of
lesser-known incidents, such as the potential deposition of Moors and Turks by Sir Francis
Drake, a British explorer who travelled to America in the 16th century, and the involvement of
Turks by the Portuguese in the formation of the Melungeons through these voyages” (Kennedy,
1996, p.112). Such historical voyages have been presented as empirical evidence supporting the
establishment of the Melungeon society by prominent researchers, including Dr. James H. Guill:

One such voyage to the Azores from Flanders may not have turned North to the island
at the correct time to reach islands. One voyage may have neared the coast of North
America, turned north and encountered what is now the North Carolina coast. When
colonization of this region begun nearly two centuries later, the colonists encountered a
European group calling themselves Melungeons and identifying with the Portuguese
(Guill, 1972, p.141).

The exploration voyages led to the establishment of the Melungeon society, a group of
individuals with uncertain origins first documented in the Appalachian Mountains in the early
nineteenth century. These expeditions not only resulted in the alignment of Melungeon
members with specific nations but also directed them to their eventual settlement regions. From
this vantage point, the primary residential areas for the Melungeons are situated in Carolina and
its adjacent states.
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The Melungeons are known to reside predominantly in these areas. Historical accounts reveal
that “the Melungeons, believed to be of mixed racial ancestry, encountered legal and social
discrimination, prompting them to seek refuge in remote areas, particularly Newman’s Ridge in
Hancock County, Tennessee” (Scolnick, , & Kennedy, 2004, p.102). In the regions characterized
by remoteness and distinctive geography, the Cherokee Indians have established a profound
historical legacy spanning centuries. Empirical investigations affirm the enduring habitation of
these areas by the Cherokee people. “Notably, archeological inquiries have unearthed evidence
of their presence as early as A.D. 1000, with the discovery of the Lee-Psigah ceramics from that
era suggesting an ancestral connection between the Psigah community and the Cherokee tribe”
(Rice, 2019, p.14). Consequently, the analysis suggests that the Melungeons encountered and
intermingled with the Cherokee populace in these territories. Historically, the Appalachian
region, where the Cherokee have perennially resided, has been subject to European incursions.
Hence, it is posited that the Melungeons identify with a heritage that combines Cherokee and
Portuguese lineage. “This proposition finds support in historical documentation, such as a
reference to an individual of Cherokee descent who proudly acknowledges his Cherokee
grandfather” (Dromgoole, 2018, p. 479). Accordingly, within the historical context, the
Melungeons are intricately linked with the indigenous peoples of America.

The term "Melungeon" encompasses diverse definitions that are contingent upon the ethnic
backgrounds of the respective groups. Notably, a significant definition originates from the
influence of the French in America. Within this framework, "Melungeon" is inferred to stem from
the French term "melange," denoting "mixture." This historical narrative traces back to the 18th-
century French settlements in Virginia, wherein the French colony encountered the Indian
colony and ascribed to them the designation "melange," the pluralized "melangeon,”
subsequently evolving into "Melungeon." (Everett, 1999, p.380). This etymological trajectory
underscores the seminal role of French settlers in shaping the nomenclature "Melungeon" and
underscores the impact of diverse interactions on the formulation of its definition. The
subsequent significant definition of Melungeons originates from the Portuguese, who exerted
considerable influence in establishing the Melungeon community. In the Afro-Portuguese
context, the term "Melungo" denotes "shipmate" (Everett, 1999, p.385).

This definition aligns with the characteristic traits and historical attributes of the Portuguese
people. Notably, the Portuguese are renowned for their maritime proficiency and formidable
naval presence, which proved instrumental in the exploration and colonization of the New
World. Their navies comprised adept seafarers essential for the navigation and operation of
vessels during this era of geographical expansion and discovery. In the context of naval and
seafaring perspectives, the Turkish heritage embedded in the definition of the Melungeons holds
significance as it reflects the Turk and Ottoman connection of the Melungeons. N. Brent
Kennedy, who traces his ancestry to Turks, engaged in a scholarly debate concerning this
definition. According to Kennedy, the term "Melungeon" is derived from the Arabic "melun jinn"
and the Turkish "melun can" (Scolnick, 2004, p.15). Notably, these terms bear a resemblance in
pronunciation to the word "Melungeon," and their pronunciation in Turkish is also similar.
Within Turkish and Arabic contexts, these terms associated with Melungeons carry the
connotation of a cursed soul or an individual forsaken by God. Kennedy contends that these
linguistic affinities are indicative of a Turkish connection. According to genetic and DNA
research, “studies have been conducted on Melungeons, revealing that they have European,
African, and Native American ancestry, as well as genetic similarities with populations in
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Turkey and northern India” (Scolnick, 2004, p.102). This research indicates that the ethnic
backgrounds of Melungeons include Portuguese, Indian, Turkish, and more. Dr. Kennedy and
others have suggested that “the Spanish and Portuguese fort at Santa Elena, as well as a series
of frontier outposts, could be a possible source for Melungeon ancestry” (Scolnick, 2004, p.103).
Moreover, research also suggests “a strong possibility for a Turkish or Middle Eastern ancestry
for Melungeons”, indicating that the roots of Melungeons mainly consist of Spanish, Portuguese,
Indian, and Middle Eastern identities, including Turks (Scolnick, 2004, p.105).

DISCUSSION

The Melungeons have been a prominent subject in literary discourse with their extensive
historical, developmental, and theoretical underpinnings regarding their identities, formations,
and definitions. Melungeon and non-Melungeon authors have explored these matters in their
literary works. Notably, N. Brent Kennedy, who identifies as a Melungeon, addresses
Melungeon issues in his publication "The Melungeons: The Resurrection of A Proud People"
(1994). To comprehensively grasp Kennedy's approach to elucidating the lives, identities, and
diverse roots of the Melungeons, it is imperative to evaluate the literary attributes of his work.

An examination of the lives of the Melungeons is imperative to uncover the biographical aspects
addressed in the work. In N. Brent Kennedy's book "The Melungeons: The Resurrection of a
Proud People" (1994), biography plays a significant role in the narrative, as the author
intertwines personal experiences with the broader historical and cultural context of the
Melungeon people. Among the critical elements of biography highlighted in the book is the use
of personal narrative. Kennedy chronicles his own journey of uncovering his Melungeon
heritage. His contemplations on family history, identity, and the emotional significance of
delving into the past are central themes throughout the book. This personal narrative enables
readers to form a deeper connection with the Melungeons as Kennedy navigates the
complexities of belonging and cultural identity.

The author examines the significance of Melungeon heritage in relation to the sense of belonging.
Kennedy's investigation into his Melungeon lineage serves as a central focus of his work. He
reflects on his family's history and the impact of their mixed heritage on his sense of self. He
addresses the shame and stigma associated with being Melungeon, asserting, "To hide our
shame, as it were, we were conditioned to feel guilt over our very being" (Kennedy, 1994, p.6).
This personal link to his heritage propels his storytelling, as he presents family narratives about
being Melungeon. The book is replete with anecdotes from Melungeon families, imparting
insights into the authentic experiences of Melungeons. Kennedy shares accounts of Melungeon
ancestors, highlighting how their trials and resilience shaped his comprehension of identity,
emphasizing the significance of family stories in confronting the past and reclaiming identity.

The author expands his story from personal examples to the cultural context of the Melungeons.
Discussing their challenges, including discrimination and the erasure of their identity, he states,
"The most important thing a man or a woman can possess was stolen from the Melungeons,
something far more valuable than mere land: their identity" (Kennedy, 1994, p.x). This historical
perspective enriches the biographical narrative by connecting personal experiences to collective
history. The author also candidly shares emotional struggles as he navigates the identities of
Melungeons, expressing shame and the desire for acceptance, stating, "shame was at the most
basic level —the shame of being alive" (Kennedy, 1994, p.143).
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Kennedy emphasizes the fears, shame, and difficulties of being a Melungeon in society, allowing
readers to empathize with his journey and understand the weight of Melungeon heritage.
Kennedy's quest to embrace his Melungeon identity is a significant aspect of his biography. He
reflects on the transformative power of acknowledging his roots: "To embrace heritage—
whatever it might be—and wear it like a banner" (Kennedy, 1994, p.143). The desire for
belonging and pride in his heritage is a driving force in his narrative. He expresses a desire to
honor the legacy of his ancestors and inspire others to reclaim their identities. He hopes his story
will catalyze others, stating, "If but one family finds release from a dark and painful legacy by
way of what is said in these pages, then the effort will have been worthwhile" (Kennedy, 1994,
p-126). He encourages others to look at their Melungeon past and be proud of it. This
commitment to legacy underscores the biographical significance of his work. Thus, the author
refers to the importance of the connections in the Melungeon community and emphasizes the
importance of community in his narrative. He acknowledges the contributions of other
Melungeon descendants seeking to reclaim their heritage.

Not only by me, but by truly qualified researchers and, more importantly, those
Melungeon descendants brave enough to stand up and be counted. People like Scott
Collins of Sneedville, Tennessee, Jack Goins of Rogersville, Tennessee, and Vernoy
Moore of Wise, Virginia. And those among us who still carry their names and genetic
codes will, at long last, be able to honor their lives by simply being aware of their
existence (Kennedy, 1994, p.xvi)

The author delineates specific surnames prevalent among the Melungeons and elucidates their
noteworthy contributions to the community. This underscores the importance of acknowledging
community bonds and the communal essence inherent in the Melungeon experience. N. Brent
Kennedy consistently interlaces this theme throughout his narrative, recounting his personal
journey of discovery, delving into the rich histories of his ancestors, and illuminating the broader
historical context of the Melungeon community. Through these narrative elements, Kennedy
adeptly chronicles his own story while paying homage to the often-overlooked legacy of a
people marginalized in historical discourse.

The Melungeon identity encompasses a diverse range of ethnic heritages, including Portuguese,
Spanish, and Turkish origins. It is marked by struggles with societal perceptions and prejudices
as individuals grapple with the challenges of their multi-ethnic identity. Through a novel, the
author explores the complexities and difficulties faced by Melungeons, shedding light on the
painful experiences of discrimination and social ostracism. For instance, the novel recounts
instances where individuals were derogatorily labeled "Black Nash" by insensitive townsfolk
(Kennedy, 1994, p.63), portraying the challenges of navigating identity as a Melungeon and
emphasizing the stigma associated with their heritageThe significance of cultural heritage in
shaping the identity of the Melungeons is underscored by the author. The novel portrays the
pride in their multicultural roots and emphasizes the belief that their diverse heritage
contributes to a distinctive and enriched identity. The narrative reflects the resilience and pride
of the Melungeons in the face of adversity, demonstrating their determination to reclaim their
identity and celebrate their diverse ancestry despite the challenges they encounter.

In the subsequent section, the author directs attention to the adversities and challenges
encountered by the Melungeons. Within this context, the work places significant emphasis on
the concept of collective memory. The author specifically delves into the repercussions of
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historical displacement on the Melungeon identity, articulating, "Losing their most precious
cultural, historical, and spiritual memories to an enforced collective amnesia" (Kennedy, 1994,
p-98). Through this assertion, the author underscores the struggle to perpetuate a profound
sense of identity and historical connection, accentuating the imperative nature of preserving and
commemorating their heritage. The author underscores the pivotal role of collective memory in
this context.

In delineating the significance of collective identity for the Melungeon community, the author
duly addresses the diversity inherent within the group, encompassing lineages of Portuguese
and Indian descent. The literary work delves into the malleable nature of Melungeon identity,
articulating its dynamism as a pertinent facet of ethnicity. Citing the assertion that "ethnicity is
a dynamic, ever-changing concept”, the narrative underscores the notion that being a
Melungeon constitutes a mutable identity, subject to evolution over time, and reflective of
individual experiences and broader cultural paradigms (Kennedy, 1994, p.142). The author
meticulously examines the assorted identities within the Melungeon community, thereby
fashioning a nuanced exposition on the intricacies of being Melungeon. The novel adeptly
captures the tribulations, ardor, and fortitude of the Melungeons as they navigate their identity
within a multi-layered social framework, underscoring the significance of cultural inheritance
and collective remembrance as formative influences on their personal constitution. In the quest
to uncover the identity of the Melungeons, it becomes essential to investigate and comprehend
their individual ethnic affiliations such as Turkish and Spanish. Particularly notable is the
prevalence of the Spanish identity, which underscores the presence of a distinct Spanish ethnic
heritage within the Melungeon community. N. Brent Kennedy's work, "The Melungeons: The
Resurrection of a Proud People" (1994), extensively scrutinizes the intricate identity of the
Melungeons, emphasizing the substantial influence of Spanish origins. Within this framework,
Kennedy expounds on the Melungeons' mixed lineage, comprising Iberian lineage, notably from
Spanish and Portuguese settlers. He posits, "The steadily accumulating evidence is heavily
favoring a mixed Iberian-Moorish-Native American heritage for the 'Melungeons" (Kennedy,
1994, p.120). This assertion underscores the significance of Spanish ancestry in elucidating the
identity of the Melungeons, as postulated by Spanish theories positing their migration to
America from the Iberian Peninsula.

The author illustrates the influence of Spanish culture on the Melungeons' identity through
cultural exchanges. The exploration of interactions among diverse cultures, including the
Spanish, is shown to have contributed to the formation of the Melungeon identity. In citing Eloy
Gallegos, a researcher on the Melungeons, the author acknowledges the substantial research on
southeastern Spanish settlements, which served as foundational evidence for the theory of the
Melungeons' ethnic composition. The writer's reference to Spanish settlers accentuates the
broader Iberian influence on the Melungeon community. Furthermore, the historical context
provided by Kennedy regarding Spanish identity is imperative for comprehending the
Melungeon lineage. The mention of Eloy Gallegos's work on the extensive sixteenth-century
Spanish settlements in the southeastern United States highlights the profound impact of Spanish
colonization on shaping the identities of various groups, including the Melungeons. The author
delves into the Spanish identity within the Melungeons, shedding light on the complexities
individuals of mixed heritage face in asserting their identity. Notably, the author underscores
specific characteristics such as dark skin, Christianity, and European lineage as integral
components of the Melungeon identity. Despite encountering challenges, the author proudly
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embraces his Spanish heritage as an inherent facet of the Melungeon identity, effectively
reclaiming it. The book "The Melungeons: The Resurrection of a Proud People” (1994) intricately
interweaves the broader narrative of Melungeon identity, placing emphasis on the significance
of Iberian heritage, cultural interactions, and the historical backdrop of Spanish settlement.
Importantly, the narrative addresses the multifaceted nature of this identity and the pride
associated with it. In addition to their Spanish identity, the Melungeons also maintain a
Portuguese identity, which warrants analysis to comprehend the Portuguese influence within
the Melungeon community. Within his work, Kennedy delves into the significance of
Portuguese heritage within the Melungeon identity, citing Portuguese ancestry. He emphasizes
that many Melungeons historically identified themselves as Portuguese, reflecting their intricate
heritage. Kennedy notes, "The earliest-encountered Melungeons... invariably claimed to be
Forty-ghee'... Not 'Portuguese,’ but Portyghee,’ the way native Iberians or captured Moors
would have pronounced it" (Kennedy, 1994, p.120). The author thus associates the earliest
Melungeons with the Portuguese, highlighting the cultural and linguistic nuances in their self-
identification.

In the context of association with Portuguese heritage, the author explores the cultural
amalgamation of the Melungeons and the amalgamation of various ethnic backgrounds,
including Portuguese, to establish the Melungeon identity. Additionally, the author
acknowledges the inclusion of Scotch-Irish, English, German, and African influences over time,
which exemplifies the Portuguese heritage as an integral part of a broader array of identities
spanning the Iberian Peninsula and its links to the African Sahara. Furthermore, the author
provides historical insights into the presence of Portuguese colonists in North America. The
author specifically cites the assistance of Eloy, a Melungeon researcher, underscoring the
noteworthy role of Portuguese exploration and settlement in shaping the lineage of the
Melungeons. In addition to historical evidence of the Spanish identity of the Melungeons, the
writer points out the genetic and cultural evidence. Kennedy discusses the genetic makeup of
the Melungeons, linking it to their claimed Portuguese heritage. He writes, “The genetic makeup
of these captives (that is, Iberian, Moorish, and South American Indian) fits perfectly with the
known genetic profile of the American Melun- geons” (Kennedy, 1994, p.118). Kennedy refers
to genetic studies showing the Iberian-Moorish connection of the Melungeons. This connection
between genetics and cultural identity reinforces the significance of Portuguese ancestry in
understanding who the Melungeons are. Thus, Kennedy emphasizes the historical claims of
Portuguese origin, the blending of cultures, and the importance of language and genetics in
shaping their identity, all while expressing pride in this heritage.

Kennedy underscores the Portuguese ethnic identity, which aligns with the research on the
Melungeons, and also directs attention to the Native American ethnic identity, which is
intertwined with the Melungeon identity. In his work, N. Brent Kennedy delves into the Native
American heritage of the Melungeons as a significant facet of their identity. Kennedy
underscores the prevalence of Native American ancestry among the Melungeons, highlighting
that many Melungeon families have long laid claim to Native American heritage as an integral
part of their identity. This recognition is pivotal in comprehending the intricate lineage of the
Melungeon people:

I contend that the remnants of Joao (“Juan”) Pardo’s forts, joined by refugees from Santa
Elena, and possibly a few stray Dominicans and Jesuits, exiled Moorish French
Huguenots, and escaped Acadians, along with Drake’s and perhaps other freed Moorish
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and Iberian captives, survived on these shores, combined forces over the ensuing years,
moved to the hinterlands, intermarried with various Carolina and Virginia Native
Americans, and eventually became the reclusive Melungeons (Kennedy, 1994, p.119).

The author examines historical documentation pertaining to Portuguese settlements and their
interactions with indigenous populations, positing that these engagements contributed to the
emergence of the Melungeons, a group identified with a distinct Native American ethnic lineage.
Subsequently, the discourse reflects on the complex cultural amalgamation embodied by the
Melungeons, with particular emphasis on the encompassing influence of Native American
cultural heritage. This analysis pivots towards a contextualization of the Melungeon identity vis-
a-vis Native Americans, expounding upon the historical dynamics between European colonizers
and indigenous peoples as formative agents in the development of the Melungeon identity,
marked by intermarriage and the fusion of cultural legacies:

But there was also some intermarriage between these folks and their Melungeon cousins
from North and South Carolina prior to their arrival in Hancock County. By the time
the eighteenth-century Melungeons arrived in extreme eastern Tennessee and
southwestern Virginia, they were probably a blend of four primary parent groups,
reflecting a well-integrated Iberian, Moorish, Native American, and Northern European
heritage (Kennedy, 1994, p.141).

Kennedy discusses the intermarriages between different ethnicities such as Iberian, Moorish, or
Northern European, including Native Americans, resulting in the formation of the Melungeons.
He emphasizes the cultural blending that occurred due to these marriages, highlighting the
significance of Native American roots in the overall identity of the Melungeon community. The
author frequently reflects on his identity and pride as a Melungeon, including his Native
American heritage in his family history. He expresses pride in his identity, indicating a pride
movement within the Melungeon community regarding their Native American ethnic identity.

Kennedy highlights the significance of cultural memory and legacy in preserving the Melungeon
identity. He examines the erosion of cultural remembrance within the Melungeon community
as a consequence of historical oppression and marginalization, observing that many have
become disconnected from their Native ancestry. This collective amnesia concerning their
heritage underscores the importance of rediscovering and venerating their Native heritage.
Subsequently, the author delves into the process of reclaiming their identity as Native
Americans. The book accentuates the continual journey of the Melungeons to reassert their
identity, encompassing their Native American lineage:

The Lumbees were among the first to reawaken, moving with great force, and against
great odds, in reasserting their heritage. Books on their history, a research institute, and
an office of tribal enrollment are but a few of the tangible manifestations of their regained
pride» We Melungeons are only now taking those first baby steps toward once again
becoming a real people, a proud people (Kennedy, 1994, p.143).

Kennedy emphatically highlights the successful efforts of various groups, such as the Lumbees
and the Melungeons, in reclaiming and celebrating their heritage. He underscores the
importance of acknowledging Native ancestry, the fusion of cultures, and the historical context
of interactions with Native Americans. The narrative reflects a broader and confident movement
among Melungeons to honor their diverse roots, including their Native American heritage.
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Kennedy highlights the Turkish identity of the Melungeons in his work and underlines their
Turkish roots. In the introductory pages, he explores the Melungeon's definition and its Turkish
connection, citing his visit to the Turkish embassy in Washington. “Notably, Mrs. Seriha Ishtar
of the Turkish Embassy in Washington revealed that the Turkish terms "melun" and "can"
(pronounced together as "melun-jun") signify "one who is deeply in love with life" (Kennedy,
1994, p.xiii). Kennedy thus accentuates the Turkish association with the Melungeon definition,
offering a new interpretation compared to existing ones. Referring to the genealogical
connection between the Melungeons and Turks from this linguistic association, he writes,

The Melungeon characteristics of olive, ruddy, and copper-colored skins, as well as blue
and brown eyes, and wavy and straight black, as well as reddish-tinted, hair, can now
be explained by the inclusion of Berber, Arab, Jewish, Turkish, Basque, Native
American, African, and native Iberian genes into the original ethnic pool (Kennedy,
1994, p.125).

Kennedy unequivocally presents genealogical studies and research indicating a strong
connection to a Melungeon-Turkish ethnicity and firmly emphasizes the Turkish ethnic identity
among the Melungeons. Furthermore, he confidently asserts numerous physical resemblances
between Melungeons and Turks, thus highlighting the Turkish identity of the Melungeon
community. From this point onward, Kennedy traces the Turkish roots of the Melungeons back
to the very early stages of American history. He discusses the South Carolina people and their
Turkish connection. Kennedy extends the Turkish roots of the Melungeons to the very early
stages of American history. He mentions the South Carolina people and the Turkish connection:

Two other South Carolina “mixed-race” groups, the “Redbones” and the “Turks,” are
probably related as well, although the “Turks” apparently also claim a direct descent
from a real, eighteenth-century South Carolina Turkish-American named Joseph
Benenhaley. Benenhaley married a woman with the Lumbee surname of Oxendine, and
it is possible that at least some of the Lumbee “Bennetts” may be descended from this
more recently arrived “Moor.” Of course, Benenhaley may well have been attracted to a
people who exhibited many of his own ethnic characteristics. In eastern and central
Virginia, the Powhatan and Pamunkey Indians, as well as the Catawba Indians in North
Carolina, could prove to be admixtures of either Drake’s captives or the Spanish and
Portuguese refugees from Santa Elena, or both. I have at least seven “Melungeon”
ancestors with central Virginia Powhatan-Pamunkey connections (surnames of Adams,
Adkins, Bowling, Cook, Garland, Greene, and Osborne) who intermarried in the early
1700s with other “Melungeon” ancestors who had come north from South Carolina
(Kennedy, 1994, p.132).

Kennedy refers to the South Carolinian people known as Melungeons and includes Turks within
this group. Moreover, he draws connections between the Turks and the Lumbee, a Native
American tribe. He then traces the narrative back to the 1700s, establishing a link between his
ancestors and the Turks, who are part of the Lumbee community. Consequently, he expands the
Turkish heritage to encompass the Melungeons, the Lumbee, and himself. He intertwines his
Melungeon identity with Turkish heritage and incorporates Turkish identity into the broader
Melungeon identity. From these connections, Kennedy also refers to the cultural aspects of the
Turkish identity in the Melungeons. He mentions the Virginian tribes and locates the Turks
within these Native American tribes:“These decimated Virginia tribes also possessed Iberian
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and Turkish/Moorish culture and genes, then the stage is set for a legitimate source of Moorish-
Indian-European “Melungeons” (Kennedy, 1994, p.137). The author asserts that Turks
intermingled with the locals, signifying a blend of cultures encompassing both Turkish ethnicity
and culture among the Melungeons. The author vividly portrays the rich Turkish cultural
influence within the Melungeon community, delving into their deep-seated Turkish roots.
Additionally, the author illuminates the notable presence and remarkable achievements of
individuals with Turkish heritage among the Melungeons:

Louisa Hall Nash’s handsome and ambitious brother Floyd Hall likewise left Wise
County to try his luck in Kentucky. Her less dark but still Mediterranean-looking
(“Turkish,” in the opinion of some family members) brother succeeded beyond the levels
any Melungeon could hope for, becoming an outstanding lawyer, accumulating large
land holdings and the respect of his fellow Kentuckians. Given the chance, Melungeons
could do anything their fairer-skinned neighbors could (Kennedy, 1994, p.37).

Kennedy references a successful individual of Melungeon descent and indicates the potential
presence of Turkish ancestry within this individual. Additionally, he celebrates the success of
Melungeons and incorporates individuals of Turkish descent into this narrative of achievement.
Through these acknowledgments, Kennedy underscores the Melungeons' intricate and diverse
ancestral heritage, specifically emphasizing the Turkish lineage. He accentuates the
amalgamation of cultures, historical contextualization of interactions, and contemporary
endeavors to reclaim and honor all facets of their heritage. This implies that Turkish ancestry is
integral to the intricate tapestry that defines the Melungeon identity.

CONCLUSION

The study underscores a multifaceted cultural heritage that challenges conventional notions of
ethnicity and identity. The Melungeons, with their diverse ancestry encompassing Native
American, European, and Middle Eastern influences, exemplify the intricate nature of identity
in a multicultural context. Kennedy's work functions as both a personal narrative of discovery
and a broader call for the acknowledgment and celebration of Melungeon heritage, stressing the
significance of reclaiming cultural memory in response to historical marginalization.

Approaching this subject from a critical standpoint, the analysis emphasizes the importance of
comprehending the Melungeon experience as indicative of broader dynamics of race, ethnicity,
and belonging in the United States. Recognizing ancestral ties, such as Turks alongside other
ethnic identities, underscores the interconnectedness of cultural narratives and the necessity for
comprehensive narratives that honor the diverse backgrounds of marginalized communities.
Ultimately, the journey of the Melungeons towards self-acceptance and pride in their layered
identity serves as an inspiring validation of the enduring influence of cultural heritage in
shaping one's sense of self.

The manuscript underscores the significance of cultural memory in the Melungeon experience,
highlighting how the reclamation of their heritage is essential for fostering a sense of pride and
belonging. Kennedy's personal anecdotes and broader cultural analysis reveal the emotional
struggles faced by individuals within the community as they navigate societal perceptions and
their own identities. By sharing his journey of self-discovery and the collective experiences of
the Melungeons, Kennedy advocates for a deeper understanding of the importance of
acknowledging one's roots. This call for cultural reclamation resonates not only with the
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Melungeons but also with other marginalized groups seeking to honor their diverse
backgrounds.

Ultimately, the journey of the Melungeons towards self-acceptance and pride in their layered
identity serves as an inspiring validation of the enduring influence of cultural heritage.
Kennedy's work contributes significantly to the discourse on race, ethnicity, and
multiculturalism in the United States, encouraging readers to reflect on the complexities of
identity in a diverse society. By illuminating the rich cultural tapestry of the Melungeons, the
manuscript not only fosters appreciation for their unique heritage but also advocates for the
recognition of the diverse narratives that shape the American experience. In doing so, it inspires
future generations to embrace their identities and celebrate the interconnectedness of cultural
narratives in a multicultural world.
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Acisindan Incelenmesi

oz

Ders kitaplarmin miifredata uygun, nitelikli ve 6grencilerin ihtiyaclarina hitap edecek
sekilde hazirlanmasi, egitimde hayati bir rol oynamaktadir. Sosyal bilgiler ders kitaplari,
sadece bilgi aktarmakla kalmamali, ayn1 zamanda 6grencilerin ahlaki, dilsel ve biligsel
gelisimlerini destekleyici 6zellikler tasgimalidir. Bu noktada, farkli kiiltiirlerle etkilesimde
bulunarak egitimlerine devam eden &grenciler icin bu kitaplarin igerigi daha da 6nemli
hale gelmektedir. Egitim amaciyla yurt disina giden Tiirk 6grencilerin kullandiklar: sosyal
bilgiler ders kitaplarindaki folklorik unsurlarin, onlarin kiiltiirel kimliklerini korumalarina
yardimar olacak sekilde tasarlanmasi gereklidir. Ayni zamanda bu igeriklerin, 6grencilerin
gelisim diizeylerine uygunlugu kadar, farkli kiiltiirlerle bir arada yasamay tesvik edici ve
hosgoriiyii artirict bir yapida olmasi da beklenir. Bu galismada, 6. sinif sosyal bilgiler ders
kitabindaki folklorik unsurlarin, 6grencilerin bilissel, dilsel ve ahlaki gelisim diizeylerine
uygunlugu degerlendirilmistir. Arastirma sonuglari, bu unsurlarin 6grencilerin gelisim
ihtiyaglarina yeterince yanit vermedigini gostermektedir. Bu bulgu, ders kitaplarmin igerik
ve pedagojik yaklagimlar agisindan yeniden ele alinmasi gerektigine isaret etmektedir.
Sosyal bilgiler ders kitaplarmin gelistirilmesi, 6grencilerin hem kendi Kkiiltiirlerini
tanimalarini hem de farkli kiiltiirlerle uyum iginde yasamalarini destekleyecektir.

Anahtar Kelimeler: Gelisim, Gelisim Asamalari, Egitim, Folklor, Sosyal Bilgiler Ders Kitab1

ABSTRACT

The quality of the textbooks prepared in line with the curriculum is crucial. In this context,
it is essential that research into whether the folkloric elements in the social studies
textbooks that Turkish students who move to Western countries for education study on
during their childhood are prepared in accordance with their moral, lingual, and cognitive
developmental levels be done since the unifying aspect of the textbooks on this subject is
of great importance. Thus, the positive quality of social studies textbooks, which should be
prepared in consideration of the need for the coexistence of different cultures and
understandings, can contribute to the peace of nations. In this study, it was investigated
whether the folkloric elements of the cultural world of Turkish children who immigrated
to different countries for education in the later stages of their education life were prepared
in accordance with their moral, lingual and cognitive developmental levels. The research
is a qualitative study. The pattern of this study, which was conducted to investigate
whether the folkloric items given in the 6"-grade Turkey Social Studies Textbooks were
prepared according to the student’s level of development, is the general survey model.
According to the results of the study, it can be said that the folkloric elements given in the
6th-grade social studies textbook are not fully prepared according to the student’s level of
development.

Keywords: Development, Development Stages, Education, Folklore, Social Studies
Textbook
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A. Introduction

Social studies is a field of study that emerged in consequence of the coming together of
disciplines of the arts, literature, and social sciences to gain citizenship competencies and deals
with social events and formations within a certain plan and program. While doing this, it aims
to achieve sufficient gains in education and training processes by using a set of tools and
materials together with strategies, methods, and techniques for qualified education processes
(NCSS 1993). Textbooks are among the most important materials among these tools.

As Aslan et al. (2015) pointed out, from the images given in the textbooks to the evaluation
questions, all items must be presented in accordance with the student’s development levels.
Otherwise, healthy learning may not be possible. Hence, the preparation of textbooks
according to the student’s levels of development of the students is very important in the
context of training qualified people.

As Basoglu (2020) pointed out, folklore products, which are enriched with image and auditory
elements in today’s technology world, born and developed in the oral culture environment,
have been shaped by transferring them to written culture. Literary products prepared for
children and youth, which are national resources, are important materials. Therefore folklore,
as a very important source that carries the Turkish cultural heritage to the future, connects our
children from the past to the present and is instrumental in the transfer of culture. According
to Dundes (2005), folklore embodies a wide spectrum from legends to proverbs, from
understandings of art to beliefs, from anonymous literary products to island islands, which
are the basic dynamics of society.

Turkish sports culture, which dates back to approximately 5000 years ago, has gone through
different phases from past to present. Although it is not possible to evaluate modern sports as
a continuation of traditional sports, it can be said that the historical background for sports
culture is formed by traditional sports. One of the courses that deals with traditional sports in
terms of different variables is the social studies course. The mission of the social studies course
to raise awareness of the individual about the cultural foundations of the society in which
he/she lives, and in this context, the content related to sports culture and traditional sports has
been one of the motivations for the emergence of this study (Tokmak, Aktas & [lhan, 2023).

Since curriculums are a roadmap of educational processes, they should be arranged according
to the student’s level of development. Programs that are not prepared according to the
student’s level of development may also negatively affect the course materials prepared in
parallel and the applied educational strategies, methods, and techniques. Since the social
studies education program also deals with social issues, it has to reflect the genuine reflexes
of the study field it is interested in in a healthy and qualified manner.

An important concept in terms of social studies education is the concept of value. Social studies
emerged as a result of the efforts of multicultural states to keep their people together by using
the common citizenship reflex has also compelled them to take measures that enable the
society to live together.

Social learning theory (Bandura) emphasized the social aspect of morality. One of the first
models of moral development was developed by Piaget. Kohlberg, as for that, developed a
theory named after him, inspired by Piaget’s views (Turk & Afat 2018). According to Eksi &
Katilmis (2016), since the purpose of education is to cause a behavioral change, this concept is
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closely related to concepts such as morality, virtue, and ethics (Eksi & Katilmis 2016). From
family to economics, from social life to lifestyle, deficiencies in these subjects affect all areas
negatively (Tiirk & Afat 2018).

B. Method
Purpose and Importance of the Study

Textbooks is important and effective material that students can easily gain access. For this very
reason, the quality of the textbooks prepared in line with the curriculum is crucial. In this
context, it is essential that research into whether the folkloric elements in the social studies
textbooks that Turkish students who move to Western countries for education study on during
their childhood are prepared in accordance with their moral, lingual, and cognitive
developmental levels be done since the unifying aspect of the textbooks on this subject is of
great importance. Thus, the positive quality of social studies textbooks, which should be
prepared in consideration of the need for the coexistence of different cultures and
understandings, can contribute to the peace of nations. In this study, it was investigated
whether the folkloric elements of the cultural world of Turkish children who immigrated to
different countries for education in the later stages of their education life were prepared in
accordance with their moral, lingual, and cognitive developmental levels. According to the
literature (Bagoglu, 2020; Dundes, 2005); Folklore, which moves cultural accumulation onto
the future, provides a culture of living together by connecting our children from the past to
the present and assimilating the differences to be very important resources. Therefore, the
concept of morality, which is mentioned along with the concept of conscience and respect, also
overlaps with the purpose of existence of social studies. In our research, answers especially
for the following questions, were sought;

Are the folklore elements in the Social Studies textbooks suitable for the moral, language, cognitive
development levels of the students?

What is the status of proficiency if given in accordance with their moral developmental levels?
If so, how influential are they?

Research Model

The research is a qualitative study. The pattern of this study, which was conducted to
investigate whether the folkloric items given in the 6t-grade Turkey Social Studies Textbooks
were prepared according to the student’s level of development, is the general survey model.
The general survey model is the name given to the survey arrangements made on the whole
population or a group of samples to be taken from the population to reach a general judgment
about the population in a population consisting of a large number of people (Karasar 2012;
Yildirim & Simsek 2013). The 6"-grade social studies textbook prepared by the MEB (Turkey
Ministry of National Education) Publications was used as a study document within the scope
of the study. Document review is one of the qualitative data collection tools based on the
analysis of materials containing relevant information relevant to the study subject. According
to Cansiz Aktas (2015), documents are considered very important data collection sources used
in the qualitative study.




A Study on the Folkloric Structure of Social Studies Textbooks in View of the Appropriateness for the Developmental Levels of
Students

C. Findings
Figure 1. An Image from the Unit Named “We and Our Values” of the Textbook
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In Figure 1 above, an image taken from the 6%-grade social studies textbook from MEB
Publications is included. When the folkloric qualities of the items and information given
within the scope of the unit called “We and Our Values” in the textbook are examined, it is seen
that emphasis is placed on the way cultural objects are presented. Nevertheless, the purpose
of the mosque and the other structures that are stated to be given around it is not mentioned
here, and it was observed that there is no information given in the previous pages of the
textbook. Hence, it can be said that what is given is presented in accordance with age levels
with an approach that can lead students to think and evaluate their cognitive development
processes. On this subject, according to Piaget, sensations and perceptions are the basis of
knowledge; they are created by the human mind. Without mental processing processes, there
can be no perception and thus no knowledge (Aslan & Dénmezer 1993).
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Figure 2. An Image Showing the Way “Customs and Traditions” is Handled in the Textbook
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As seen in Figure 2, the information given on other pages is also presented in detail, and each
information was supported with image materials and it was determined that the information
was tried to be given to the student in a ready-made form. Presenting information in a ready-
made form and in a way that does not allow for analysis, synthesis, and evaluation with a
concrete operational stage approach to children entering the abstract operational stage in
terms of cognitive development may create negativities in learning. Because while the subjects
should be addressed in the abstract operational stage, presenting it at the level of concrete
operations may reduce students” interest in the subject. There are some studies (Yapic1 &
Yapic1 2005) emphasizing this issue. Besides, Piaget pointed out that the negativities that occur
in each cognitive stage also affect the other stage, but that there is no going back in these stages.
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It was also stated that each cognitive stage has different characteristics from each other (Boom
2004).

Figure 3. An Image Showing the Way Moral Development is Handled in the Textbook
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In Figure 3, it is seen that questions that will allow students to discuss are asked in the 6t-
grade social studies textbook. Furthermore, the question posed was also supported by
different images on the same page, and similar situations were encountered in many parts of
the textbook. It can be said that this approach that contributes to the cognitive development of
students is an approach suitable for the characteristics of children in the abstract operational
stage. For example, in the materials given on page 25 of the textbook, the concept of belief was
presented to students at the level of abstract operations, and it was seen that they were given
an approach that would allow them to analyze, synthesize and evaluate. Besides, it was
determined that the information about peace, justice, and civilization on page 22, the
information about the qualities of temples on page 31, and the information about foundations
on page 34 are presented in accordance with the situation of students at the abstract
operational level. Nevertheless, when considering in general, it was seen that most of the items




A Study on the Folkloric Structure of Social Studies Textbooks in View of the Appropriateness for the Developmental Levels of
Students

given were presented to the students in the concrete operational stage. On page 35, the subject
of cooperation, as for that, is given with the subjects of charity stone (sadaka tasi) and
foundation, and on page 49, the subject of migration is explained with tent and horse materials.
While talking about epics on page 51, plain text examples are presented, and the method of
giving information directly is preferred. Turkish culture and its riches on pages 54 and 55 are
presented with epics, poems, and plain texts, as well as objects such as rugs. On the 57th page,
the Orkhon Inscriptions, as for that, are given plenty of images, objects, and materials, and
what is presented is given concrete at a level that does not allow students to think and analyze.
On page 61, however, considering the information and images about the Uyghurs, it was
determined that they are presented with advanced concrete elements.

Figure 4. An Image Showing the Way Moral Development is Handled in the Textbook
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In Figure 4, the image and the question asked about the “Canakkale Martyrs” were given in
accordance with the moral development of the students and were handled in a way that would
allow their analysis, synthesis, and evaluation. Written phrases and images given in the
textbook can be effective in gaining values such as “independence, peace, freedom,
responsibility, patriotism” in the “Values Education” section of the Social Studies Curriculum.
On the moral development of students, the value concepts that need to be gained may also be
important. However, in addition to these, it was observed that the images given in the textbook
are not sufficient for students” patriotism and respect for their culture/values. As stated in the
2018 Social Studies Curriculum, some concepts are important in the formation of children’s
perception of value. Hence, value concepts can belong to a society or have a global character.
Concepts with a national character can also have a national character, such as homeland,
nation, customs, traditions, flag, and national anthem. According to Evin & Kafadar (2004),
the language of nations and their national/spiritual knowledge are the elements that make a
nation a nation. It is seen that various emphases have been made in different studies
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(Demircioglu & Tokdemir 2008) on this subject. Hence, the level and status of acquisition of
value concepts can also have an impact on students” moral development. Similar emphases
are encountered in some studies (Dogan 2001; Cinar 2010; Tozlu & Topsakal 2007) conducted
on this subject.

Figure 5. An Image Showing the Way Moral Development is Handled in the Textbook
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In Figure 5 above, a detailed introduction was made about “Room in Ottoman Houses”, and
at the end of this, with the question asked to the students about the subject, attention was
drawn to the achievements that the students can achieve in terms of moral development. Here,
the fact that the question asked in the text about Ottoman houses was supported with a related
image, can be effective in helping the student learn the subject effectively and making what
they learn more permanent. While emphasizing the moral development of children, it was
understood that the subject of living together and social cohesion is emphasized in various
sources (Giindiiz & Yildiz 2008; Canatan & Pazarbasi 2016).
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Figure 6. An Image Showing the Way Moral Development is Handled in the Textbook
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Considering Figure 6, it was seen that the issue of vicinity rights was mentioned. Vicinity
theme is also seen on page 19 of the MEB 6th grade social studies textbook. When examining
the phrases given here, it is seen in the textbook that an approach suitable for moral
development is preferred within the scope of values education. Kohlberg, who furthered
Piaget’s theory on moral development, emphasized that the importance of one’s moral
judgments and judgments is very serious (Wright & Croxen 1989; Cileli 1987). It is seen that
the questions and texts on page 31 of the textbook lead students to think and raise awareness
about the lifestyle of people from different cultures in Muslim Turkish states in a way that
allows them to analyze, synthesize and evaluate. Besides, although it is seen that an approach
towards the moral development of students is displayed with these givens in the textbook
when examining the book in general, it can be said that what is given is insufficient in terms
of moral development.
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Figure 7. An Image That Shows the Way the Subjects Are Handled According to the Language
Development Levels of the Students
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In Figure 7 above, the students were asked to explain their views on Turkish and to write a
composition on this subject. Students can enter different cognitive and affective environments
while writing down their thoughts and opinions. Hence, in this process, their ability to express
themselves healthily also carries parallels with their development processes. Ergiin & Ozsiier
(2006) underline that Piaget emphasizes that no matter what educational processes the child
goes through, he/she carries the traces of the stage he/she went through mentally. Therefore,
as Ayranci (2018) pointed out, the deficiencies in language skills of children aged 11 to 13 who
have effective writing-speaking skills may adversely affect all their success stories and
communication skills. Students’ ability to express their feelings and thoughts about a subject
with appropriate words and concepts can be considered important in terms of revealing their
cognitive and affective development levels.
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Figure 8. An Image That Shows the Way the Subjects Are Handled According to the Language
Development Levels of the Students
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In the 6t-grade social studies textbook we used in our study, it is seen that the information and
materials that should be included in the language development point are presented in various
ways. For example, it is seen that the information and images given about the concept of
“charity stone” in Figure 8 serve some awareness about language, and it is understood that
this is presented in a way that will contribute to the learning of the students. However, while
the information and images given are expected to be prepared in accordance with the abstract
operational level of the 6%-grade students, who are the target audience of the textbook, it was
observed that what is given is usually presented at the concrete operational level. It was
observed that similar situations are given in the same way on other pages of the textbook. In
Social Studies Curriculum (2018), the emphasis on concept teaching also indicates the need for
a qualified education on the language development of students. As Aslan et al. (2015) pointed
out, textbooks should be sensitive to the language development of children, as pointed out by
different theories regarding language development. All items used should be presented with
the capacity and equipment to meet their interests, desires, needs and expectations.
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Figure 9. An Image That Shows the Way the Subjects Are Handled According to the Language
Development Levels of the Students
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Materials used in concept learning and teaching processes can also contribute to students’
language development. It is seen that the keywords are given at the beginning of the unit in
the 6grade social textbook and the dictionary is included at the end of the book. As seen in
Figure 9 above, it is seen that the concepts related to that subject (Non-Governmental
Organization, Social Aid, Social Solidarity) are given at the beginning of the relevant topic,
and these concepts are also presented in the dictionary section. Within this scope, throughout
the textbook, it is seen that teaching strategies through presentation are used, especially in the
acquisition of concepts, among the forms of presentation of folkloric elements. Nevertheless,
although the curriculum emphasizes different learning styles and individual differences in
learning, it is seen that the 6'"-grade social studies textbook does not provide sufficient
opportunity to use teaching strategies for language development. Furthermore, using only the
traditional method in concept teaching may cause inadequacies in learning. There may be
various reasons that affect the experience of these inadequacies. Studies focusing on this
subject are also encountered. Cayc1 (2007) attributes problems in concept teaching to the lack
of an exact definition of concepts. Besides, the inability to follow an interactive approach in
learning can be seen as an obstacle to qualified concept teaching. It was also demonstrated by
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some studies (Cazden, 2001; Temizytiirek, 2007; Costu, 2009; Tezcan, 1985) that concept
teaching is also effective on the socialization of students.

D. Conclusion, Discussion and Suggestions

Turkey is strategically important in the world. It is one of the countries in the world where
different nations live together. Turkey is on an important transit route between the east and
the west. It is a region where various civilizations were established in the past and where many
nations from different beliefs and cultures lived together. Turkey was also the settlement area
of the ancestors of many nations living in Western countries in the past. Therefore, tens of
thousands of minorities continue to live in Turkish territory. According to the report (2008)
sent by the Turkish Ministry of Foreign Affairs to the Parliament; About 100,000 minorities
live in the country. The children of these minorities are also educated in accordance with the
curriculum by the Ministry of National Education of Turkey. In addition to all these, according
to 2018 TUIK (Turkish Statistical Institute) data; Every year, around 137 thousand students go
to different Western countries from Turkey for education. Therefore, it is also important to
look into what type of education process Turkish students who go to these countries for
education go through in their own countries. It is a matter of curiosity how they benefit from
the courses of social studies, which is an important study area of social relations. Social studies
is a field of study based on the understanding that differences bring richness in variety along.
The importance of the coexistence of different cultures and the principle of global citizenship
are also included in the general objectives of the Turkish Social Studies Curriculum (2018). To
that end, one of the learning areas in social studies is named as “Global Connections” in the
curriculum. Today, the most effective material that students can easily gain access is textbooks.
For this very reason, the quality of the textbooks prepared in line with the curriculum is crucial.
In this context, it is essential that research into whether the folkloric elements in the social
studies textbooks that Turkish students who move to Western countries for education study
on during their childhood are prepared in accordance with their moral, lingual and cognitive
developmental levels be done since the unifying aspect of the textbooks on this subject is of
great importance. Thus, the positive quality of social studies textbooks, which should be
prepared in consideration of the need for the coexistence of different cultures and
understandings, can contribute to the peace of nations. In this study, it was investigated
whether the folkloric elements of the cultural world of Turkish children who immigrated to
different countries for education in the later stages of their education life were prepared in
accordance with their moral, lingual, and cognitive developmental levels.

Folklore, which moves cultural accumulation onto the future, provides a culture of living
together by connecting our children from the past to the present and assimilating the
differences to be very important resources. Therefore, the concept of morality, which is
mentioned along with the concept of conscience and respect, also overlaps with the purpose
of existence of social studies. For this reason, in our study; it was investigated whether the
folklore elements given in the social studies textbooks were given in accordance with the moral
development levels of the students.

In terms of cognitive development processes of folkloric items given throughout the 6th-grade
social studies textbook, it can be said that it is presented with an approach that can prompt
students to think and evaluate, but it is not addressed with an approach that addresses
students’ interests and abilities and their individual differences. Furthermore, it was
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determined that information given throughout the textbook is presented in detail, and every
information and image is supported by various materials, and it is tried to be given to the
student in a ready way. Obviously, this situation has some drawbacks. Because the knowledge
given to the students in the abstract operational stage at the concrete operational stage may
cause negative effects on their learning so that, this situation may reduce students’ interest in
the subject and may also damage their enthusiasm and desire for learning, some of these
drawbacks, as for that, can bring with it problems such as the perception that the students
already know the information given, the perception that the subjects are presented simply in
the textbook, and therefore unnecessary information is given, and that they ignore the
strategies, methods, and techniques followed during the teaching process, besides, it is seen
that images given in the textbook are not presented within the framework of an informative
and motivating function, but mostly in a decorative way.

It can be said that the images, texts, and questions given in some parts of the 6%-grade social
studies textbook are handled in accordance with the moral development of the students, and
it is presented in a way that allows students to analyze, synthesize and evaluate, but when we
look at the textbook in general, it can be said that what is given is not presented in line with
the specific objectives of the program and the points to be considered, and there is no
sensitivity in this regard. It can also be said that this situation may adversely affect the quality
of education, and the materials provided may cause inadequacies in providing the gains for
effective teaching. The ability of the social studies curriculum to provide the skill goals at the
point of values education in a qualified manner can also be effective on students” moral
development. There are many studies (Naylor & Diem 1987; Evin & Kafadar 2004; Demircioglu
& Tokdemir 2008; Eksi & Katilmis 2016; Tozlu & Topsakal 2007) emphasizing this subject.
However, some deficiencies in the social studies textbook (images, text deficiencies, and tools
used, etc.) can bring along some pedagogical problems at the point of moral development of
children because one of the principles that the social studies curriculum specifically points to
is values education.

It can be said that folkloric elements for language acquisition in the 6t-grade social studies
textbook are given in accordance with the student’s development level and that it is competent
in terms of quality and has positive traces. Furthermore, it is seen that some methods for
concept teaching are used, and an approach suitable for the language development level of the
students is tried to be followed. Nevertheless, it is also noteworthy that these approaches are
not presented in a certain, planned, and formal order and they are not given in a way that
addresses students’” different learning styles and individual differences. Because, in concept
teaching, failure to use scientific methods and definitions may cause misconceptions and
conceptual confusion in students. According to some sources (Case & Fraser 1999)
emphasizing this subject, if measures are not taken against the problems that cause
misconceptions, the activities and methods applied may not provide the expected success.
Therefore, for a healthy language acquisition according to the age and developmental levels
of the students, it is important that the concept teaching is done with certain strategies,
methods, and techniques. According to Pinter (2011), teachers should also take into account
the students’ proficiency in language use while making plans and programs and in the course
processing processes.

According to Goksu & Tasytirek (2016), because the target audience of social studies textbooks
is children, not adults, it is important to consider the developmental stages of the user in all
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processes, from the design of these materials to their writing, printing, and use in the
classroom, and to always consider the pedagogical expectations of these stages.
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Bu calismanin amaci, Omer Seyfettin ve eserleri iizerinde yapilnus lisanstistii tezlerin
bibliyometrik analizini yapmaktir. Bu amagcla, Yiiksek Ogreﬁm Kurulu Ulusal Tez
Merkezi veri tabaninda tarama yapilmis ve bu incelemeler sonucunda, Omer Seyfettin
iizerine 76 lisansiistii tez tespit edilmistir. Belirlenen tezler; ilk 6nce yiiksek lisans,
sanatta yeterlilik ve doktora olmak iizere tiiriine gore smuflandirilmis ve bu
smiflandirma neticesinde en ¢ok yiiksek lisans galismasi yapildigi goriilmiistiir.
Cahismalarin 67’si yiiksek lisans, 1'i sanatta yeterlilik ve 8’1 de doktora calismasidir.
Lisanstistii ¢alismalarin yapildig: yillara gore dagilimlar: incelendiginde 2019 yil1 9 tez
calismasiyla en ¢ok tezin {iretildigi yil olmustur. Lisansiistii calismalarin yapildig:
{iniversiteler arasinda 7 tez cahsmast ile Gazi Universitesi ilk sirada yer almaktadir. 45
tez ile Tiirk Dili ve Edebiyat1 ana bilim dali en ¢ok ¢alisma yapilan ana bilim dali
olmustur. Lisanstistii ¢alismalarda verilen anahtar kelimeler de sikliklarina gore analiz
edilmis ve tezlerin “Dizin” boliimiinde yer alan bu kelimeler / kelime gruplari icinde
en ¢ok kullanilanlari; 37 siklik ile “Omer Seyfettin”, 21 siklikla “hikaye” ve 8 siklik ile
“milliyetcilik” olmustur. Tezlerin konu bakimindan dagilimim tespit edebilmek icin
lisansiistii calismalarin icerik analizleri yapilmistir. Bu analiz neticesinde 19
calismanin degerler ve degerler egitimi iizerine oldugu goriilmiistiir. 13 lisansiistii tez
calismasinda Omer Seyfettinin eserleri dil malzemesi olarak kullarulmis ve dil bilgisi
kurallarinin belirlenmesinde veri saglamak amaciyla tezlerde yer almusgtir.

Anahtar kelimeler: Omer Seyfettin, Bibliyometri, lisansiistii, bibliyometrik analiz

ABSTRACT

The aim of this study is to conduct a bibliometric analysis of graduate theses written
on Omer Seyfettin and his works. For this purpose, a search was conducted in the
National Thesis Center database of the Higher Education Council, and as a result of
these examinations, 76 graduate theses on Omer Seyfettin were identified. The
identified theses were first classified according to their type as master's, proficiency in
art, and doctoral theses, and as a result of this classification, it was observed that the
most master's studies were conducted. Out of the studies, 67 are master's theses, 1 is a
proficiency in art thesis, and 8 are doctoral theses. When examining the distribution of
graduate studies by the years they were conducted, the year 2019 emerged as the year
with the most theses produced, with 9 thesis studies. Among the universities where
graduate studies were conducted, Gazi University ranks first with 7 thesis studies. The
Department of Turkish Language and Literature has become the most studied main
field with 45 theses. The keywords provided in graduate studies were also analyzed
according to their frequencies, and the most commonly used ones among these
words/phrases found in the "Index" section of the theses were "Omer Seyfettin" with a
frequency of 37, "story" with a frequency of 21, and "nationalism" with a frequency of
8. Content analyses of the graduate studies were conducted to determine the
distribution of the theses by subject. As a result of this analysis, it was found that 19
studies were on values and values education. In 13 graduate thesis studies, the works
of Omer Seyfettin were used as language material and were included in the theses to
provide data for determining grammatical rules.

Keywords: Omer Seyfettin, bibliometric analysis, postgraduate academic works.
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GIRIS

Tiirk edebiyatinda modern hikayeciligin énciilerinden biri olan Omer Seyfettin Milli Edebiyat
Doneminde, ozellikle Tiirk milliyetgiligini 6ne ¢ikardigr yazilariyla dikkat ¢ekmis ve Geng
Kalemler dergisinde yazdigi “Yeni Lisan” makalesiyle de Tiirkgeyi yabanci sozciik ve
kurallarin etkisinden kurtarma konusundaki girisimlere onciiliik etmistir. Kurmaca evrene
Tiirk milliyetgiliginin ilkelerini tagimis olan Omer Seyfettin, caginin gergeklerinin farkinda bir
aydindir ve onun bir¢ok hikayesinde ideolojik sdylem hemen her an edebi anlatima eslik eder
(Gtir, 2020). Hikayelerini, basit bir kurgu ve islek bir anlatim dili tizerine kurgulamasi ve
acikca dersler ¢ikartacak kadar halka yonelik yazmasi, onun genis bir okuyucu kitlesine sahip
olmasim saglamistir (Dilidiizgiin, 2005, s. 12). Orgiin egitim kurumlari icin yazilmig Tiirkge
ders kitaplarinda Omer Seyfettin'in metinlerine siklikla yer verilir. 1981 Tiirkce Egitim
Programina gore yazilan 73 Tiirkce ders kitabinin 31’inde; 2006 ve sonraki Tiirkge Ogretim
Programlarina uygun yazilan 21 ders kitabiin 13’tinde yer almistir (Ogur, 2020).

Omer Seyfettinin eserleri ve bu eserler iizerinde yapilmis galigmalarla ilgili titizlikle
hazirlanmig bibliyografik eserler mevcuttur (Cunbur, 1985; Polat, 1995; Oylubas, & Kaplan
2019; Eraydin Argunsah, 2020; Kandemir, 2021). Omer Seyfettin kiilliyatlar1 hazirlanmis ve bu
calismalarda Omer Seyfettin’in biitiin eserleri bir araya getirilmistir (Eraydin Argunsah, 2020;
Polat, 1995). Omer Seyfettin ile ilgili ¢alismalarin bibliyografik olarak bir araya getirildigi
kapsamli bir kaynak hazirlanmistir (Oylubas, & Kaplan, 2019). Bu g¢alismanin devamu
niteliginde hazirlanan bir diger bibliyografya ¢alismasinda ise 2019-2020 yillarina ait galismalar
listelenmistir (Kandemir, 2021).

Alanyazinda aragtirmanin yapildig: tarih itibariyle Omer Seyfettin ile ilgili bibliyometrik bir
aragtirmaya rastlanmamigtir. Omer Seyfettinin etki alanmin bu denli genis olmasi bu
calismanin yapilmasini gerekli kilmigtir. Bu galismada, Omer Seyfettin ile ilgili alanda 1989-
2023 yillar1 arasinda yapilan lisansiistii ¢alismalarin bibliyometrik analizini yapmak
amagclanmistir.

Bibliyometrik aragtirma, belgelerin ya da yaymnlarin belirli degiskenlere gore analiz edilmesi,
bilimsel iletisim ve etkilesimine dair bulgulara ulasilmasi amaciyla yapilir (Al, & Costur, 2007,
s. 144). Bibliyometrik ¢aligmalar, belirli bir alandaki yayinlarin belirli 6zelliklerini analiz eder
(yaym sayisy, ¢ok calisilan konular, anahtar kelimeler vb.) ve bilimsel {iretimle ilgili gesitli
bulgulara ulasir (Ciftci vd., 2016).

Arastirmanin Amaci

Bu calisma, Yiiksek Ogretim Kurulu Ulusal Tez Merkezi veri tabaninda yer alan Omer
Seyfettin ile ilgili lisansiistii tezleri, bibliyometrik analiz tekniginden yararlanarak farkl
degiskenler agisindan incelemeyi amaclamaktadir. Bu amag¢ dogrultusunda asagidaki sorulara
cevap aranmistir:

1) Omer Seyfettin ile ilgili lisansiistii calismalarimn yillara gore dagilimi nedir?

2) Omer Seyfettin ile ilgili lisansiistii calismalarin tiiriine (yiiksek lisans/doktora) gére dagilimi
nedir?

3) Omer Seyfettin ile ilgili lisansiistii caligmalarin ana bilim dallarina gore dagilimi nedir?
4) Omer Seyfettin ile ilgili lisansiistii calismalarin iiniversitelerine gére dagilimi nedir?

5) Omer Seyfettin ile ilgili lisansiistii ¢alismalarin dizin (anahtar kelime) dagilimi nedir?
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6) Omer Seyfettin ile ilgili lisansiistii calismalarin konu bakimindan dagilimi nedir?
YONTEM

Aragtirma; Omer Seyfettin {izerine yapilan lisansiistii tezlerin, baz1 degiskenler acisindan
bibliyometrik analizini yapmay1 amaclamaktadir. Bu sebeple, calisma, nitel arastirma
modellerinden durum ¢alismas: modeli kullanilarak desenlenmistir. Nitel arastirma, nitel bilgi
toplama yontemlerinin kullanildigi, algilarin ve olaylarin dogal ortamda nitel bir siirecin
izlendigi arastirmadir (Merriam, 1998). Durum ¢alismasi bir veya birden fazla durumun kendi
smirlari iginde biitiinciil olarak analiz edilmesini saglamaktadir (Yildirim, & Simsek, 2008). Bu
calismada Omer Seyfettin hakkinda yapilan lisansiistii tezlerin incelenmesi amaglandigindan
durum calismasi deseni kullanilmistir.

Arastirma kamuya agik dokiimanlar {izerinden yiiriitiildiigii i¢in etik kurul iznine ihiyag
yoktur.

Sinirliklar

Bu arastirma; Omer Seyfettin ile ilgili Yiiksek Ogretim Kurulunun Ulusal Tez Merkezi Veri
Tabaninda yer alan 76 tezi ile sinirlandirilmustir.

Veri Toplama Araclar1 ve Veri Toplama Siireci

Aragtirmanin kapsamu Yiiksekogretim Kurulu Bagkanhig: Ulusal Tez Merkezi'nin veri tabanma
kayith yiiksek lisans ve doktora tezleriyle smirlandirilmistir. Elde edilen yayinlar 1989-2023
yillarini kapsar. Veri tabani arama motoruna “Omer Seyfettin” ve “Omer Seyfeddin” yazilmig
ve ¢ikan sonuglar arastirma kapsamina alinmstir.

Aragtirmada veri toplama araci olarak Yiiksek Ogretim Kurulunun ulusal tez merkezi web
sitesi veri tabani kullanilmistir. Veri toplama siireci iki asamadan olusmaktadir. Birinci
asamada, tezlerin tespiti yapilmistir. Bu asamada, tespit edilen tezler farkli degiskenlere goére
aragtirmact tarafindan Excel dosyasina kaydedilmistir. Ikinci asamada ise tespit edilen tezlerin,
belirlenen degiskenlere gore analizi yapilmustir.

Arastirmadan elde edilen veriler betimsel analiz teknigi ile analiz edilmistir. Verilerin yiizde ve
sikliklar1 belirlenmis ve tablolagtirilmistir. Bu tablolar bulgu kismma ilgili problem
ciimlelerinin altina yerlestirilmis ve tablodan hareketle yorumlama yapilmistir. Ayrica
WordArt kelime bulutu programi kullanilarak, anahtar kelimeleri igeren kelime bulutu ve bu
gorsel bulgular boliimiinde sunulmustur.

BULGULAR
76 tez calismasi tespit edilmistir.
Birinci Alt Probleme Yo6nelik Bulgular

Aragtirmanin birinci alt problemine yonelik tezlerin yillara gore dagilimi asagida tablolar
halinde verilmistir.

Lisansiistii Calismalarin Yillara Gore Dagilimi

1989-2023 yillar1 arasinda “Omer Seyfettin” ile ilgili toplam 76 tez calismast yapilmistir.
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Tablo 1. Lisansiistii Calismalarin Yillara Gore Dagulim.

f. % 2007 3 4% 2018 5 7%
1989 1 1% 2008 1 1% 2019 9 12%
1991 1 1% 2009 5 7% 2020 6 8%
1994 3 4% 2010 3 4% 2021 2 3%
1996 1 1% 2011 3 4% 2022 6 8%
1997 1 1% 2012 3 4% 2023 5 7%
2000 1 1% 2013 1 1% Toplam 76 %100
2002 2 3% 2014 1 1%
2003 2 3% 2015 3 4%
2004 1 1% 2016 4 5%
2006 1 1% 2017 2 3%
Tablo 2. Lisansiistii Calismalarin Yillara Gore Dagiulim.

9
6 6
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3 3 3 3 3 3
2 2 2 2
1 1 1 1 1 1 1 1 1 1
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Yuksek Ggretim Kurulu Ulusal Tez Merkezi taramasinda 1990, 1992, 1993, 1995, 1998, 1999,
2001 ve 2005 yillarinda tez ¢alismasina rastlanmamustir.

Yiiksek Lisans Tezlerinin Yillara Gore Dagilimi

Tablo 3. Yiiksek Lisan Calismalarinin Yillara Gore Dagiluma.
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Yiiksek Ogretim Kurulu Ulusal Tez Merkezi iizerinden yapilan taramaya gore “Omer
Seyfettin” ile ilgili ilk tez 1991 yilina aittir. Gerci, Nazan Karanis (Bekiroglu) “Omer Seyfettin’in
Hikayelerinde Avrupa Ulkeleri ve Tiirkler” baghkl tezini 1981 yilinda Atatiirk Universitesi
Sosyal Bilimler Enstitiisiinde tamamlamistir. Ancak bu galisma Yiiksekogretim Kurulu
Bagkanlig1 Ulusal Tez Merkezi’de yer almamaktadir. Alanyazin i¢in arastirma yaparken cesitli
bibliyografik eserlerden hareketle tezin varligindan bahsedebiliyorsak da (Ceri 2006, Oylubas,
& Kaplan, 2019) elimizde tez metni ve anahtar kelimeler bulunmadigindan calismaya dahil
edilememistir. Bu sebeple de “Omer Seyfettin” ile ilgili ilk yiiksek lisans ¢alismasi 1991 yilinda
Abdulkadir Kosan tarafindan Alman Dili ve Edebiyati alaninda yapilan “Achim von Arnim ve
Omer Seyfeddin'in Hikayelerinde Masal ve Efsane Unsurlar1” bashkh ¢alismadir. 1992, 1993,
1995, 1997, 1998, 1999, 2001 ve 2005 yillarinda yiiksek lisans ¢alismasina rastlanmamuistir. Diger
yillara bakildiginda en ¢ok 2019 yilinda 8 yiiksek lisans calismasinin yapildigr goriilmektedir.
2020 ve 2021 yillarinda muhtemelen COVID sebebiyle yiiksek lisans calismalarinda diisiis
goriilmektedir.

Sekil 1. Yiiksek Lisans Calismalarimin Yillara Gore Yiizdelik Dagilimi

1991199 1996 2000
o "™

2001 - 200%
LS

1991 yilindan giiniimiize yiiksek lisans calismalarmi beser yillik gruplar halinde ytiizdelik
dilimler ayirarak inceledigimizde S$Sekil 1.de gorildiigii tizere en ¢ok 2016-2020 yillar
arasindaki yiiksek lisans ¢alismas: yapilmistir. 21 ¢alisma, %31'lik yiizdelik dilimle ilk sirada
yer almaktayken; 1996-2000 yillar1 arasinda sadece 2 calisma yapilmistir ve %3’liik ytizdelik
dilime sahiptir. Calismalarin %9u 2000 yillar1 Oncesine aittir ve toplamda 6 c¢alisma
yapilmustir. 2000 sonrasi yillarda yapilan calisma sayis1 61’dir ve toplam calismalardaki
yiizdelik dilimi %91 olarak tespit edilmistir.

eoe
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Doktora Tezlerinin Yillara Gore Dagilimi
Tablo 4. Doktora Calismalarinin Yillara Gore Dagilima.

2
1 1 1 1 1 I 1

1989 1997 2015 2018 2019 2020 2022

1989-2022 yillar1 arasinda toplam 8 doktora calismas1 yapilmstir. 1989, 1997, 2015, 2018, 2019
ve 2022 yilinda birer, 2020’de ise 2 doktora ¢alismasi yapilmustir.

Sekil 2. Doktora Calismalarmmin Yillara Gore Yiizdelik Dagulm.

Yiiksek Ogretim Kurulu Ulusal Tez Merkezi iizerinden yapilan taramaya gore “Omer
Seyfettin” ile ilgili ilk doktora ¢alismasi 1989 yilma aittir. 2000 6ncesi 2 ¢alisma yapilmisken
(yiizdelik dilim %25), 2000 sonras1 yapilan ¢alisma sayis1 6 (ylizdelik dilim %75)"dur.

ikinci Alt Probleme Yo6nelik Bulgular

Aragtirmanin ikinci alt problemine yonelik tezlerin tiirlere gore dagilimi asagida tablolar
halinde verilmistir.

Lisansiistii Calismalarin Tiirlere Gore Dagilimi

1989-2023 yillar1 arasinda “Omer Seyfettin” ile ilgili toplam 76 tez galismasi yapilmistir. Bu
calismalardan 8i doktora, 1'i sanatta yeterlilik ve 67’si yiiksek lisans tezidir.

c?C)c?
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Tablo 5. Lisansiistii Tez Sayilar1.

67

8
1
I
Yiiksek Lisans Doktora sanatta yeterlilik

Uciincii Alt Probleme Yénelik Bulgular

Arastirmanin {igiincii alt problemine yonelik tezlerin ana bilim dallarina gore dagilimi asagida
tablolar halinde verilmistir.

Lisansiistii Calismalarin Ana Bilim Dallarina Gére Dagilimi

Omer Seyfettin konulu lisansiistii galismalarin ana bilim dallarina gére dagilimi asagidaki
tabloda yer almaktadir.

Tablo 6. Lisansiistii Calismalarin Ana Bilim Dallarina Gére Dagilima.

Yukaridaki tablo incelendiginde 13 ana bilim dalinda Omer Seyfettin ile ilgili lisansiistii
calisma yapildig1 goriilmektedir. Ana bilim dallarinin tamami sosyal alanlarin alt kollarindan
olusmaktadir.

Omer Seyfettin ile ilgili lisansiistii calismalarmnin 45 siklik ve %58'li oranla Tiirk Dili ve
Edebiyati ana bilim dalinda yapildig goriilmektedir. Tkinci sirada 12 siklik ve %16'lik oranla
Tiirkge Egitimi ana bilim dali yer almaktadir. Yapilan tiim akademik ¢alismalarin tigte ikisinin
Tiirk Dili Edebiyat1 ve Tiirkge Egitimi ana bilim dallarinda yer almasi Omer Seyfettin’in edebi
yoninii ve eserlerinin dil malzemesi olarak kullanimim isaret etmektedir. Alman dili ve
edebiyati ana bilim dalinda yapilan 3 ¢alisma karsilastirmali edebiyat {izerinedir ve Omer
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Seyfettin’in giiclii hikayeciligi bu alanda hikayelerinin incelenmesini saglamistir. Sosyoloji,
felsefe, siyaset bilimi, gazetecilik gibi alanlarda da Omer Seyfettin’in galisma konusu olarak yer
almast onun ¢ok yonliiliigiinii gosterir. Zira Omer Seyfettin sadece Tiirk hikayeciliginin en
onemli kilometre taslarindan biri degil ayn1 zamanda doneminin usta gazete yazarlarindan ve
topluma yon veren fikir adamlarindan da biridir ve bu ¢ok yonliliigii farkli ana bilim
dallarinda akademik ¢alismalara konu olmasini saglamistr.

Sekil 3. Lisansiistii Tez Calismalarinin Ana Bilim Dallarina Gore Yiizdelik Dagilim.

Dérdiincii Alt Probleme Yonelik Bulgular

Arastirmanin dordiincii alt problemine yonelik tezlerin yapildig: iiniversitelere gore dagilimi
asagida tablolar halinde verilmistir.

Lisansiistii Calismalarin Universitelere Gore Dagilimi

Omer Seyfettin konulu lisansiistii calismalarm yapildig1 {iniversitelerin dagilimi asagidaki yer
almaktadir.

Tablo 7. Lisansiistii Calismalarin Yapildig: Universitelerin Gére Dagilima.

Gazi Universitesi 7 Uludag Universitesi 2
Marmara Universitesi 6 Van Yiiziincii Yil Universitesi 2
Atatiirk Universitesi 5 Afyon Kocatepe Universitesi 1
Istanbul Universitesi 5 Agri Ibrahim Cegen Universitesi 1
Dokuz Eyliil Universitesi 4 Akdeniz Universitesi 1
Abant Izzet Baysal Universitesi 2 Altinbag Universitesi 1
Canakkale  Onsekiz =~ Mart 2 Ankara Haa Bayram Veli 1
Universitesi Universitesi

Dicle Universitesi Ankara Universitesi 1
Erciyes Universitesi Balikesir Universitesi 1

Inonii Universitesi Bandirma Onyedi Eylil 1

Nigde Universitesi Universitesi

NININININ

Ondokuz Mayis Universitesi Beykent Universitesi 1

c?C)c?
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Bozok Universitesi 1 Mugla Sitki Kog¢gman 1
Dumlupinar Universitesi 1 Universitesi

Erzincan Universitesi 1 Necmettin Erbakan Universitesi 1
Fatih Universitesi 1 Pamukkale Universitesi 1
Firat Universitesi 1 Sakarya Universitesi 1
Gaziosmanpasa Universitesi 1 Siileyman Demirel Universitesi 1
Giresun Universitesi 1 Trakya Universitesi 1
Istanbul Arel Universitesi 1 Yeditepe Universitesi 1
Istanbul Bilgi Universitesi 1 Yildiz Teknik Universitesi 1
Kafkas Universitesi 1 Fatih Sultan Mehmet Vakif 1
Kahramanmaras Siitcii Imam 1 Universitesi

Universitesi Istanbul Medeniyet Universitesi 1
Kapadokya Universitesi 1

Mimar Sinan Glizel Sanatlar 1

Universitesi

Yukaridaki veriler incelendiginde, 46 iiniversitede Omer Seyfettin ve eserleri ile ilgili
lisansiistii galisma yapildig1 goriilmektedir. Gazi Universitesi 7 lisansiistii caligma ile ilk sirada
yer alirken 6 tez calismasmin yapildigi Marmara Universitesi ikinci sirada yer almaktadur.
Atatiirk Universitesi ve Istanbul Universitesi'nde beser, Dokuz Eyliil Universitesinde ise 4
lisansiistii tez calismasmin yapildigi goriilmektedir. Ik bes iiniversitede yapilan tezlerin
toplam1 27'dir ve bu siklik frekansma gore tezlerin %36’s1 yukarida adi gegen ilk bes
tiniversitede yapilmustir. 9 tiniversitede ikiser, 32 iiniversitede ise birer calisma yapildig: tespit
edilmistir.

Besinci Alt Probleme Yonelik Bulgular

Aragtirmanin besinci alt problemine yonelik tezlerin anahtar kelimelerine / dizine gore
dagilimi igin lisansiistii tezler taranmis ve 76 g¢alismanin 27’sinde anahtar kelime / dizin
boliimiiniin yer almadig tespit edilmistir. 49 calismada toplam 261 anahtar kelimenin siklik
orani 154’tiir. Siklik sayisina gore ilk 14 anahtar kelime asagida tablo halinde verilmistir.

Lisansiistii tezlerde dizin / anahtar kelime listesi

Tablo 8. Lisansiistii tezlerde dizin / anahtar kelime listesi
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Yukaridaki tabloya gore, anahtar kelimeler iginde 37 siklikla (%14) Omer Seyfettin ilk sirada
yer alirken, 21 siklikla (%8) hikaye ikinci sirada ve 8 siklikla (%3) milliyetgilik yer almustir.
Anahtar kelimelerin tamami asagida sikliklartyla birlikte yer almaktadir:

Omer Seyfettin (37), Hikdye (21), Milliyetgilik (8), Tiirk Edebiyat: (5), Tiirk Hikdyesi (4), Tiirkge Egitimi (4),
Degerler Egitimi (3), Dil (3), Egitim (3), Milli Edebiyat (3), Tiirkge (4), Tiirkce Ogretimi (4), Yabancilara Tiirkce
Ogretimi (3), Cocuk Edebiyati (2), Efruz Bey (2), Hikdye Kitaplar: (2), 1. Mesrutiyet (2), Kelime Gruplari (2),
Milli Kimlik (2), Roman (2), Siddet (2), Toplumsal Cinsiyet (2), Tiirk Milliyet¢iligi (2), Tiirkgiiliik (2), Yabanct Dil
Ogretimi (3), Yeni Lisan (2), Yeni Tiirk Edebiyat: (2), Zarf (2), Ahmet Hikmet Miiftiioglu (1), Aidiyet (1), Aile
(1), Alafranga Ziippe (1), Alg1 (1), Alman Edebiyat: (1), Anlam Bilimi (1), Anlatim Teknikleri (1), Anti Kahraman
(1), Atasozleri (1), Aydin (1), Bagimli Durum Bicimbirim (1), Balkan Savaslar: (1), Balkanlar (1), Cocuga Gorelik
(1), Cocuk (1), Cocuk Egitimi (1), Deger (1), Dejenerasyon (1), Deyimler (1), Dilde Sadelesme (1), Diisiince (1),
Diigiince Tarihi (1), Edebi Eser (1), Edebi Eserler (1), Edebiyat Sosyolojisi (1), Edebiyat Uyarlamalar: (1),
Edebiyatta fdeolojik Soylem (1), Erkeklik (1), Etkilesim (1), Felsefe (1), Felsefe Tarihi (1), Folklor (1), Geng Kalemler
(1), Gogler (1), Gorsellestirme (1), Halk Bilimi (1), Halk Edebiyat: (1), Hikdyeleri (1), ileti§im (1), Ironi (1), Isim
Tamlamas: (1), Ittihat ve Terakki (1), Jon Tiirk Devrimi (1), Kadin Egitimi (1), Kadin-Erkek (1), Kadmlar (1),
Kavramlar Diinyas: (1), Kazanim Plan Ornegi Hazirlama (1), Kelime Degisiklikleri (1), Kelime Grubu (1), Kisa
Hikidye (1), Kisa Kurmaca (1), Kisa Oykii (1), Kimlik (1), Kitaplar (1), Kiiltiir (1), Kiiltiirel Etki (1), Kiiltiirel
Milliyetcilik (1), Mekin (1), Metin (1), Metin Coziimlemesi (1), Metin dilbilim (1), Metin dilbilimsel Bagdagiklik
(1), Metin Okuma (1), Metin Uyarlama (1), Milli Kiiltiir (1), Milliyetci Soylem (1), Minyatiir (1), Modernlesme
(1), Okuma (1), Okuma Becerisi (1), Okuma-Anlama Becerisi (1), Okuma Kitaplar:1 (1), Olgu (1), Organik
Milliyetgilik (1), Ortaokul Ogrencileri (1), Osmanli Devleti (1), Osmanli Toplumu (1), Osmanlicilik (1), Ogrenci
Algisi (1), Omer Seyfettin’in Oykiileri (1), Ornek Hikdye Kurgulama (1), Oteki (1), Oykii (1), Ozgiin Metin (1),
Ozne (1), Parodi (1), Resimler (1), Resimli Kitaplar (1), Sadelestirilmis Metin (1), Sadelestirme (1), Sag ideolojiler
(1), Savas (1), Savas Edebiyat: (1), Sifat (1), Sifat Tamlamas: (1), Sosyal Bilgiler (1), Sosyal Degisme (1), Soylem
(1), Soz Varlig: (1), Siddet Dili (1), Tasnifci Calisma (1), Tematik Unsurlar (1), Terimler (1), Tiirk Dili (1), Tiirk
Dili ve Edebiyat: (1), Tiirk Diigiince Tarihi (1), Tiirk Diigiincesi (1), Tiirk Hikdyeciligi (1), Tiirk Kimligi (1), Tiirk
(jykiisii (1), Tiirk Resim Sanat1 (1), Tiirk Toplum Yapisi (1), Tiirkge Bicim Bilgisi (1), Ulusal Dil (1), Ulus-Devlet
(1), Uyarlamalar (1), Wolfgang Borchert (1), Yabanci Dil Egitimi (1), Yabanc: Dil Ogrenimi (1), Yardimct Okuma
Kitab (1), Yeni Hayat (1), Yeni Tarihselcilik (1), Yurttas Milliyet¢iligi (1), Yiiklem-Eylem (1), Ziya Gokalp (1).
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Sekil 4. Lisansiistii Tezlerde Kullanilan Dizin Listesinin Kelime Bulutu.
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Arastirmanin altic alt problemine yonelik tezlerin konu bakimindan dagilimi igin lisansiistii
calismalar icerik analizleri yapilarak konularina gore tasnif edilmistir.

Lisansiistii Calismalarin Konu bakimindan dagilimi

Tablo 9. Lisansiistii Calismalarin Iceriklerine Gore Temalara.
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Omer Seyfettin iizerine yapilan 76 lisansiistii ¢ahismanin 19'u degerler ve degerler egitimi
tizerinedir. Bu degerler icinde Ozellikle vatanseverlik kok degeri one gikmaktadir. Toplam
calisma konularmin %25’i degerler ve degerler egitimi tizerinedir.

13 lisansiistii tezde (%17’lik oranda) Omer Seyfettin’in hikayeleri dil malzemesi olarak
kullanulmustir. Dil bilgisi alaninda derlem olarak kullanilan hikayeler 6zellikle s6z dizimi
alaninda yogunlagmaktadir. Hikayelerden yola gikarak Omer Seyfettin’in yasadig1 dénemdeki
siyasi ve sosyal hayatin ortaya kondugu lisanstistii ¢alisma sayis1 13'tiir (%17’lik oran). Tiirk
hikayeciliginin temel taglarindan bir olan Omer Seyfettin’in yeni Tiirk edebiyati baglaminda
hikayelerinin ele alindig lisansiistii calismalarin sayis1 10°dur. Yabancilara Tiirkge 6gretimi
icin hikayelerin uyarlama / sadelestirme yapildig: lisansiistii ¢alisma sayis1 8'dir. Alman
hikayeciligi ile Tiirk hikayeciliginin karsilastirildig: 3 lisanstistii calisma tespit edilmistir. Tiirk
dilinin farkli lehgeleri arasinda aktarma sorunlarmi ortaya koymak igin Omer Seyfettin’in
hikayelerinin derlem olarak kullanildig1 2 lisansiistii ¢alisma vardir. 1 ¢alisma hikayelerin
resimlenmesi, 1 ¢alisma metin dil biliminin bagdasiklik yoniiyle secili hikayelerin incelenmesi
ve 1 calisma da ¢ocuk edebiyatina hikayelerin uyarlanmasz ile ilgilidir.

SONUC

Bu gahismada, Yiiksek Ogretim Kurulu Ulusal Tez Merkezi veri tabaninda yer alan Omer
Seyfettin ile ilgili lisansiistii tezlerin, bibliyometrik analizi yapilmistir ve arastirma neticesinde
asagidaki sonuglara ulasilmistir.

1) Omer Seyfettin ile ilgili lisansiistii ¢alismalarin yillara gore dagilimi incelenmis ve ilk
calismanin 1989a ait bir doktora calismasi oldugu tespit edilmistir. 9 lisansiistii ¢alismanin
yapildig1 2019 y1l1 en ok lisansiistii calisma yapilan yil olarak tespit edilmistir.

2) Omer Seyfettin ile ilgili lisansiistii ¢alismalar tiiriine (yiiksek lisans/doktora) gore incelenmis
ve 1989-2023 yillar1 arasinda “Omer Seyfettin” ile ilgili 8i doktora, 1'i sanatta yeterlilik ve 67’si
yiiksek lisans tezi olmak iizere toplam 76 tez ¢alismasi yapildig: tespit edilmistir.

3) Omer Seyfettin ile ilgili lisansiistii calismalarm 13 ana bilim dalinda galisma yapildig tespit
edilmistir. Bu ana bilim dallarinin tamami sosyal alanlarin alt kollaridir.

Omer Seyfettin ile ilgili lisansiistii gahgmalarinin 45 sikhk ve %581i oranla Tiirk Dili ve
Edebiyati ana bilim dalinda yapildig1 goriilmektedir. Ikinci sirada 12 siklik ve %16'lik oranla
Tiirkge Egitimi ana bilim dali yer almaktadir. Yapilan tiim akademik ¢alismalarin {igte ikisinin
Tiirk Dili Edebiyati ve Tiirkge Egitimi ana bilim dallarinda yer almast Omer Seyfettin’in edebi
yoniinii ve eserlerinin dil malzemesi olarak kullanimini isaret etmektedir. Alman dili ve
edebiyati ana bilim dalinda yapilan 3 c¢alisma karsilastirmali edebiyat iizerinedir ve Omer
Seyfettin’in giiclii hikayeciligi bu alanda hikayelerinin incelenmesini saglamistir. Sosyoloji,
felsefe, siyaset bilimi, gazetecilik gibi alanlarda da Omer Seyfettin’in galisma konusu olarak yer
almasi onun ¢ok yonliiliiglinii gostermektedir.

4) Omer Seyfettin ile ilgili lisansiistii calismalarinin yapildig: iiniversite sayisi 46’dir. Gazi
Universitesi 7 lisansiistii ¢alisma ile ilk sirada yer alirken 6 tez ¢alismasmin yapildigi Marmara
Universitesi ikinci sirada yer almaktadir. Atatiirk Universitesi ve Istanbul Universitesinde
beser, Dokuz Eyliil Universitesinde ise 4 lisansiistii tez calismasinin yapildig1 goriilmektedir.
[k bes iiniversitede yapilan tezlerin toplami 27'dir ve bu siklik frekansina gore tezlerin %36’s1
yukarida adi gegen ilk bes {iniversitede yapilmistir. 9 tiniversitede ikiser, 32 iiniversitede ise
birer ¢alisma yapildig: tespit edilmistir.
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5) Omer Seyfettin ile ilgili lisansiistii ¢alismalarm dizin (anahtar kelime) dagilimini ortaya
koymak igin 76 tez taranmis ve bu 76 ¢alismanin 27’sinde anahtar kelime / dizin boliimiiniin
yer almadig: tespit edilmistir. 49 ¢alismada toplam 261 anahtar kelimenin siklik orani 154’ tiir.
Anahtar kelimeler icinde 37 siklikla (%14) Omer Seyfettin ilk sirada yer alirken, 21 siklikla (%8)
hikaye ikinci sirada ve 8 siklikla (%3) milliyetgilik yer almistir.

6) Omer Seyfettin ile ilgili yapilan 76 lisansiistii galismanin 19'u degerler ve degerler egitimi
tizerinedir. Bu degerler icinde ozellikle vatanseverlik kok degeri one ¢ikmaktadir. Toplam
calisma konularinin %25’i degerler ve degerler egitimi tizerinedir.

13 lisansiistii tezde (%17’lik oranda) Omer Seyfettin’in hikayeleri dil malzemesi olarak
kullanilmustir. Dil bilgisi alaninda derlem olarak kullanilan hikayeler o6zellikle s6z dizimi
alaninda yogunlagmaktadir. Hikayelerden yola ¢ikarak Omer Seyfettin’in yasadig1 donemdeki
siyasi ve sosyal hayatin ortaya kondugu lisanstistii ¢alisma sayis1 13'tiir (%17’lik oran). Tiirk
hikayeciliginin temel taglarindan bir olan Omer Seyfettin’in yeni Tiirk edebiyati baglaminda
hikayelerinin ele alindig: lisansiistii calismalarin sayis1 10°dur. Yabancilara Tiirkge 6gretimi
icin hikayelerin uyarlama / sadelestirme yapildig: lisansiistii ¢alisma sayis1 8'dir. Alman
hikayeciligi ile Tiirk hikayeciliginin karsilastirildig 3 lisansiistii ¢alisma tespit edilmistir. Tiirk
dilinin farkh lehgeleri arasnda aktarma sorunlarmni ortaya koymak igin Omer Seyfettin’in
hikayelerinin derlem olarak kullanildig1 2 lisansiistii ¢alisma vardir. 1 ¢alisma hikayelerin
resimlenmesi, 1 calisma metin dilbiliminin bagdasiklik yoniiyle secili hikayelerin incelenmesi
ve 1 calisma da gocuk edebiyatina hikayelerin uyarlanmasi ile ilgilidir.
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Dijital teknolojilerin hizla gelismesi ve blok zincir uygulamalarinin yayginlasmasiyla
birlikte, NFT (Non-Fungible Token — Nitelikli Fikri Tapu) kavrami sanat ve tasarim
diinyasma dahil olmustur. Bagimsiz sanatgilarin calismalarim herhangi bir galeriye
bagli olmadan ve g¢alismanin sahipligini blokzinciri teknolojisi ile olusturabilmeleri,

caligmalarim bagimsiz olarak satabilme olanag desteklemistir. Ogrenciler, NFT olmasa
da calismalar yayimnlayabilmektedirler ancak NFT oldugu icin sahiplik konusunda ve
giivenirlik konusunda yardimci olabilmektedir. Calisma, 6grencilerin ders kapsaminda
kendi NFT koleksiyonlarini gelistirmesini tesvik ederek, bagimsiz sanat¢1 olmalarma
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GIRIS

Blok zinciri teknolojisi, sadece finans alaninda degil, ayn1 zamanda sanat, tasarim, egitim ve
daha bir¢ok sektorde yenilik¢i uygulamalarin gelistirilmesine zemin hazirlamaktadir (Unal &
Uluyol, 2020). Ozellikle NFT lerin ortaya gikigi, dijital varliklarin miilkiyetinin ve 6zgiinliigiiniin
dogrulanabilir sekilde kaydedilmesini miimkiin kilmistir (Oztiirk, 2022). NFT, sanatcilarin ve
tasarimcilarin eserlerini dijital platformlarda giivenle sergilemelerine ve pazarlamalarma olanak
tanimistir. Ayn1 zamanda, eser sahipligi ve telif haklar1 gibi énemli konularin blok zinciri
tizerinden seffaf ve degistirilemez bir bigimde takip edilebilmesi, sektorde yeni firsatlarin ve is
modellerinin dogmasina katki saglamstir.

Universitelerde egitim alan dgrencilerin, bagimsiz sanatcilar olarak herhangi bir kuruma bagh
kalmadan eserlerini satabilme imkanina sahip olmalari, onlarin mesleki gelecegi acisindan 6nem
tastyabilmektedir. Tiirkiye'deki {iniversiteler biinyesinde NFT derslerinin agilmasi, bu
teknolojinin egitim alaninda da benimsendiginin bir gostergesi olarak degerlendirilebilir ve
Ankara tiniversitesi, istinye tiniversitesi dersleri 0rnek gosterilebilir (Ankara Universitesi, tarih
yok) (Istinye Universitesi, tarih yok). Ozellikle 2020'1i yillarin baginda miifredata eklenen
derslerle, popiiler teknolojilerin 8grencilerin gelisimine entegre edildigi sdylenebilir. Ornegin
Plato Meslek Yiiksek okulunda egitim alan 6grencilerin ders kapsaminda NFT koleksiyonlari
yaptiklar goriilmektedir, bu tarz koleksiyonlar 6grencilerin bilgi ve becerilerini gelistirirken
ticari olarak da kazang elde etme imkanlarimi destekleyebilir (Kirazli, 2022). Ayr sekilde NFT
tizerine farkli 6zel ve kamu kurumlar1 da egitim vermekte ve egitimin 6grencilerin, blokzinciri
teknolojisi, dijital ekonomi ve sanatsal galismalarin ticarilestirmesi anlaminda destekledigi
sOylenebilir (Bogazigi Enstitiisii, tarih yok), (ULUSEM, 2024).

Bu baglamda farkli ilkelerden egitim kurumlarinin da NFT ve blok zinciri gibi egitim igerikleri
olusturduklar da goriilebilmektedir. NFT teknolojisinin farkli kurumlarda da egitim kapsamina
alinmasi dersin onemini ve gerekliligi konusunda destekleyici unsur olarak goriilebilmektedir
(Art University of London, tarih yok), (Universty Of Nicosia, tarih yok), (Singapore
Management University, tarih yok).

2024 Kasmm itibariyla, NFT teknolojisinin yalnizca sanat ve tasarim eserlerinin {iretimi ve
satisiyla smirli kalmayip, dijital oyun sektoriiniin de bir parcast haline geldigi
gozlemlenmektedir (Diizenli, 2024). Bu durum, NFT'nin gesitlenebilecegini ve 6grencilerin gok
yonli gelisimine katki saglayabilecegini gostermektedir. Dolayisiyla, NFT teknolojisinin farkl
disiplinlerde kullanimi, 6grencilerin yenilik¢i ve yaratic1 diistinme becerilerini gelistirmelerine
olanak tanimaktadir.

Caligma kapsaminda, iiniversitelerde sunulmak tizere "NFT Tasarim" dersinin kapsamli bir
icerigi olusturulacaktir. Hazirlanacak igerik, gliniimiiziin giincel ilkeleri ve teknolojik
gelismeleriyle uyumlu olacak sekilde tasarlanacaktir. Dersin amaci, hedefleri, 6grenim ¢iktilari,
haftalik ders planlar1 ve sinav degerlendirme kriterleri ayrintili bir bi¢imde hazirlanacaktir. Bu
sayede, Ogrencilerin NFT teknolojisini derinlemesine anlamalari ve bu alanda yetkinlik
kazanmalar1 hedeflenmektedir.

Ayrica, dersin Ogretim yontemleri de belirlenerek, 6grencilerin teori ve pratigi bir arada
deneyimlemeleri saglanacaktir. Calisma, "NFT Tasarim" dersini miifredatlarina eklemek isteyen
tiniversiteler icin kaynak olusturmayi amaglamaktadir. Boylece, egitim kurumlarinin bu
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alandaki ihtiyacini karsilamaya ve 6grencilerin giincel teknolojik trendleri takip etmelerine katk1
saglanacaktir.

NFT

NFT, dijital varliklarin benzersizligini ve sahipligini garanti altina almak amaciyla gelistirilen
yenilikci teknoloji olarak degerlendirilebilir. Non-Fungible Token (Nitelikli Fikri Tapu) olarak
adlandirilan teknoloji, her bir dijital varligin egsiz ve takas edilemez olmasini desteklemektedir
(Ttirkiye, 2022). NFT'lerin ortaya cikisi, dijital sanat eserlerinin, koleksiyonlarin ve diger dijital
ogelerin  dogrulanabilir ~ bir  sekilde  miilkiyetinin  belirlenmesi  ihtiyacindan
kaynaklanabilmektedir. Teknoloji, blok zinciri altyapis: tizerine insa edilmistir; blok zinciri,
merkezi olmayan ve dagitik bir veri taban1 yapisi sunarak, verilerin giivenli ve seffaf bir sekilde
saklanmasina yardimci olmaktadir. NFT'ler genellikle Ethereum gibi akilli sozlesme
platformlar1 {izerinde olusturulmakta olup, bu platformlar aracihigiyla dijital varliklarin
olusturulmasi, transferi ve dogrulanmasi islemleri gerceklestirilebilmektedir. Blok zincirinin
sundugu degistirilemezlik ve seffaflik 6zellikleri, NFT'lerin dijital diinyada gtivenilir bir sekilde
islem gormesini saglamaya yardimci olabilmektedir. Bu sayede, sanatcilar, tasarimcilar ve igerik
iireticileri, eserlerinin orijinalligini koruyarak, kiiresel pazarda degerini artirma imkanina sahip
olmaktadir. NFT teknolojisinin gelisimi, dijital ekonominin ve yaratic1 endiistrilerin geleceginde
onemli bir rol oynamasina yardimci olabilmektedir. Bagimsiz sanatcilarin ise kendi kariyerlerini
sekillendirme konusunda yardimcr olabilmektedir. NFT Pazar yerlerinin satis hacimlerini
bakildig1 zaman yillara gore degisiklik gosterdigi goriilebilir, satis hacimlerinin kripto paralarin
degerine gore degisebildigi de anlasilirken, NFT gilintimiizde de onemli ekonomik katki
saglayabilmektedir (Statista, 2024).

Dijital sanat almak isteyen kolektorler ile sanatgilarin galeri gibi araci olmadan bulugsmalarma
yardimar olabilmektedir. Ayn sekilde dijital oyunlar icerisinde esyalarmn alinip satilmasi da NFT
teknolojisi destegi ile yapilabilir olmustur. Isteyenler tasarimlarini cevrimici oyunlara ekleyebilir
ve NFT olarak satabilir. Bu baglam ders dgrenciler icin farkli gelir kazanma sansina yardimci
olabilmektedir.

DERS GELISTIRME

NFT tasarim dersinin sanat ve tasarim egitimi alan Ogrencilerin kisisel gelisimini
desteklemektedir. Ders Ogrencilerin dijital sanat ve tasarim alaninda yenilik¢i beceriler
kazanmalarini saglamalarina yardimci olabilmektedir. NFT teknolojisinin temel prensiplerini ve
uygulama stireglerini 6grenen 6grenciler, dijital eserlerini benzersiz ve dogrulanabilir bir sekilde
sunma imkanima sahip olabilirler. Ogrencilerin eserlerinin degerini artirmalarina ve kiiresel
pazarda rekabet edebilir hale gelmelerine yardimci olur. Ayrica, NFT Tasarim dersi, 6grencilerin
blok zinciri teknolojisi ve akilli s6zlesmeler hakkinda bilgi edinmelerini saglar, 6grencilerin
teknolojik altyapiya dayali projeler gelistirmelerini kolaylastirabilmektedir. Ders kapsaminda
gerceklestirilen projeler ve uygulamali ¢alismalar, 6grencilerin yaratic1 diistinme ve problem
¢6zme yeteneklerini gelistirmelerine katkida bulunur. Ayrica, NFT pazarmin dinamiklerini ve
dijital varlik yonetimini 6grenen ogrenciler, gelecegin dijital ekonomisinde daha etkin bir
sekilde yer alabilirler. Ders, ayn1 zamanda 6grencilerin bagimsiz ¢alisabilme ve kendi sanatlarin
kiiresel platformlarda sergileyebilme becerilerini artirarak, kariyerlerinde genis bir yelpazede
firsatlar yaratmalarini destekler. NFT tasarim dersi, disiplinlerarasi ¢alismalari tesvik ederek,
sanat ve tasarim Ogrencilerinin teknolojik yeniliklerle entegre projeler gelistirmelerine olanak
tanir, boylece onlarin profesyonel gelisimlerine énemli 6l¢iide katkida bulunur.
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NFT Tasarim Dersi;
DERS TANIM VE UYGULAMA BILGILERI

N ITeorik (hafta/saat) I

Dersin Ad1 Ogretim Yariyil Kredi AKTS
IUygulama (hafta/saat) I

NFT Tasarim Fakiilte 3 6

Secmeli
‘Dersin Tiiri H Se¢meli ‘
‘Ogretim Yontemi HUygulama ‘

IDegerlendirme Yontemi HOdev + Proje Toplama ‘

Dersin Amaci

Ogrencilerin NFT teknolojisini kapsamli bir sekilde anlamalarmi, teknolojiyi dijital sanat
ve tasarim alaninda etkin bir sekilde uygulayabilmelerini ve bu alanda yenilik¢i ve
yaratici projeler gelistirebilmelerini saglamay1 amaclamaktadir. Dijital sanat eserlerinin
NFT olarak nasil olusturabilecegi, blok zinciri iizerinde giivenli bir sekilde saklanmasi ve
pazarlanmasi konularinda pratik bilgiler edinmektedirler. Ogrenciler, proje tabanh
calismalar ve uygulamal 6devler sayesinde kendi dijital eserlerini gelistirerek, bu eserleri
global dijital pazarlarda nasil sunacaklarini ve satacaklarmni deneyimlemektedirler.
Ayrica, NFT teknolojisinin sundugu yaratict olanaklar sayesinde, 6grenciler sadece sanat
tiretmekle kalmayip, aym1 zamanda dijital oyunlar, koleksiyonlar ve interaktif projeler
gibi farkli alanlarda da yenilik¢i ¢oziimler gelistirme becerisi kazanmaktadirlar. Bu
siirecte, elestirel diisiinme, problem ¢ozme ve teknolojik adaptasyon gibi 6nemli
yetkinlikler de giiclenmektedir.

Dersin
Ciktilan

Ogrenme

1) NFT teknolojisinin temel prensiplerini agiklayabilme.
2) Dijital sanat eserlerini NFT olarak olusturma ve yonetme becerisi.

3) Blok zinciri ve akilli sézlesmelerin NFT {izerindeki etkilerini kavrama.

Dersin icerigi

"NFT Tasarim" dersi, 6grencilerin NFT teknolojisini anlamalarini ve bu alanda yaratict
projeler gelistirmelerini hedeflemektedir. Ders, blok zinciri teknolojisinin temellerinden
baslayarak NFT'lerin teknik altyapisi, dijital sanat olusturma stirecleri, pazarlama
stratejileri ve giivenlik onlemleri gibi konular1 kapsamaktadir. 14 haftalik program
boyunca ogrenciler, teorik bilgilerle pratigi birlestirerek kendi dijital varliklarm
olusturma ve yonetme becerilerini gelistirmekte, ayrica NFT piyasasinda stratejik yer
alma yollarin1 6grenmektedirler. Proje tabanli yaklasimlar ve interaktif sunumlar
aracihigiyla, ogrenciler bagimsiz calisabilme ve kiiresel dijital pazarlarda rekabet
edebilme yetkinliklerine sahip olmaktadirlar. Dersin sonunda, katilimailar hem teknik
bilgi hem de yaratict diisiinme becerileri kazanarak, dijital sanat ve tasarim alaninda
yenilik¢i ve siirdiiriilebilir kariyer firsatlarma hazirlanmig olmaktadirlar.

HAFTALIK KONULAR VE ON HAZIRLIK

} Hafta H

Konu H On Hazirlik

1 |[NFT’ye genel bakis.

NEFT ve Blok zinciri teknolojilerini iceren kaynaklar1
arastirmak ve projeleri incelemek.

» Blok zinciri teknolojisi. Blok zinciri teknolojisi {izerine yazilan ¢alismalar: okumak
ve izlemek.

3 | NFT'nin teknik altyapisni incelemek. ‘ Akalli s6zlesmeleri aragtirmak. ‘

4 | NFT projelerinin incelenmesi. ‘ NEFT pazaryerlerinden NFT projelerinin incelenmesi. ‘

5 NFT olusturma siireci. Alalli sozlegmelerle NFT olusturma denemelerinin
hazirlanmasr.
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6 | NFT pazarlama stratejileri. NFT’de en ¢ok satan ¢alismalarin incelenmesi.

7 NFT’de alternatif ¢calismalar. NFT mantig: ile calisan dijital oyun gibi sektorlerin
incelenmesi.

8 Ara sinav. Yapilan arastirmalar ve ¢alismalar hakkinda sunum
hazirlanmasi.

9 | NFT'de Telif Haklar1 ve Giivenlik. ‘ Alkalli s6zlegmelerdeki telif haklarinin arastirilmasi.

10 | NFT proje tasarimi. I Proje hazirlama stireci.

11 | NFT proje tasarimi ve haftalik degerlendirme. I Proje ¢alismasi.

12 | NFT proje tasarimi ve haftalik degerlendirme. ‘ Proje ¢alismasi.

‘Uzmanhk / Alan Dersleri H

‘Beg,eri, fletisim ve Yonetim Becerileri Dersleri H X

13 | Calismalarin yaymlanmast. I NFT pazaryeri se¢ciminin yapilmasi.
14 | Final smav. I Final smavi igin proje sunumu hazirlanmali.
‘DERSiN KAYNAKLARI
Arslan, F. (2023). NFT'ler ve Dijital Miilkiyet Hukuku. Trabzon: Hukuk ve Teknoloji Enstitiisii
Yaynlari.
Bingiil, M. (2023). Nedir Bu NFT?. Nemesis Kitap.
Ders Kitab1
Eser, A, D. (2023) Sanatin NFT Hali. Myrina Yayinlar1.
Bozyel Z., E. (2024) Blokzinciri Tabanli Dijital Varlik: Nitelikli Fikri Tapu (NFT) ve Vergilendirilmesi.
Adalet Yaynevi.
Diger Kaynaklar NFT Pazar yerleri. .(lj"oundatlon, Opensea, Superrare, Cryptocom, Binance, Mintable, Nifty
Gateway, KnownOrigin, vd.)
\ DEGERLENDIRME SiSTEMI |
YARIYIL iCi CALISMALARI SAYISI KATKI PAYI (%)
‘Ara Smav H 1 H 50 ‘
(Gdev | : | |
[Proje | - | |
‘Final Smavi H 1 H 50 ‘
[TOPLAM | | 100 |
‘Yarlyll ici Calismalarinin Basar1 Notuna Katkist H H 50 ‘
‘Yarlyll Sonu Sinavinin Basar1 Notuna Katkisi H H 50 ‘
[TOPLAM [ | 100 |
‘Ders Kategorisi ‘
‘Destek Dersleri H ‘
‘Temel Mesleki Dersler H ‘

‘Aktarllabilir Beceri Dersleri H

DERSIN OGRENIM CIKLARININ PROGRAM YETERLILIKLERI iLE iLiSKiSi MATRISi

Dersin Ogrenim Ciktilar

Program Yeterlilikleri
1 2




Universitelerde “NFT Tasarim” Dersi Gelistirilmesine iliskin Bir Oneri

1 Yapay Zekamn Temel Ilkelerini Anlama 5 2
2 Sanat ve Tasarimda Yapay Zeka Uygulamalarini Bilme 3 5
3 Yapay Zeka Araglarim Etkin Kullanabilme 2 5
4 Yaratic1 Siireglere Yapay Zekay1 Entegre Etme 3 3
5 Elestirel Diisiinme ve Analiz Yetenegi 2 2
6 Etik ve Sosyal Sorumluluk Bilinci 2 2
7 Giincel Teknolojileri Takip Etme Yetenegi 5 4
8 Yaraticilik ve Estetik Degerlendirme 2 4
9 Sanatsal Perspektif Gelistirme 2 5
10 Kendi Kendine Ogrenme ve Sorumluluk Alma 4 4

Yeterliligi Saglama Diizeyi 1- Diisiik 2- Diisiik-Orta

3-Orta 4-Yiiksek 5- Miikemmel

AKTS(ECTS) / i$ YUKU TABLOSU

Etkinlikler

Sayisi Siiresi

fs Yiikii

Ders Siiresi

14 4

56

Smif Digi Ders Caligma Siiresi (On calisma, pekistirme, pratik) | 14 3

42

Odevler

Sunum/Seminer Hazirlama

Ara smavlar

22

Proje

Laboratuvar

Arazi Calismast

Yar1yil Sonu Sinavi

24

Toplam Is Yiikii

144

Toplam Is Yiikii / 25

5.76

Dersin AKTS (ECTS) Kredisi

OLCME ve DEGERLENDIRME YONTEMI:

Ara Smav %50 Odev % Proje %

Sunum %

Final %50

Ders degerlendirme kriterleri ise asagidaki gibi listelenebilir;
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-NFT projesi tamamlama
-Sunumlarin degerlendirilmesi
-Haftalik proje degerlendirilmesi
SONUC

Calisma {tiniversitelerde djjital sanat ve tasarim alaninda "NFT Tasarim" dersinin miifredata
eklenip gelistirilmesine yonelik ©neri sunmaktadir. Blok zinciri teknolojisinin hizla
yayginlasmasi ve dijital varliklarin miilkiyetinin dogrulanabilir sekilde yonetilmesi ihtiyaci,
NFT'lerin egitim alaninda da énemli bir yer edinmesini destek olmustur. "NFT Tasarim" dersi,
ogrencilere bu teknolojiyi anlamalari, dijital eserlerini NFT formatinda olusturup yonetmeleri
ve bu alanda yaratici projeler gelistirmeleri i¢in gerekli bilgi ve becerileri kazandirmaya
yardimcr olmaktadir.

14 haftalik ders plan1 kapsaminda, 6grenciler hem teorik bilgilerle donatilmakta hem de pratik
uygulamalarla bu bilgileri pekistirme firsatt bulmaktadir. Dersin igerdigi blok zinciri temelleri,
akilli sozlesmeler, dijital sanat olusturma siiregleri ve NFT pazar stratejileri gibi konular,
ogrencilerin dijital ekonominin dinamiklerine hakim olmalarim saglamaktadir. Ayrica, proje
tabanli 6grenme yaklagimi sayesinde ogrenciler, bagimsiz calisabilme ve yenilikci ¢oztimler
iiretebilme yetkinliklerini gelistirmektedirler.

Onerilen sinav ve degerlendirme kriterleri, grencilerin hem teorik bilgi seviyelerini hem de
pratik becerilerini objektif ve kapsamli bir sekilde 6l¢gmeyi hedeflemektedir. Ara sinav, final
smavi, proje ¢alismalar: ve haftalik 6devler gibi cesitli yontemler, 6grencilerin ders boyunca
gosterdikleri performansi adil ve seffaf bir sekilde degerlendirmektedir.

Tiirkiye'deki tiniversitelerde NFT derslerinin agilmaya baslamasi, bu alandaki egitimin 6nemini
ve gerekliligini ortaya koymaktadir. 2024 Kasim itibartyla NFT teknolojisinin dijital oyun
sektoriine entegrasyonu, bu dersin kapsaminin sadece sanat ve tasarim ile sinirli kalmayip, daha
genis disiplinlerde de uygulanabilirligini gostermektedir. Bu durum, Ogrencilerin farkl
alanlarda da yaratici projeler gelistirmelerine ve teknolojiyi gesitli sektorlerde etkin bir sekilde
kullanabilmelerine olanak tanimaktadir.

Ders 6grencilerin dijital tasarim egitimleriyle beraber ekonomik olarak kendilerine nasil katkida
bulunduracagi konusunda destek saglayabilmektedir. Sanat ve tasarim egitimi alan
ogrencilerin, calismalarimin kendi ekonomik etki potansiyeli ile kariyerlerini sekillendirebilirler.
Mevcut dijital sanat ve tasarim dersleri djjital igeriklerin sahiplik olusturmas: ve projelerinin
bagimsiz bir sekilde pazarlanmas: sinurli olabilmektedir. Bu baglamda NFT dersinin énemini
gosterebilmektedir.

"NFT Tasarim" dersinin {iniversite miifredatlarma eklenmesi, 6grencilerin giincel teknolojik
trendleri takip etmelerini, dijital sanat ve tasarim alaninda yetkinlik kazanmalarmi ve
kariyerlerinde yeni firsatlar yakalamalarini saglayacaktir. Ders sadece bireysel gelisimi
desteklemekle kalmayip, ayni zamanda iiniversitelerin dijital doniisiim stirecine katkida
bulunarak, yenilik¢i ve gelecege yonelik bir egitim anlayisini benimsemelerine yardimci
olacaktir. Gelecegin dijital ekonomisinde aktif ve rekabetci bireyler yetistirmek adina, "NFT
Tasarim" dersinin miifredata aktif dahil edilmesi, egitim kurumlari igin stratejik bir adim olarak
degerlendirilmektedir.
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NFT Tasarim dersi, geleneksel sanat ve tasarim egitim miifredatinin teknoloji odakli
uygulamalar1 destekleyerek, 6grencilerin hizla dijitallesen sanat ve tasarim pazar kosullarna
uyum saglamalarina yardimci olmalarimi destekleyebilmektedir. Buna bagl olarak, 6grenciler
blok zinciri tabanli miilkiyet, 6zgtinliik ve giivenilirlik mekanizmalarin1 6grenerek, eserlerini
sadece fiziksel sergi ve galerilere bagimli kalmadan kiiresel platformlarda dogrudan sunabilme
olanag1 elde etmektedir. Ornegin, Istinye {iniversitesi, Ankara Universitesi'nin NFT dersleri,
ogrencilere Plato Meslek Yiiksek okulunda oldugu gibi dijital koleksiyonlarini uluslararasi
pazarlarda sergileme ve yeni gelir modelleri gelistirme firsat1 sunarak, klasik miifredat yapisina
kiyasla onemli bir fark yaratmalarini destekleyebilir. Bu tiir uygulamalar, 6grencilerin hentiz
egitim asamasindayken bagimsiz bir sanatgr kimligi edinmelerine, kiiresel sanat aglarmna
katilmalarma ve hizli bir bicimde uluslararasi kitlelere ulasmalarina imkan tanimalarma
yardimci oldugu soylenebilir.

Uluslararas: diizeyde benzer derslerin incelenmesi, NFT Tasarim dersinin egitimdeki roliinii
destekleyebilir. Ornegin, Art University of London’daki “Blockchain Art and NFTs”
programinda, 0grencilerin mezuniyet sonrasi ¢alismalarini uluslararas: satis platformlarinda
sergileyebilecek diizeyde beceriler gelistirdigi raporlanmistir (Art University of London, tarih
yok). Benzer sekilde, Singapur Yonetim Universitesi'nin “Introduction to Non-Fungible Tokens
(NFTs) for Creatives, Collectors and the Curious” adli egitimi, 6grencilere NFT teknolojisini
kullanarak 6zgiin projeler tiretme ve bu projeleri kiiresel 6lgekte pazarlama konusunda gerekli
altyapiy1 sunmalarma yardima olabilmektedir (Singapore Management University, tarih yok).
S6z konusu programlar, 6grencilerin NFT pazaryerlerinde yer alma oranlarmin arttigini, gesitli
platformlarda eserlerini satisa sunarak gelir elde ettiklerini ve uluslararast baglantilar
kurduklarmi ortaya koydugu soylenebilir.

Bu kapsamda, NFT Tasarim dersi, 6grencilerin problem ¢6zme ve inovasyon becerilerini somut
projeler iizerinden destekleyerek, dijital ekonomide yer edinmelerine katk: saglar. Blok zinciri
teknolojisi, dijital eserlerin kopyalanmasi ve izinsiz kullanimini engelleyerek, 6grencilerin
calismalarinin degerini kalici bicimde korumaktadir. Ornegin, Oztiirk’{in (2022) pazarlama
diinyasindaki NFT analizleri, bu teknolojiden etkin bigimde yararlanan sanatgilarin uluslararasi
Olgekte daha goriiniir ve ekonomik agidan avantajli konuma geldiklerini gostermektedir.
Ayrica, Statista (2024) verileri, NFT tabanli iriin ve hizmetlere yonelik talebin oldugunu ve bu
sayede blok zinciri teknolojisine hakim tasarimcilarin is piyasasinda daha rekabetci bir konum
elde ettigini ortaya koymaktadir. Boylece, NFT Tasarim dersi, 6grencilerin gelecekteki kariyer
planlamalarina dogrudan katkida bulunarak, onlar1 dijital ekonominin gereklerine uygun
bigimde hazirlamaktadir.

Bilgilendirme / Acknowledgement:

1- Makale ders igerigi gelistirilmesine yonelik oldugundan dolay: etik kurulu izni ve/veya yasal/6zel izin alinmasin
gerektiren bir durum yoktur.

2- Bu makalede arastirma ve yayin etigine uyulmustur.




Universitelerde “NFT Tasarim” Dersi Gelistirilmesine iliskin Bir Oneri

Hakem Degerlendirmesi: Dis bagimsiz
Cikar Catismast: Yazar(lar) ¢ikar catismasi bildirmemistir.
Finansal Destek: Yazar(lar) bu calisma icin finansal destek almadigini beyan etmistir.

Peer-review: Externally peer-reviewed.
Conflict of Interest: The author has no conflict of interest to declare.
Grant Support: The author declared that this study has received no financial support.

KAYNAKCA

Oztiirk, S. A. (2022). Yeni bir dijital varlik olarak nft: pazarlama diinyasindaki yeri tizerine
degerlendirmeler. Anadolu Univeritesi Sosyal Bilimler Dergisi, 22(4), 1151-1160.

Ankara  Universitesi.  Tiirkiye'nin ~ Ilk  NFT  dersi  Ankara  Universitesinden.
https://www.ankara.edu.tr/turkiyenin-ilk-nft-dersi-ankara-universitesinden

Art  University of London.  Blockchain  art and  NFTs  short  course.
https://www .arts.ac.uk/subjects/business-and-management-and-science/short-
courses/entrepreneurship-and-innovation/blockchain-art-and-nfts-short-course-csm

Bogazici Enstitiisii. (tarih yok). NFT egitimi. https://boenstitu.com/online-egitimler/nft-egitimi

Diizenli, K. (2024). Sanatin yeni dijital cag1: NFT'ler ve kullanim alanlar1. Yedi Sanat, Tasarim, ve
Bilim Dergisi, Sanatta Dijitalizm Ozel Sayzs1, 17-31.

Unal, G, & Uluyol, C. (2020). Blok zinciri teknolojisi. Bilisim Teknolojileri Dergisi, 13(2), 167-174.

Istinye Universitesi. NFT project development.
https://ois.istinye.edu.tr/bilgipaketi/eobsakts/ders/ders_id/11268/program_kodu/2015
001/h/1224/s/4/st/D/In/en

Kirazl, H. (Eylul 19, 2022). Yapay zeka ve  sanat  derste  bulustu.
https://www.yenisafak.com/hayat/yapay-zeka-ve-sanat-derste-bulustu-3859137

Singapore Management University. Introduction to non-fungible tokens (NFTs) for creatives,
collectors and the curious. https://academy.smu.edu.sg/courses/introduction-non-
fungible-tokens-nfts-creatives-collectors-and-curious

Statista. (Eyliil 25, 2024). NFT market capitalization in the previous 7 days from September 1, 2021,
to  September 21, 2024. https://www.statista.com/statistics/1414252/nft-market-
capitalization-by-week/

Tiirkiye Bilisim Vakfi. (2022). Non-fungible token (nitelikli fikri tapu) raporu. Tiirkiye Bilisim Vakfi.

ULUSEM. (Kasim, 2024). Metaverse ve NFT evreninde tasarum egitim programi.
https://ulusem.uludag.edu.tr/egitim/4462/metaverse-ve-nft-evreninde-tasarim-egitim-
programi

Universty Of Nicosia. NFTs and the metaverse. https://www.unic.ac.cy/iff/feducation-and-
training/free-courses-moocs/free-mooc-on-nfts-and-the-metaverse/




