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Examination of The Preparation of Secondary School Students for The High School Entrance Exam (LGS)

ABSTRACT

The aim of the study is to examine the preparation of secondary school students for the high school
transition exam. In the study, cross-sectional screening design was used from the types of screening
models. The participants to be included in the study were selected from among the eighth-grade students
studying in 4 different public secondary schools in the city center of Aksaray through a purposeful sample.
The sample of 230 eighth-grade students who volunteered to participate in the study constitute the
researcher's sample. The personal information form and questionnaire form developed by the researchers
were used as data collection tools. The research data were collected from the students within a course hour
in a way not to disrupt the school lessons by adhering to the voluntary basis after the necessary official
permissions were obtained. The collected data were analyzed descriptively by using SPSS 22.0 data
analysis program. In addition, the answers given to 1 open-ended question in the survey were analyzed
by using content analysis. Students are most often prepared for the high school entrance exam by studying
at home in addition to school lessons. Most of the students’ study for the exam on average 1-2 hours a day.
Students learn that school lessons alone are not enough to prepare for the exam; that the school contributes
the most to increasing their knowledge and experience during the exam preparation process; They think
that solving questions and attending school classes are the most effective for the exam. In addition, the
place where students feel most comfortable in this process is their own home. It is thought that these results
will be a source for the preparation process of secondary school students for the high school transition
exam.
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High school entrance exam, LGS, exam preparation studies, middle school students.

INTRODUCTION

Many different methods are used to determine the performance or success of the individual in
any subject in human life. These methods are a number of measurement and evaluation activities
carried out to reveal the current situation. Examination is one of the most well-known
measurement and evaluation methods carried out in order to be able to choose among limited
or large number of individuals in any subject in daily life. The exam is an assessment and
evaluation application that is evaluated according to the performance of the individual and
shows whether he has achieved success in any field or whether he has won.

The exam is defined in the TDK Current Turkish Dictionary (TDK, 2023) as "1. Name: Attendance,
examination, test to obtain the knowledge degree of students or those who want to enter a job. 2. The noun,
metaphor: A difficult situation that requires resistance, solidarity, strength, ultimately giving an
experience." There are many definitions in the literature on the exam. The exam is the general
name of the method that can be done in written, oral or applied form to determine whether an
individual will perform as expected in the measured subject and as a result of which the person
has something to gain or lose. These gains can sometimes be direct and sometimes indirect
(Cetinkaya, 2018, p. 76).

One of the most important methods of measurement and evaluation in education and training
processes is examination applications. In this process, by looking at the exams, the degree to
which the students reach the goals they need to reach; it is decided what is the level of
knowledge, skills and attitudes that they are expected to gain. In addition, exams are the most
common form of assessment and evaluation in many countries in determining the transition of
students between education levels.

In the Turkish education system, different methods are used when determining the transition
between education levels. In the Turkish education system, there is no exam application in the
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transition from primary school to secondary school. When transferring from primary school to
secondary school in Turkey, the student is directed to the primary school in his / her region,
taking into account his / her residence address. Of course, this reflects the practice in public
schools. In private schools, families can enroll their children in the private secondary school of
their choice after primary school without any limitations. In the Turkish education system,
central exams have been applied for many years in the transition from secondary school to high
school (secondary education). According to the scores obtained from these exams, students are
placed in high schools. As in the transition from primary school to secondary school, this
situation is also valid for public schools in the transition from secondary school to high school
and there are different practices in private schools.

In the Turkish education system, the High School Entrance Examination (LGS) was taken
between 1999-2003 for the transition from secondary school to high school (secondary
education); Placement Test (SBS) from 2004 to 2006; Between 2013 and 2017, the Transition
System from Basic Education to Secondary Education (TEOG) was implemented (Giingor, 2021;
@zdag, 2019). Since 2018, the Central Examination for Secondary Education Institutions That
Will Receive Students by Examination has been implemented (MEB, 2018a; Sallabas & Tagskin,
2020; Ulusoy, 2020). In addition, in this new system, the obligation of students to take the exam
was abolished on the grounds that the obligation to take the exam caused stress in the students
(MEB, 2018b). In the current system applied in the transition from secondary school to high
school (secondary education), only 10% of the students who graduate from secondary school are
placed in qualified schools that take the exam, while 90% of the students are placed in one of the
five high schools closest to their homes in the region where they live with the address-based
registration system (Bayar & Giirlek, 2022; Demir & Yilmaz, 2019).

In the Turkish education system, it can be said that the transition exam system from secondary
school to high school (secondary education) is one of the issues that occupy the country's agenda
the most in the transition between levels. In this new system, which was renewed in 2018 and
continues to be implemented currently, many studies have been carried out in the literature on
students’ exam preparation (Bayar & Giirlek, 2022; Demir & Yilmaz, 2019, Gezen, 2018; Giingor,
2021; Ozda§, 2019; Toytok, Eren & Gezen, 2019; Ulusoy, 2020; Yalgin, 2019). This study, unlike
other studies in the literature, examines the students' preparations for the exam in general and
not on the basis of any course. Within the scope of the research, in addition to determining the
information about the students' preparation for the exam, the factors affecting the motivation of
the students for the exam were also tried to be determined. It is thought that this situation will
also allow better interpretation of the findings obtained in the research.

Determining the preparatory work of the eighth graders of secondary school for the exam they
take when they pass to high school will reveal how students prepare for the exam and their
thoughts about the exam process during the transition from middle school to high school. The
aim of this study is to examine the preparation studies of secondary school eighth grade students
for the high school transition exam. It is also thought that this research is important in terms of
giving information about the preparation process for the high school transition exam.

METHOD
Model of the Research

In this study, cross-sectional screening model, which is a sub-branch of the general screening
model, was used. The most popular type of research design in educational research is the cross-
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sectional pattern. In the cross-sectional research pattern, the researcher collects data at a specific
time. For any research topic, students' completion of a questionnaire on that topic reflects their
current views. This pattern has an advantage in measuring current attitudes or practices. At the
same time, the implementation of the survey in the cross-sectional pattern and the collection of
data takes a short time (Creswell, 2019, p.483). In this context, considering its suitability for the
research purpose, cross-sectional screening model was used in this study.

Population/Simple

The sample group of this study was determined through purposeful sampling. The sample
group of the study was selected among the eighth-grade students studying in 4 different public
secondary schools in the city center of Aksaray in the first semester of the 2019-2020 academic
year. The necessary permissions were obtained from the official institutions before starting the
work. The sample of 230 eighth-grade students who volunteered to participate in the study
constitute the researcher's sample.

Table 1. Distribution of Students by Gender Variable

Gender n %
Male 111 48,3
Female 119 51,7
Grand Total 230 100

When the data in Table 1 are examined together, it is seen that 48.30% (111 students) of the
students in the sample group are male and 51.70% (119 students) are female. It can be said that
the participants in the sample group are represented at a similar level according to the gender
variable.

Table 2. Distribution of Students by Housing Variable

Housing Name n %
Home 225 97,8
Student dormitory 5 2,2
Grand Total 230 100

When the data in Table 2 are examined together, it is seen that 97.8% (225 students) of the
students in the sample group live at home and 2.2% (76 students) live in the student dormitory.
There has never been anyone stating any other housing name to the other option besides the
residences of this.

Table 3. Distribution of Students by Their Mother's Profession

Profession Name n %
Housewife 183 79,6
Worker 30 13,0

Civil servant 9 3,9
Cooker 4 1,7
Pharmacist 1 04
Lawyer 1 04

Tailor 1 04
Hairdresser 1 0,4
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Grand Total 230 100

When the data in Table 3 are examined together, the distribution of the mothers of the students
in the sample group according to occupations is seen. 79.6% (183) of the students' mothers were
housewives; It is understood that 13.0% (30) worked as workers, 3.9% (9) as civil servants, 1.7%

(4) as cooks, 0.4% (1) as pharmacists, 0.4% (1) as lawyers, 0.4% as (1) as tailors, and 0.4% (1) as
hairdressers.

Table 4. Distribution of Students by Father’s Profession

Profession Name n %
Worker 87 37,8
Operator/Tradesman 25 10,9
Handyman/Industrialist 24 10,4
Civil servant 23 10,0

Not Working/Unemployed 22 9,6
Chauffeur 17 74
Cooker 9 3,9

Retired 6 2,6
Pharmacist 4 1,7
Security 3 1,3
Carpenter 3 1,3
Farmer 3 1,3
Engineer 2 0,9
Hairdresser 1 04
Tailor 1 0,4

Grand Total 230 100

When the data in Table 4 are examined together, the distribution of the fathers of the students
in the sample group according to professions is seen. 37.8% (87) of the fathers of the students
were workers, 10.9% (25) were operators/tradesmen, 10.4% (24) were mechanics/industrialists,
10% (23) were civil servants, 7.4% (17) were drivers, 3.9% (9) were cookers, 2.6% were retired,
1.7% (4) were pharmacists, 1.3% (3) were lawyers, 1.3% (3) were carpenters, 1.3% (3) were
farmers, 0.9% (2) were engineers, 0.4% (1) were hairdressers, 0.4% (1) were tailors; It is
understood that 9.6% of them did not work in any job (including death).

Table 5. Distribution of Students According to the Course in which They Are Most Successful

Ders Ad1 n %

Turkish 48 20,9
Religious Culture of Religion and Knowledge
. 37 16,1
of Ethics
Physical Education and Sports 31 13,3
English 27 11,7
Science 26 11,3
Republic of Turkey Turkish Revolution
. . 25 10,9
History and Ataturkism

Mathematics 24 10,4

Visual Arts 7 3,0
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Music 5 2,2
Grand Total 230 100

When the data in Table 5 are examined together, the distribution of the students in the sample
group according to the course in which they are most successful is seen. It is seen that 20.9% (48)
of the students are the most successful in Turkish, 16.1% (37) in Religious Culture of Religion
and Knowledge of Ethics, 13.5% (31) in Physical Education and Sports, 11.3% (26) in Science,
10.9% (25) in the Republic of Turkey Turkish Revolution History and Ataturkism, 10.4% (24) in
Mathematics, 3% (7) in Visual Arts, and 2.2% (5) in Music.

Table 6. Breakdown by the Type of High School Students Most Want to Earn

High School Type n %
Science High School 62 27,0
High School of Social Sciences 44 19,1
Sports High School 32 13,9
Anatolian High School 31 13,5
Vocational and TeSCcl;ll';l;;il Anatolian High 31 13,5
High School of Fine Arts 20 8,7

Imam Hatip High School 8 3,5

Private High School (College) 2 0,9
Grand Total 230 100

When the data in Table 6 are examined together, the distribution of the students in the sample
group according to the high schools they most want to earn is seen. 27% (62) of the students
want to win Science High School, 19.1% (44) Social Sciences High School, 13.9% (32) Sports High
School, 13.5% (31) Anatolian High School, 13.5% (31) Vocational and Technical Anatolian High
School, 8.7% (20) Fine Arts High School, 3.5% (8) Visual Arts, 0.9% (2) Private High School
(College).

Data Collection and Analysis

In the study, the '"Personal Information Form" prepared by the researchers and the
"Questionnaire Form" prepared to examine the preparation studies of the eighth-grade students
of the middle school for the high school transition exam were used as data collection tools. Both
forms were submitted to the opinion of three field experts. After the necessary corrections were
made in line with the opinion of the field experts, the forms were made ready for
implementation. During the implementation phase, first of all, the school administration,
teachers and students were informed. Students were given one class hour (40 minutes) to fill out
the forms. The research data were analyzed by descriptive analysis technique by using SPSS 22.0
package program. In addition, the answers given by the students for the open-ended question
in the questionnaire form were analyzed by using content analysis. As a result of this analysis,
some themes and codes were reached. The biggest factor in choosing these analysis methods is
to present the research findings in an understandable form. As a result of these analyzes, the
research findings were shown descriptively and tried to be related to the themes and codes
reached by qualitative analyzes.
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FINDINGS

The findings obtained as a result of the analyzes on the data obtained in the research are included
under this heading. The relevant findings according to the order of the questions in the
questionnaire form are shown below.

1. How do you prepare for the High School Entrance Exam (LGS)?
Table 7. Distribution of Students According to High School Entrance Exam (LGS) Preparation Methods

Preparation Method n Y%

In addition to my school lessons, I do studies at

home myself 85 370
I just follow my school lessons 65 28,3
In addition to school classes, I attend Support and a1 178
Training Courses (DYK) ’
In addition to school lessons, I go to a private
course/classroom/study center 2 109
In addition to school lessons, I take private lessons 13 5,7
Other 1 0,4
Grand Total 230 100

When the data in Table 7 are examined, the distribution of the students in the sample group
according to the preparation methods for the High School Transition Exam (LGS) is seen. 37%
(85) of the students do their own home studies in addition to school lessons, 28.3% (65) follow
only school lessons, 17.8% (41) attend Support and Training Courses () in addition to school
lessons, 10.9% (25) go to a special course/dershane or study center in addition to school lessons,
5.7% (13) take private lessons in addition to school lessons, 0.4% (1) prepare for LGS by other
methods.

2. Who is your biggest supporter as you prepare for the High School Entrance Exam
(LGS)?

Table 8. Distribution of Students According to Their Biggest Supporter in the High School Entrance
Exam (LGS) Preparation Process

Supported by n %
My Whole Family 73 31,7
My mother 59 25,7
My teachers 45 19,6
Friends 20 8,7

My father 15 6,5

My sister 12 52

My brother 6 2,6
Grand Total 230 100

When the data in Table 8 are examined, it is seen that the students in the sample group are
distributed according to their biggest supporter in the preparation process for the High School
Transition Exam (LGS). 31.7% (73) of the students consider their whole family, 25.7% (59) their
mother, 19.6% (45) their teacher, 8.7% (20) their friends, 6.5% (15) their father, 5.2% (12) their
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older sister, and 2.6% (6) their older brother as their biggest supporter in the process of preparing
for the High School Entrance Exam (LGS).

3. How many hours a day do you study for the High School Entrance Exam (LGS) on
average?

Table 9. Distribution of Students to the High School Entrance Examination (LGS) According to the
Average Working Hours per Day

Average Working Hours n Y%

0-1 hour 56 24,3

1-2 hours 85 37,0

2-3 hours 53 23,0

3-4 hours 24 10,4

4-5 hours 10 43

5 hours or more 2 0,9
Grand Total 230 100

When the data in Table 9 are examined, the distribution of the students in the sample group
according to the average working hours per day during the preparation process for the High
School Transition Exam (LGS) is seen. It is seen that 37.0% (85) of the students study the High
School Entrance Exam (LGS) between 1-2 hours, 24.3% (56) between 0-1 hours, 23.0% (53)
between 2-3 hours, 10.4% (24) between 3-4 hours, 4.3% (10) between 4-5 hours, 0.9% (2) 5 hours
or more.

4. Do you find School Lessons alone sufficient to prepare for the High School
Entrance Examination (LGS)?

Tabeo 10. Students” Opinions on Whether They Consider School Courses Sufficient on Their Own in
the Preparation Process for the High School Entrance Exam (LGS)

Qualification Status n %
Yes, I find it sufficient 96 41,7
No, I find it inadequate 134 58,3

Grand Total 230 100

When the data in Table 10 are examined, it is seen that the opinions of the students in the sample
group about whether they find the school courses alone sufficient in the preparation process for
the High School Transition Exam (LGS) are included. While 58.3% (134) of the students did not
find school lessons sufficient to prepare for LGS alone, 41.7% (96) found school lessons alone
sufficient to prepare for LGS.

5. What do you think is the biggest contribution of the school in preparing for the
High School Entrance Exam (LGS)?

Table 11. Students’ Views on What the School’s Greatest Contribution Is to the High School Entrance
Exam (LGS) Preparation Process

School Contribution n %
Increases our knowledge and experience for the 139 60,4
exam
Ensures being organized and disciplined 54 23,5
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Provides a competitive environment 33 14,3
All 2 0,9

None 2 0,9

Grand Total 230 100

When the data in Table 11 are examined, it is seen that the opinions of the students in the sample
group about the biggest contribution of the school in the preparation process for the High School
Transition Exam (LGS) are included. It is seen that 60.4% (139) of the students have increased
their knowledge and experience for the exam, 23.5% (54) have ensured regularity and discipline,
14.3% (33) have provided a competitive environment, 0.9% (2) have all and 0.9% (2) have
expressed an opinion in the direction of none.

6. Where do you feel most comfortable preparing for the High School Entrance Exam
(LGS)?

Table 12. Students’ Views on Where They Feel Most Comfortable in the High School Entrance Exam
(LGS) Preparation

Place Name n %
Home 156 67,8
School 49 21,3
Library 8 3,5

Quiet/tranquil environment 4 1,7
Course/classroom 4 1,7
Gym 4 1,7

Open spaces 3 1,3
Dormitory 1 04

Village 1 0,4

Grand Total 230 100

When the data in Table 12 are examined, it is seen that the opinions of the students in the sample
group about the place where they feel most comfortable in the preparation process for the High
School Transition Exam (LGS) are included. It is seen that 67.8% (156) of the students express
their opinions as home, 21.3% (49) as school, 3.5% (8) as library, 1.7% (4) as a quiet/calm
environment, 1.7% (4) as a course or classroom, 1.7% (4) as a gymnasium, 1.3% as open spaces,
0.4% (1) as a dormitory and 0.4% as a village.

7. Which do you think contributed the most to you in preparing for the High School
Entrance Exam (LGS)?

Table 13. Students’ Views on What Contributes Most to Them in the High School Entrance Exam (LGS)
Preparation Process

Contributing Element Name n %
Solve a question 63 27,4
Attending school classes 57 24,8
Take a practice test 48 20,9
Subject to work 39 17,0

Going to a course/classroom 19 83
Training 4 1,7
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Grand Total 230 100

When the data in Table 13 are examined, it is seen that the opinions of the students in the sample
group about what contributed to them the most in the preparation process for the High School
Transition Exam (LGS) are included. It is seen that 27.4% (63) of the students stated that solving
questions, 24.8% (57) attending school lessons, 20.9% (48) participating in the practice exam,
17.0% (39) subject study, 8.3% (19) going to the course or classroom, 1.7% (4) training contributed
more to the exam. The answers of those who say to train can be explained by the fact that
students want to study in sports high school.

8. What motivates you when preparing for the High School Entrance Exam (LGS)?

The themes and codes determined based on the student answers given to this question are as
follows:

Theme 1: Family

¢ My family being by my side, supporting me

¢ My family trusts me

¢ My family is happy with my achievements

¢ Gifts my parents promised me

¢ My family should not be angry even if I get bad results
¢ Making my family proud

e Showing that my parents believe I will be successful

¢ The sacrifices my family made for me

Theme 2: School

* Support of my teachers

* My school course grades are high

¢ The school administration rewards those who are successful
* My guidance counselor to help me with the exam

* Practice exams at school

¢ Tomake a high net in the practice exams and solved tests in the school
¢ Studies for school lessons

¢  Work in the school library

¢ Studying for the exam with school friends

¢ Competitive environment

¢ Fun lessons (making lessons fun)

¢ Courses at the school

Theme 3: Individual Elements

¢ Studying in a good high school

¢ To have a good job in the future

e Self-confidence (self-confidence)

¢ Watch motivational videos

¢ To do the profession he wants in the future
* Have goals for the future

® eDreams

* My individual ambition

¢ To be a useful individual to the country
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¢ Studying at the same high school as my friends

¢ Geta good education

* Make new friends

* Responding to what I am sure of

¢ Living without needing anyone in the future

¢ Seeing yourself physically strong (preparation for sports high schools)

Theme 4: Environmental Elements

¢  When I succeed, those around me praise me
* Support from my friends

e Social events

* Meeting successful people

Theme 5: Other Elements

¢ Complete the subject gap

* Solve too many questions

¢ Listen to music

* Awarding of awards

* Work in a quiet/tranquil environment
¢ Working in the morning hours
¢ Watch motivational videos

* Read or listen to success stories
¢ Playing sports

e Sing

® Draw pictures

* Buying new books

Motivational factors of students for LGS; family, school, individual and environmental elements,
in addition to other elements are seen to be gathered under the themes. The codes under these
themes show the motivational elements that have an impact on students when preparing for
LGS. These motivators can provide insight into what can be done to improve students'
performance on exam study.

DISCUSSION, CONCLUSION and RECOMMENDATIONS

In this study, the preparation studies of secondary school eighth grade students for the High
School Transition Exam (LGS) were examined according to various variables. The study was
carried out by using the screening model. Based on the findings obtained as a result of the
analyzes on the data obtained from the participants, the following results were obtained.

It was seen that the types of high schools that the students participating in the research wanted
to earn the most were Science High School, Social Sciences High School, Anatolian High School,
Vocational and Technical Anatolian High School. The most important reason why students
prefer these types of high schools can be explained by the fact that the student profile in these
high schools is above a certain level.

It was determined that the students prepared for the High School Entrance Exam mostly with
the individual studies they did themselves in addition to the school lessons. This situation shows
the importance of individual performance of students in addition to school lessons in
preparation for the exam.
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During the preparation phase for the High School Entrance Exam, it was determined that the
students saw their whole family, mother and teachers as the biggest supporters of them. With
this result, it has been revealed how important the importance of the family is in the eyes of the
student in the process of preparing for LGS and to what extent it is accepted as a power by the
student in this process. Giingor (2021) states that the family should reward and motivate their
children by providing psychological support during the preparation process for LGS. Celenk
(2003) also mentions that the family has an important role in the success of the child. For this
reason, it can be said that the support of the families as much as possible during the exam process
will increase the motivation of the student and positively affect the success of the exam.

It was determined that the average daily working hours of the students for the exam varied
between 0-3 hours at most. Considering the average working hours of the students, it can be said
that there is a reasonable range of hours on the basis of average daily work. Because, in addition
to exam studies, different variables such as school lessons, homework, social activities, etc. are
other important elements that the student should spare time during the day.

A large proportion of students do not find school lessons alone sufficient to prepare for LGY.
This is to show similarities with the application. Currently, the opening of courses for the exam
in addition to school lessons in public secondary schools, the publication of achievement tests
by the Ministry of National Education for the exam, etc. can be shown as evidence that school
lessons alone are not sufficient for the exam. In this regard, either the content of the exam should
be arranged according to the courses or the lessons should be planned in accordance with the
exam. Because the course contents and applications to be applied and the LGS content, which is
in a decisive position for the future life of the students, show differences. This inevitably leads
to reluctance of students towards course contents and applications. In particular, skill-based
courses that are not included in the exam questions are completely neglected. Dogan & Oktay
(2022) reached similar conclusions in their study. Yal¢in (2019) also concluded in his study that
secondary school students prepare for the exam by participating in the Support and Training
Course (DYK) given in schools and the after-course studies given in private schools.

Most of the participating students think that the school contributes to them in terms of increasing
their knowledge and experience and ensuring that they are organized and disciplined while
preparing for LGS. A small number of the participating students think that the school provides
a competitive environment. These thoughts of the students are important in terms of revealing
the importance of the school in the exam preparation process. The school needs to be considered
as a whole, not just lessons. In the preparation phase for the exam, components such as lessons,
achievement tests, school essays, district and provincial essays, courses, etc. show that the school
is cared for by the student during the exam process.

In preparation for LGS, students feel most comfortable in the home and school environment.
Considering these preferences of the students in the preparation process for the exam, especially
in the exam preparation process, the home environment for the students in the eighth grade of
secondary school should be arranged in a way to motivate the student to the exam. In particular,
hospitality that will harm the exam preparation process of the students, distracting activities,
arrangements that will disturb the student should be avoided. Because students will work more
efficiently in environments where they feel comfortable.

Most of the participating students think that solving questions, participating in school lessons,
participating in mock exams and studying subjects contribute more to them in the preparation
process for LGS. Current practices support these results. Because, especially according to the
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2023 TUIK data in the period of the research, the fact that the participant students living in an
environment that can be described as low socio-economic level give parallel answers increases
the reliability of the study.

In this study, in addition to the above, the factors affecting the motivation elements of the
students for the exam were tried to be determined. The factors affecting the motivations of the
students in the exam preparation process were tried to be determined by the codes specified in
the themes of family, school, individual elements, environmental elements and other different
elements. Toytok, Eren & Gezen, 2019) say that students who prepare for the exam usually have
a desire to have a profession with a high social status as a result of winning the exam. It can be
said that this result is similar to the results in the individual codes determined. In similar studies
in the literature (Dogan & Oktay, 2022; Ozkan & Ozdemir, 2014; Oztiirk & Aksoy, 2014) also
found individual motivation factors that were similar to the results of the research. In addition,
it can be said that basic motivational factors such as giving confidence to the student, making
him feel that he is with him, and increasing his self-confidence are also very effective in the exam
preparation process. Gezen (2018) also found that the vast majority of students want to win the
exam in order to study in a good high school. When all these studies are considered together,
the motivation of the students for the exam can be seen as perhaps the most important factor to
be considered in the exam preparation process.

The findings and results of the research have taken a kind of picture of the preparation process
of secondary school eighth grade students for LGS. It is thought that these results will be a source
for students, teachers, school administrators, parents and researchers who will study in this field
regarding the preparation process of secondary school students for the high school transition
exam.
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Oz

Aragtirmanmin amaci, ortaokul Ogrencilerinin liseye gegis smavina hazirlik ¢alismalarinin
incelenmesidir. Aragtirmada, tarama modeli tiirlerinden kesitsel tarama deseninden
faydalanilmistir. Arastirmaya dahil edilecek katihmcilar amagh 6rneklem yoluyla Aksaray il
merkezinde bulunan 4 farkli devlet ortaokulunda &grenim gormekte olan sekizinci siuf
Ogrencileri arasindan secilmistir. Arastirmaya katilmaya goniillii olan 230 sekizinci simif
Ogrencisi arastirmacinin Orneklemini olusturmaktadir. Arastirmacilar tarafindan gelistirilen
kisisel bilgi formu ve anket formu veri toplama araglar1 olarak kullanilmistir. Arastirma verileri,
gerekli resmi izinler alindiktan sonra goniilliiliik esasmna bagl kalarak okul derslerini
aksatmayacak sekilde bir ders saati igerisinde 6grencilerden toplanmistir. Toplanan veriler,
SPSS 22.0 veri analiz programindan faydalanilarak betimsel olarak analiz edilmistir. Ankette
yer alan 1 adet agik uglu soruya verilen cevaplar ise igerik analizinden faydalamilarak analiz
edilmistir. Ogrenciler, liseye gecis siavina en ¢ok okul derslerine ek olarak evde calisarak
hazirlanmaktadir. Ogrencilerin biiyiik bir kismi smava giinde ortalama 1-2 saat arasinda
calismaktadir. Ogrenciler, sadece okul derslerinin smava hazirlanmada yeterli olmadiginy;
smava hazirlik siirecinde okulun en ¢ok bilgi ve birikimlerini arttirmaya katki sagladiginy;
sinava en ¢ok soru ¢6zmenin ve okul derslerine katilmanin etkili oldugunu diisiinmektedirler.
Ayrica Ogrencilerin bu siirecte kendilerini en rahat hissettikleri yer kendi evleridir. Bu
sonuglarin, ortaokul 6grencilerinin liseye gecis sinavina yonelik hazirlik siirecine iliskin kaynak
olusturacag diistiniilmektedir.

Anahtar kelimeler
Liseye gecis sinavi, LGS, sinava hazirlik ¢calismalar, ortaokul 6grencileri.

GIRIS

Insan hayatinda herhangi bir konuda bireyin performansini veya basarili olma durumunu
belirleyebilmek amaciyla bir¢ok farkli yontem kullanilmaktadir. Bu yoOntemler, mevcut
durumun ortaya ¢ikarilmasma yonelik gergeklestirilen birtakim olgme ve degerlendirme
faaliyetleridir. Giinlitk hayatta herhangi bir konuda siirh veya ¢ok sayida birey arasindan
secim yapabilmek amaciyla gerceklestirilen en bilindik 6l¢me ve degerlendirme yontemlerinden
biri sinavdir. Sinav, bireyin performansina gore degerlendirilip herhangi bir alanda basariya
ulagsip ulasmadigi veya kazanip kazanmadigini gosteren bir Olgme degerlendirme
uygulamasidir.

Smav, TDK Giincel Tiirkge Sozliik'te (TDK, 2023) “1. Isim: Ogrencilerin veya bir ise girmek
isteyenlerin bilgi derecesini almak icin yapilan yoklama, imtihan, test. 2. Isim, mecaz: Direnme,
dayamsma, gii¢ gerektiren, sonugta bir deneyim kazandiran zor durum.” seklinde tanimlanmustir.
Smav tizerine literatiirde bir¢ok tanimlama mevcuttur. Smav, bir bireyin 6l¢iilen konuda
kendisinden beklenilen performansi sergileyip sergilemeyecegini belirleyebilmek icin yazili,
s0zlii veya uygulamali olarak yapilabilen ve sonucunda kisinin kazanip kaybedecegi bir seyler
olan yontemin genel adidir. Bu kazanimlar bazen dogrudan bazen de dolayl olabilir (Cetinkaya,
2018, s.76).

Egitim 6gretim siireglerinde de 6lgme ve degerlendirmenin en 6nemli yontemlerinden biri sinav
uygulamalaridir. Bu siirecte smavlara bakarak ogrencilerin ulagsmasi gereken hedeflere ne
derece ulastigina; kazanmas: beklenen bilgi, beceri ve tutumlarinin diizeyinin ne olduguna
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karar verilmektedir. Ayrica 6grencilerin egitim kademeleri arasindaki gegislerini belirlemede
birgok tilkede en bilindik 6l¢me degerlendirme sekli sinavlardir.

Tiirk egitim sisteminde egitim kademeleri arasinda gecisi belirlerken farkli yontemler
kullanulmaktadir. Tiirk egitim sisteminde ilkokuldan ortaokula geciste herhangi bir smnav
uygulamasi yapilmaz. Tiirkiye’de ilkokuldan ortaokula gecerken 6grencinin ikametgah adresi
dikkate alinarak bolgesindeki ilkokula yonlendirilir. Tabi bu durum devlet okullarindaki
uygulamay1 yansitmaktadir. Ozel okullarda herhangi bir smirlama olmaksizin aileler
ilkokuldan sonra g¢ocuklarin istedikleri 6zel ortaokula kaydini yaptirabilmektedirler. Tiirk
egitim sisteminde uzun yillardan beri ortaokuldan liseye (ortadgretim) gecislerde merkezi
smnavlar uygulanmaktadir. Bu smavlardan alman puanlara gore Ogrenciler liselere
yerlestirilmektedir. Ilkokulda ortaokula gegiste oldugu gibi ortaokuldan liseye gegiste de bu
durum devlet okullari icin gegerli olup 6zel okullarda farkli uygulamalar mevcuttur.

Tiirk egitim sisteminde ortaokuldan liseye (ortadgretim) gegislerde 1999-2003 yillar1 arasinda
Liseye Giris Sinavi (LGS); 2004-2006 yillar1 arasinda Seviye Belirleme Sinavi (SBS); 2013-2017
yillar1 arasinda ise Temel Egitimden Ortadgretime Gegis Sistemi (TEOG) uygulanmistir
(Giingor, 2021; Ozdas, 2019). 2018 yilindan itibaren ise Smavla Ogrenci Alacak Ortadgretim
Kurumlarina Iliskin Merkezi Smav uygulamasina gecilmistir (MEB, 2018a; Sallabas & Taskin,
2020; Ulusoy, 2020). Ayrica bu yeni sistemde sinava girme zorunlulugunun 6grencilerde strese
sebebiyet verdigi gerekgesiyle Ogrencilerin sinava girme zorunlulugu kaldirilmistir (MEB,
2018b). Ortaokuldan liseye (ortadgretim) gegiste uygulanan mevcut sistemde ortaokuldan
mezun olan 6grencilerin sadece %10'u smavla alan nitelikli okullara yerlesirken 6grencilerin
%90'1 adrese dayali kayit sistemi ile yasadig1 bolgede evlerine en yakin bes liseden birine
yerlesmektedir (Bayar ve Glirlek, 2022; Demir ve Yilmaz, 2019).

Tiirk egitim sisteminde kademeler arasi gegiste tilke giindemini en ¢ok meggul eden konularin
basinda ortaokuldan liseye (ortadgretim) gecis sinav sistemi geldigi sdylenebilir. 2018 yilinda
yenilenen ve halihazirda da uygulanmaya devam edilen bu yeni sistemde 0grencilerin simava
hazirliklaria yonelik literatiirde birgok ¢alisma (Bayar ve Giirlek, 2022; Demir ve Yilmaz, 2019,
Gezen, 2018; Giingor, 2021; Ozda§, 2019; Toytok, Eren ve Gezen, 2019; Ulusoy, 2020; Yalgin, 2019)
yapildig1 goriilmektedir. Bu ¢alisma, literatiirdeki diger calismalardan farkli olarak 6grencilerin
smava yonelik hazirhiklarimi herhangi bir ders bazinda degil genel olarak incelemektedir.
Arastirma kapsaminda 6grencilerin smava yonelik hazirlik ¢alismalarina dair bilgileri tespit
etmenin yaninda Ogrencilerin sinava yonelik motivasyonlarini etkileyen unsurlar da
belirlenmeye calisilmistir. Bu durumun, arastirmada elde edilen bulgularin daha iyi
yorumlanabilmesine de imkan saglayacag: diistiniilmektedir.

Ortaokul sekizinci smiflarin liseye gecerken girdikleri smava yonelik yaptiklarn hazirlik
calismalarmin tespit edilmesi, ortaokuldan liseye gecislerde Ogrencilerin smnava nasil
hazirlandiklarini ve smav siirecine yonelik diisiincelerini ortaya koyacaktir. Bu arastirmanin
amaci, ortaokul sekizinci sif Ogrencilerinin liseye gecis smavina hazirlik ¢alismalarinin
incelenmesidir. Bu arastirmanin liseye gecis sinavina hazirlik siirecine iliskin bilgiler vermesi
bakimindan da 6nemli oldugu diisiiniilmektedir.

YONTEM
Arastirmanin Modeli

Bu arastirmada genel tarama modelinin bir alt kolu olan kesitsel tarama modelinden
faydalanmilmigtir. Egitim arastirmalarinda en popiiler aragtirma deseni tiirii kesitsel desendir.
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Kesitsel aragtirma deseninde arastirmaci, belirli bir zamanda veri toplar. Herhangi bir arastirma
konusunda Ogrencilerin o konuyla ilgili anketi doldurmalari o andaki goriislerini
yansitmaktadir. Bu desende mevcut tutumlari veya uygulamalari Olgmede avantaji
bulunmaktadir. Ayn1 zamanda kesitsel desende anketin uygulanmas: ve verilerin toplanmasi
kisa zaman almaktadir (Creswell, 2019, s.483). Bu baglamda arastirma amacina uygunlugu
dikkate alinarak bu ¢alismada kesitsel tarama modelinden faydalanilmistir.

Evren/Orneklem

Bu ¢alismanin 6rneklem grubu, amagl 6rneklem yoluyla belirlenmistir. Calismanin 6rneklem
grubunu, 2019-2020 egitim 6gretim yili birinci déneminde Aksaray il merkezinde bulunan 4
farkli devlet ortaokulunda Ogrenim gormekte olan sekizinci smuf Ogrencileri arasindan
secilmistir. Calismaya baslamadan o©nce resmi kurumlardan gerekli izinler alinmustir.
Arastirmaya katilmaya goniillii olan 230 sekizinci sinif dgrencisi arastirmacinin drneklemini
olusturmaktadir.

Tablo 1. Ogrencilerin Cinsiyet Degiskenine Gore Dagilim:

Cinsiyet n Y%
Erkek 111 48,3
Kiz 119 51,7
Genel Toplam 230 100

Tablo 1'deki veriler birlikte incelendiginde 6rneklem grubunda yer alan 6grencilerin %48,30"u
(111 6grenci) erkek, %51,70'i (119 6grenci) kiz oldugu goriilmektedir. Orneklem grubundaki
katiimcilarin cinsiyet degiskenine gore benzer diizeyde temsil edildigi sdylenebilir.

Tablo 2. Ogrencilerin Ikamet Degiskenine Gire Dagilumi

ikamet Ad1 n Y%

Ev 225 97,8
Yurt 5 2,2
Genel Toplam 230 100

Tablo 2’deki veriler birlikte incelendiginde 6rneklem grubunda yer alan 6grencilerin %97,8 inin
(225 ogrenci) evde, %2,2'sinin (76 6grenci) yurtta yasadigr goriilmektedir. Bunun ikametlerin
disinda diger segcenegine baska bir ikamet ad1 belirten olmamaistir.

Tablo 3. Ogrencilerin Annelerinin Meslegine Gére Dagilim:

Meslek Adi n %
Ev hanimi 183 79,6
Isci 30 13,0
Memur 9 3,9
Asci 4 1,7
Eczac 1 04
Avukat 1 0,4
Terzi 1 0,4
Kuafor 1 04
Genel Toplam 230 100
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Tablo 3’teki veriler birlikte incelendiginde 6rneklem grubunda yer alan 6grencilerin annelerinin
mesleklere gore dagilimi goriilmektedir. Ogrencilerin annelerinin %79,6’s1 (183) ev hanini
oldugu; %13,01 (30) isci, %3,9'u (9) memur, %1,7’si (4) asg1, %0,4'1 (1) eczacy, %0,4'1 (1) avukat,
%0,4'11 (1) terzi, %0,4'1 (1) kuafor olarak galistigr anlagilmaktadir.

Tablo 4. Ogrencilerin Babalarinin Meslegine Gore Dagilim:

Meslek Adi n %
Isci 87 37,8
Isletmeci/Esnaf 25 10,9
Tamirci/Sanayici 24 10,4
Memur 23 10,0
Calismiyor/issiz 22 9,6
Sofor 17 74
Asci 9 3,9
Emekli 6 2,6
Eczaca 4 1,7
Giivenlik 3 1,3
Marangoz 3 1,3
Ciftci 3 1,3
Miihendis 2 0,9
Kuafor 1 04
Terzi 1 0,4
Genel Toplam 230 100

Tablo 4’teki veriler birlikte incelendiginde 6rneklem grubunda yer alan 6grencilerin babalarinin
mesleklere gore dagilimi goriilmektedir. Ogrencilerin babalarimin  %37,8'inin  (87) isgi,
%10,9unun (25) isletmeci/esnaf, %10,4'tintin (24) tamirci/sanayici, %10’'unun (23) memur,
%7,4"intin (17) sofdr, %3,9"unun (9) as¢1, %2,6'simin emekli, %1,7’sinin (4) eczaci, %1,3"tintin (3)
avukat, %1,3"liniin (3) marangoz, %1,3"tintin (3) ¢iftci, %0,9'unun (2) miithendis, %0,4’tiniin (1)
kuafor, %0,4'tingn (1) terzi oldugu; %9,6’sinin ise herhangi bir iste ¢calismadig (vefat durumu
da bu say1iya dahil) anlagilmaktadir.

Tablo 5. Ogrencilerin En Basarili Olduklar: Derse Gére Dagilim

Ders Adi n %
Tiirkce 48 20,9
Din Kiiltiirii ve Ahlak Bilgisi 37 16,1
Beden Egitimi ve Spor 31 13,3
Ingilizce 27 11,7
Fen Bilimleri 26 11,3
T.C. Inkilap Tarihi ve Atatiirkgiiliik 25 10,9
Matematik 24 10,4
Gorsel Sanatlar 7 3,0
Miizik 5 22
Genel Toplam 230 100

Tablo 5’teki veriler birlikte incelendiginde 6rneklem grubunda yer alan 6grencilerin en bagarili
olduklar derse gore dagilimi goriilmektedir. Ogrencilerin %20,9'unun (48) Tiirkge, %16,1’inin
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(37) Din Kiiltiirii ve Ahlak Bilgisi, %13,5"inin (31) Beden Egitimi ve Spor, %11,3’liniin (26) Fen
Bilimleri, %10,9unun (25) T.C. 1nkllép Tarihi ve Atatiirkgiiliik, %10,4’tintin (24) Matematik,
%3 tintin (7) Gorsel Sanatlar, %2,2’sinin (5) Miizik derslerinde en basarili olduklar
goriilmektedir.

Tablo 6. Ogrencilerin Kazanmay: En Cok Istedikleri Lise Tiiriine Gore Dagilimu

Lise Tiirii n %
Fen Lisesi 62 27,0
Sosyal Bilimler Lisesi 44 19,1
Spor Lisesi 32 13,9
Anadolu Lisesi 31 13,5
Mesleki ve Teknik Anadolu Lisesi 31 13,5
Giizel Sanatlar Lisesi 20 8,7
Imam Hatip Lisesi 8 3,5
Ozel Lise (Kolej) 2 0,9
Genel Toplam 230 100

Tablo 6’daki veriler birlikte incelendiginde 6rneklem grubunda yer alan 6grencilerin kazanmay1
en cok istedikleri liselere gore dagilimi goriilmektedir. Ogrencilerin %27’sinin (62) Fen Lisesi,
%19,1’'inin (44) Sosyal Bilimler Lisesi, %13,9'unun (32) Spor Lisesi, %13,5"inin (31) Anadolu
Lisesi, %13,5’inin (31) Mesleki ve Teknik Anadolu Lisesi, %8,7’sinin (20) Giizel Sanatlar Lisesi,
%3,5'inin (8) Gorsel Sanatlar, %0,9'unun (2) Ozel Lise (Kolej) kazanmayn istemektedir.

Verilerin Toplanmasi ve Analizi

Arastirmada, arastirmacilar tarafindan hazirlanan “Kisisel Bilgi Formu” ve ortaokul sekizinci
siuf ogrencilerinin liseye gecis smavina hazirlik ¢alismalarini incelemeye yonelik hazirlanan
“Anket Formu” veri toplama araglar olarak kullanilmistir. Hazirlanan her iki form da ii¢ alan
uzmanmin goriisiine sunulmugtur. Alan uzmanlarmin goriisii dogrultusunda gerekli
diizeltmeler yapildiktan sonra formlar, uygulamaya hazir hale getirilmistir. Uygulama
asamasinda Oncelikle okul idaresi, ogretmenler ve Ogrenciler bilgilendirilmistir. Formlar:
doldurmalari i¢in 6grencilere bir ders saati (40 dakika) verilmistir. Arastirma verileri SPSS 22.0
paket programindan faydalanilarak betimsel analiz teknigiyle analiz edilmistir. Ayrica anket
formunda yer alan agik uglu soruya yonelik 6grencilerin verdikleri cevaplar icerik analiziyle
kullanilarak analiz edilmistir. Bu analiz sonucunda bazi temalar ve kodlara ulagilmistir. Bu
analiz yontemlerinin tercih edilmesindeki en biiyiik etken, arastirma bulgularini anlasilir halde
sunabilmektir. Bu analizler sonucunda arastirma bulgular1 betimsel olarak gosterilmis ve nitel
analizlerle ulasilan tema ve kodlarla da iligskilendirilmeye ¢alisilmistir.

BULGULAR

Arastirmada elde edilen veriler iizerindeki analizler sonucunda ulasilan bulgulara bu baslik
altinda yer verilmistir. Anket formunda yer alan sorularin sirasina gore ilgili bulgular asagida
goOsterilmistir.
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1. Liseye Gegis Sitnavina (LGS) nasil hazirlaniyorsunuz?

Tablo 7. Ogrencilerin Liseye Gecis Sinavina (LGS) Hazirlik Yéntemlerine Gére Dagilimi

Hazirlik Yontemi n Y%

Okul derslerime ek olarak kendim evde caligmalar 85 370
yaplyorum

Sadece okul derslerimi takip ediyorum 65 28,3
Okul derslerine ek olarak Destekleme ve Yetistirme 41 178

Kurslarina (DYK) katiliyorum !

Okul derslerine ek olarak 6zel bir

kursa/dershaneye/etiit merkezine gidiyorum 2 105
Okul derslerine ek olarak 6zel ders aliyorum 13 57
Diger 1 04
Genel Toplam 230 100

Tablo 7’deki veriler incelendiginde 6rneklem grubunda yer alan Ogrencilerin Liseye Gegis
Smavina (LGS) hazirlik yéntemlerine gore dagilimi goriilmektedir. Ogrencilerin %37’ sinin (85)
okul derslerine ek olarak kendi evde ¢alismalar yaptigi, %28,3"iniin (65) sadece okul derslerini
takip ettigi, %17,8'inin (41) okul derslerine ek olarak Destekleme ve Yetistirme Kurslarma (DYK)
katildig1, %10,9unun (25) okul derslerine ek olarak ©zel bir kursa/dershaneye veya etiit
merkezine gittigi, %5,7’sinin (13) okul derslerine ek olarak 6zel ders aldig1, %0,4'tiniin (1) diger
yontemlerle LGS’ye hazirlanmaktadir.

2. Liseye Gegis Stmavina (LGS) hazirlanirken en biiyiik destek¢iniz kim?

Tablo 8. Ogrencilerin Liseye Gegis Sinavina (LGS) Hazirlik Siirecindeki En Biiyiik Destekcisine Gore “l

Dagilim

Destekleyen Kisi n %
Tim Ailem 73 31,7
Annem 59 25,7
Ogretmenlerim 45 19,6
Arkadaglarim 20 8,7
Babam 15 6,5

Ablam 12 5,2

Abim 6 2,6

Genel Toplam 230 100

Tablo 8'deki veriler incelendiginde O6rneklem grubunda yer alan Ogrencilerin Liseye Gegis
Smavina (LGS) hazirlhik siirecindeki en biiyiik destekgisine gore dagilimi goriilmektedir.
Ogrencilerin %31,7’si (73) tim ailesini, %25,7’si (59) annesini, %19,6’s1 (45) 0gretmenlerini,
%8,7’si (20) arkadaslarini, %6,5'i (15) babasini, %5,2’si (12) ablasini, %?2,6’s1 (6) ise abisini Liseye
Gegis Sinavina (LGS) hazirlik siirecindeki en biiyiik destekgisi gormektedir.
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3. Liseye Gegis Sinavina (LGS) giinde ortalama kag saat ¢calistyorsunuz?
Tablo 9. Ogrencilerin Liseye Gegis Stnavina (LGS) Giinde Ortalama Calisma Saatine Gore Dagilim

Ortalama Calisma Saati n %
0-1 saat aras1 56 24,3
1-2 saat arasi1 85 37,0
2-3 saat arasi 53 23,0
3-4 saat aras1 24 10,4
4-5 saat arasi 10 43
5 saat ve tizeri 2 0,9
Genel Toplam 230 100

Tablo 9’daki veriler incelendiginde 6rneklem grubunda yer alan 6grencilerin Liseye Gegis
Smavina (LGS) hazirlik siirecinde giinde ortalama ¢alisma saatine gore dagilimi goriilmektedir.
Ogrencilerin Liseye Gegis Sinavina (LGS) giinde ortalama %37,0’si (85) 1-2 saat aras1, %24,3'ii
(56) 0-1 saat arasi, %23,01i (53) 2-3 saat arasi, %10,4'1i (24) 3-4 saat aras1, %4,3'1i (10) 4-5 saat arasi,
%0,9'u (2) 5 saat ve tizeri ¢alistig1 goriilmektedir.

4. Okul Derslerini, Liseye Gegis Sinavina (LGS) hazirlanmada tek basina yeterli
buluyor musunuz?

Tablo 10. Ogrencilerin Okul Derslerini Liseye Gegis Stnavina (LGS) Hazirlik Siirecinde Tek Bagsina
Yeterli Bulup Bulmama Iliskin Goriisleri

Yeterlilik Durumu n %
Evet, yeterli buluyorum 96 41,7
Hayir, yetersiz buluyorum 134 58,3
Genel Toplam 230 100

Tablo 10’daki veriler incelendiginde 6rneklem grubunda yer alan Ogrencilerin Liseye Gegis
Smavina (LGS) hazirlik stirecinde okul derslerini tek basina yeterli bulup bulmadiklarma iligkin
goriislerinin yer aldigi goriilmektedir. Ogrencilerin %58,3'1i (134) okul derslerini LGS'ye
hazirlanmada tek basina yeterli bulmazken %41,7’si (96) okul derslerini LGS’ye hazirlanmada
tek basina yeterli buldugu goriilmektedir.

5. Okulun Liseye Gegis Stnavina (LGS) hazirlanirken en biiyiik katkis1 sizce nedir?

Tablo 11. Ogrencilerin Liseye Gecis Stnavina (LGS) Hazirlik Siirecinde Okulun En Biiyiik Katkisinin
Ne Olduguna Mliskin Goriisleri

Okul Katkisi n %
Sinava yonelik bilgi ve birikimimizi arttirir 139 60,4
Diizenli ve disiplinli olmay1 saglar 54 23,5
Rekabet ortami saglar 33 14,3

Hepsi 2 0,9

Higbiri 2 0,9

Genel Toplam 230 100

Tablo 11’deki veriler incelendiginde 6rneklem grubunda yer alan Ogrencilerin Liseye Gegis
Smavina (LGS) hazirlik siirecinde okulun en biiyiik katkisinin ne olduguna iliskin goriislerinin
yer aldig1 goriilmektedir. Ogrencilerin %60,4'{i (139) smava yonelik bilgi ve birikimlerini
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arttirdigini, %23,51 (54) diizenli ve disiplinli olmay1 sagladigini, %14,3ti (33) rekabet ortami
sagladigini, %0,9'u (2) hepsi, %0,9u (2) hicbiri yoniinde goriis belirttigi goriilmektedir.

6. Liseye Gecis Sinavina (LGS) hazirlanirken kendinizi en rahat hissettiginiz yer
neresidir?

Tablo 12. Ogrencilerin Liseye Gegis Sinavina (LGS) Hazirlik Siirecinde Kendilerini En Rahat
Hissettikleri Yere Iliskin Goriisleri

Yer Ad1 n %
Ev 156 67,8
Okul 49 21,3
Kiitiiphane 8 3,5
Sessiz/sakin bir ortam 4 1,7
Kurs/dershane 4 1,7
Spor salonu 4 1,7
Acik alanlar 3 1,3
Yurt 1 04

Koy 1 0,4
Genel Toplam 230 100

Tablo 12'deki veriler incelendiginde orneklem grubunda yer alan dgrencilerin Liseye Gegis
Smavina (LGS) hazirlik siirecinde kendilerini en rahat hissettikleri yere iliskin gortislerinin yer
aldig1 goriilmektedir. Ogrencilerin %67,8'i (156) ev, %21,3ii (49) okul, %3,51 (8) kiitiiphane,
%1,7’si (4) sessiz/sakin bir ortam, %1,7’si (4) kurs veya dershane, %1,7’si (4) spor salonu, %1,3"i
acik alanlar, %0,4'11 (1) yurt, %0,4'1i ise kOy seklinde goriis belirttikleri goriilmektedir.

7. Liseye Gegis Sinavina (LGS) hazirlanirken Size En Cok Hangisinin Katkis1 Oldugunu
Diisiiniiyorsunuz?

Tablo 13. Ogrencilerin Liseye Gecis Stnavina (LGS) Hazirlik Siirecinde Kendilerine En Cok Neyin Katk
Sagladigina Iliskin Goriisleri

Katki Saglayan Unsur Ad1 n %
Soru ¢ozmek 63 27,4
Okul derslerine katilmak 57 24,8
Deneme sinavina katilmak 48 20,9
Konu calismak 39 17,0
Kurs/dershaneye gitmek 19 83
Antrenman yapmak 4 1,7
Genel Toplam 230 100

Tablo 13’teki veriler incelendiginde 6rneklem grubunda yer alan 6grencilerin Liseye Gegis
Smavina (LGS) hazirlik stirecinde kendilerine en neyin katki sagladigina iligkin goriislerinin yer
aldig1 goriilmektedir. Ogrencilerin %27,4'ii (63) soru ¢dzmenin, %24,8'i (57) okul derslerine
katilmanin, %20,9"u (48) deneme sinavina katilmanin, %17,0’si (39) konu ¢alismanin, %8,3'i (19)
kurs veya dershaneye gitmenin, %1,7’si (4) antrenman yapmanin sinava yonelik daha ¢ok
katkismnin oldugunu ifade ettikleri goriilmektedir. Antrenman yapmak diyenlerin cevaplari,
ogrencilerin spor lisesinde okumayi istemeleriyle agiklanabilir.
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8. Liseye Gegis Stnavina (LGS) hazirlanirken Sizi Motive Eden Unsurlar Nelerdir?
Bu soruya verilen 6grenci cevaplarindan hareketle belirlenen tema ve kodlar su sekildedir:
1. Tema: Aile

¢ Ailemin benim yanimda olmasi, beni desteklemesi

¢ Ailemin bana giivenmesi

¢ Ailemin bagarilarimla mutlu olmasi

¢ Ailemin bana vaat ettikleri hediyeler

e Ailemin kotii sonuglar alsam da kizmamasi

¢ Ailemi gururlandirmak

e Ailemin basarili olacagima inandiklarini gostermeleri
¢ Ailemin benim icin yaptiklar1 fedakarliklar

2. Tema: Okul

e Ogretmenlerimin destegi

e Okul ders notlarimin yiiksek olmasi

e Okul idaresinin basarili olanlar1 6diillendirmesi

e Rehber 6gretmenimin siava yonelik yardimci olmasi

e Okulda yapilan deneme smavlari

e Okuldaki deneme smavlarindan ve ¢oziilen testlerde yiiksek net yapmak
e Okul derslerine yonelik ¢alismalar

e  Okul kiitiiphanesinde ¢alismak

e Okul arkadaslari ile sinava yonelik ¢alismak

e Rekabet ortam 24
e Eglenceli dersler (derslerin eglenceli hale getirilmesi)
e Okuldaki kurslar

3. Tema: Bireysel Unsurlar

o lyibir lisede okumak

o [leride iyi bir meslek sahibi olmak

¢ Kendine giiven (6z gliven)

e Motivasyon videolar izlemek

e Ileride istedigi meslegi yapmak

o Gelecege dair hedeflerin olmasi

e Hayaller

e Bireysel hirsim

e Ulkeye yararli birey olmak

e Arkadaslarimla ayni lisede okumak

e lyi bir egitim almak

e Yeni arkadaslar edinmek

¢ Emin olduklarima cevap vermek

e Ileride kimseye muhta¢ olmadan yasamak
e Kendini fiziki olarak giiglii gormek (spor liselerine yonelik hazirlik)

4. Tema: Cevresel Unsurlar

¢ Basarili oldugumda etrafimdakilerin beni 6vmesi
e Arkadaslarimin destegi
e Sosyal etkinlikler
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e Basarili insanlarla karsilasmak
5. Tema: Diger Unsurlar

¢ Konu eksigini tamamlamak

e Cok fazla soru ¢ozmek

e Miizik dinlemek

o Qdiil verilmesi

e Sessiz/sakin bir ortamda ¢alismak
e Sabah saatlerinde ¢alismak

e Motive edici videolar izlemek

e Basari hikayeleri okumak veya dinlemek
e Spor yapmak

e Sarki soylemek

e Resim ¢izmek

¢ Yeni kitaplar almak

Ogrencilerin LGS'ye yonelik motivasyon unsurlars; aile, okul, bireysel ve cevresel unsurlara ek
olarak diger unsurlar temalar1 altinda toplandig1 goriilmektedir. Bu temalar altinda yer alan
kodlar, LGS’ye hazirlanurken ogrenciler iizerinde etkili olan motivasyon unsurlarim
gostermektedir. Bu motivasyon unsurlari, 6grencilerin sinava yonelik ¢alisma performanslarini
artirmada nelerin yapilabilecegine dair fikir verebilir.

TARTISMA, SONUC ve ONERILER

Bu arastirmada ortaokul sekizinci sinif 6grencilerinin Liseye Gegis Smavina (LGS) hazirlik
calismalar gesitli degiskenlere gore incelenmistir. Calisma tarama modelinden faydalanilarak
gerceklestirilmistir. Katilimcilardan elde edilen veriler tizerindeki analizler sonucunda ulasilan
bulgulardan hareketle asagida belirtilen sonuglar ortaya gikmuistir.

Arastirmaya katilan 6grencilerin en ¢ok kazanmak istedikleri lise tiirlerinin Fen Lisesi, Sosyal
Bilimler Lisesi, Anadolu Lisesi, Mesleki ve Teknik Anadolu Lisesi oldugu goriilmiistiir.
Ogrencilerin bu lise tiirlerini tercih etmelerindeki en &nemli sebep, bu liselerdeki 6grenci
profilinin belli bir diizeyin iizerinde olmasiyla agiklanabilir.

Ogrencilerin Liseye Giris Smavina en ¢ok okul derslerine ek olarak kendilerinin yaptiklart
bireysel ¢alismalarla hazirlandiklar tespit edilmistir. Bu durum, 6grencilerin smava hazirlik
asamasinda okul derslerinin yaninda bireysel performanslarinin da 6nemini gostermektedir.

Liseye Gegis Smavina hazirlik asamasinda 6grenciler kendilerine en biiyiik destekgi olarak en
¢ok tiim ailesini, annesini ve 6gretmenlerini gordiigii tespit edilmistir. LGS ye hazirlik siirecinde
ailenin 6neminin 6grenci nazarinda ne derece dnemli oldugu, bu stirecte 6grenci tarafindan ne
derece bir gii¢ olarak kabul edildigi bu sonugla ortaya konulmustur. Giingdr (2021) ailenin
LGS'ye hazirlik siirecinde ailenin ¢ocuklarmma psikolojik destek saglayarak onlar:
odiillendirmeleri ve motive etmeleri gerektigini ifade eder. Celenk (2003) de ailenin ¢ocugun
bagaris1 tizerinde 6nemli bir yerinin olduguna deginir. Bu sebeple sinav siirecinde ailelerin
ogrencilere olabildigince destek olmasi, Ogrencinin motivasyonunu artiracagi gibi smav
bagarisina da olumlu yonde etkileyecegi soylenebilir.

Ogrencilerin smava yonelik giinliik ortalama caligma saatleri en ok 0-3 saat arasinda degisiklik
gosterdigi belirlenmistir. Ogrencilerin ortalama calisma saati dikkate alindiginda giinliik
ortalama ¢alisma bazinda makul bir saat aralig1 oldugu soylenebilir. Ciinkii snav ¢alismalarinin
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yaninda okul dersleri, 6devler, sosyal etkinlikler vb. gibi farkli degiskenler de 6grencinin giin
icerisinde vakit ayirmasi gereken diger onemli unsurlardir.

Ogrencilerin biiyiik bir boliimii, okul derslerini LGY’ye hazirlanmada tek bagina yeterli
bulmamaktadir. Bu durum uygulamayla da benzerlikler gostermektir. Halihazirda devlet
ortaokullarinda da okul derslerine ek olarak sinava yonelik DYK kurslarinin agilmasi, smava
yonelik MEB tarafindan kazanim testlerinin yayimlanmasi vb. okul derslerinin tek bagina sinava
yonelik yeterli olmadiginin kanit1 olarak gosterilebilir. Bu konuda ya smavin igerigi derslere
gore diizenlenmeli ya da dersler sinava uygun planlanmalidir. Clinkii uygulanmak istenen ders
igerikleri ve uygulamalari ile 6grencilerin ileriki yasamlar1 i¢in belirleyici bir konumda olan LGS
icerigi farkliliklar gostermektedir. Bu da ister istemez oOgrencileri ders iceriklerine ve
uygulamalarina kars: isteksizlige sebebiyet vermektedir. Ozellikle de sinav sorularinda yer
verilmeyen beceri bazli derslerin ise tamamen ihmal edilmesine sebebiyet vermektedir. Dogan
ve Oktay (2022) da ¢alismasinda benzer sonuglara ulasmistir. Yalgin (2019) da ¢alismasinda
ortaokul 6grencilerinin okullarda verilen DYK ve 6zel okullarda verilen ders sonrasi etiitlere
katilarak sinava hazirlandiklar: sonucuna ulagmistir.

Katilimc 6grencilerin biiyiik boliimii, LGS ye hazirlanirken okulun en ¢ok bilgi ve birikimlerini
arttirma ile diizenli ve disiplinli olmay1 saglama yoniinden kendilerine katki sagladigini
diistinmektedirler. Katilme1 6grencilerin az bir boliimii ise okulun rekabet ortami sagladigini
diisiinmektedir. Ogrencilerin bu diisiinceleri, okulun smava hazirlik siirecindeki 6nemini ortaya
koymas: bakimindan 6nemlidir. Okulun sadece dersler olarak degil bir biitiin olarak
diisiiniilmesi gerekir. Sinava hazirlik asamasinda dersler, kazanim testleri, okul denemeleri, ilge
ve il denemeleri, DYK kurslar1 vb. gibi bilesenler sinav siirecinde 6grenci tarafindan okulun
onemsendigini gostermektedir.

LGS'ye hazirhk asamasinda Ogrenciler kendilerini en ¢ok ev ve okul ortaminda rahat
hissetmektedir. Ogrencilerin smava yonelik hazirlik siirecindeki bu tercihlerine bakarak
ozellikle sinava hazirlik siirecinde ortaokul sekizinci siniflardaki 6grenciler i¢in ev ortamimnin
ogrenciyi smava motive edecek sekilde diizenlenmesi gerekir. Ozellikle 6grencilerin smava
hazirlik siirecine zarar verecek misafir agirlama, dikkat dagitici aktiviteler, 6grenciyi rahatsiz
edecek diizenlemelerden kagmilmalidir. Cilinkii 6grenciler kendilerini rahat hissettikleri
ortamlarda daha verimli ¢alisacaktir.

Katilimc1 6grenciler biiytiik bir boliimii soru ¢6zme, okul derslerine katilma, deneme siavina
katilma ve konu ¢alismanin LGS’ye hazirlik siirecinde kendilerine daha ¢ok katki sagladigini
diisiinmektedir. Mevcut durumdaki uygulamalar, bu sonuglar1 destekler niteliktedir. Ciinkii
ozellikle aragtirmanin yapildigi donemdeki 2023 TUIK verilerine gore sosyo-ekonomik diizeyi
diisiik olarak nitelendirilebilecek bir cevrede yasayan katilimci 6grencilerin uygulamaya paralel
cevaplar vermesi, calisma giivenirligini de artirmaktadir.

Bu calismada, yukaridakilere ek olarak 6grencilerin sinava yonelik motivasyon unsurlarina etki
eden unsurlar belirlenmeye calisilmistir. Ogrencilerin  smava hazirlik — siirecindeki
motivasyonlar etkileyen unsurlar aile, okul, bireysel unsurlar, ¢cevresel unsurlar ve diger farkl
unsurlar temalarinda belirtilen kodlarla belirlenmeye ¢alisilmigstir. Toytok, Eren ve Gezen, 2019)
calismalarinda smava hazirlanan oOgrencilerin genellikle smnavi kazanmalar1 sonucunda
toplumsal statiisti yiiksek bir meslege sahip olma isteklerinin oldugunu soyler. Belirlenen
bireysel kodlardaki sonuglarla bu sonucun benzerlik gosterdigi soylenebilir. Literatiirdeki
benzer ¢alismalarda (Dogan ve Oktay, 2022; Ozkan ve Ozdemir, 2014; Oztiirk ve Aksoy, 2014)
da arastirma sonuglariyla benzerlik gosteren bireysel motivasyon unsurlarina ulagilmistir.
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Ayrica 6grenciye giiven verme, ona yaninda oldugunu hissettirme, kendi 6z glivenini arttirma
gibi temel motivasyon unsurlarmin sinava hazirlik siirecinde de oldukca etkili oldugu
sOylenebilir. Gezen (2018) de 6grencilerin biiyiik ¢ogunlugunun iyi bir lisede egitim gormek
amaciyla sinavi kazanmak istediklerini tespit etmistir. Ttim bu ¢alismalar birlikte diistildtigiinde
ogrencilerin smava yonelik motivasyonlari, sinava hazirlik siirecinde belki de dikkat edilmesi
gereken en 6nemli unsur olarak goriilebilir.

Aragtirmada ulasilan bulgular ve sonuglar, ortaokul sekizinci sinif Sgrencilerinin LGS’ye
hazirlik siirecinin bir bakima fotografini ¢ekmistir. Bu sonuglarin, ortaokul 6grencilerinin liseye
gecis sinavina yonelik hazirlik siirecine iliskin 6grencilere, 6gretmenlere, okul yoneticilerine,
ailelere ve bu alanda ¢alisma yapilacak arastirmacilara kaynak olusturacag: diisiiniilmektedir.
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